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EXECUTIVE SUMMARY 

In 2008, in partnership with the Jim Joseph Foundation, Hillel: The Foundation for Campus 

Jewish Life (Hillel) launched a full-scale imaginative innovation in Jewish education and 

engagement on American college campuses. The combination of Senior Jewish Educators (SJE) 

and the Campus Entrepreneur Initiative (CEI) is designed to engage thousands of formerly 

ǳƴŜƴƎŀƎŜŘ WŜǿƛǎƘ ǎǘǳŘŜƴǘǎ ƛƴ WŜǿƛǎƘ ƭƛŦŜΦ ¢ƘŜ ƛƴƴƻǾŀǘƛƻƴ ŎƻƴǎǘƛǘǳǘŜǎ ŀ ŘǊŀƳŀǘƛŎ ǎƘƛŦǘ ƛƴ IƛƭƭŜƭΩǎ 

campus work, and is central to meeting the audacious goal Hillel set for itself in 2008: άDoubling 

the numbers of students having meaningful Jewish experiences and involved in Jewish lifeΦέ 

THE SJE/CEI PARADIGM 

Shortly fƻƭƭƻǿƛƴƎ ǘƘŜ ŀǊǘƛŎǳƭŀǘƛƻƴ ƻŦ ǘƘƛǎ ƎƻŀƭΣ ŀ ǎƳŀƭƭ ƎǊƻǳǇ ƻŦ ǇǊƻŦŜǎǎƛƻƴŀƭǎ ŀǘ IƛƭƭŜƭΩǎ 

Schusterman International Center (SIC) began an intensive creative process, developing a new 

paradigm for Hillel that could catapult the organization toward its audacious goal.    The new 

paradigm rests on the belief that for this generation -- American Jews under 30 in the early 21st 

century -- each individual Jew needs to find his or her own Jewish path that is personally 

meaningful.   

Through exposure to opportunities for Jewish involvement, including learning opportunities, 

ǘƘƛǎ ŀǇǇǊƻŀŎƘ Ǉƻǎƛǘǎ ǘƘŀǘ ȅƻǳƴƎ WŜǿǎ ǿƛƭƭ ƘŀǾŜ άƳŜŀƴƛƴƎŦǳƭ WŜǿƛǎƘ ŜȄǇŜǊƛŜƴŎŜǎέ ǿƘƛŎƘ ǿƛƭƭ 

deepen their engagement with being Jewish and help them to advance on their individual 

WŜǿƛǎƘ ƧƻǳǊƴŜȅǎΦ ¢ƘǊƻǳƎƘ ǘƘŜǎŜ ŜȄǇŜǊƛŜƴŎŜǎΣ ǘƘŜ ǘƘƛƴƪƛƴƎ ƎƻŜǎΣ ǘƘŜȅ ōŜƎƛƴ ǘƻ ŘŜǾŜƭƻǇ άWŜǿƛǎƘ 

ƻǿƴŜǊǎƘƛǇΣέ ǘƘŀǘ ƛǎΣ ƛƴŎǊŜŀǎŜŘ WŜǿƛsh knowledge, positive feelings about being Jewish, positive 

Jewish memories, and a sense of Jewish community and peoplehood.  Jewish ownership gives 

them confidence and capacity to make Jewish decisions and undertake Jewish behaviors of 

their choosing, with the potential to enrich the broader Jewish community and world around 

them.  

IƛƭƭŜƭΩǎ ŎƘŀƭƭŜƴƎŜΥ ǘƻ ŎǊŀŦǘ ŀ ƎŜƴŜǊŀǘƛƻƴ-appropriate staffing model that enables this self-

directed model of Jewish engagement to flourish. Following an intensive period of 

introspection, dialogue and debate involving primarily SIC professionals, with input from JJF 

professional leadership, Hillel launched the two linked campus initiatives, supported by the 

10.7 million dollar, five-year grant from the Jim Joseph Foundation (JJF).1 This was the largest 

single investment ever made by a foundation or an individual to improve Jewish life on campus. 

The immediate target: to create a cohort of senior Jewish educators on campus, augmented by 

undergraduate interns working as Campus Entrepreneur interns. 

                                                      
1
 Philanthropic support from other sources was also garnered to support the initiatives. 
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Senior Jewish Educators (SJEs) are full-time professional Jewish educators on college campuses 

in the United States. An SJE, largely freed of other responsibilities to the campus Hillel 

operation, uses relationship-building, Jewish learning and new Jewish initiatives to introduce 

students to Jewish opportunities and compelling ideas.  They work in tandem with the Campus 

Entrepreneurs Initiative (CEI) interns, students who develop relationships with peers and 

introduce them to Jewish opportunities. CEI interns, generally sophomores or juniors, use their 

personal social networks to connect friends, and friends of friends, to each other and to launch 

student-run Jewish initiatives on campus.   

THIS ASSESSMENT 

The purpose of this assessment is to measure the effectiveness of SJEs and CEI interns in 

supporting the new Hillel paradigm of involvement, meaningful Jewish experience, and Jewish 

ƎǊƻǿǘƘ ƭŜŀŘƛƴƎ ǘƻ WŜǿƛǎƘ άƻǿƴŜǊǎƘƛǇΦέ  {pecifically, the focus of the assessment is on the 

impact of full-time, professional SJEs on five campuses in 2008-2009 and on ten campuses in 

2009-2010, as well the undergraduate CEI interns who, by 2009-2010 numbered nearly 200 on 

17 campuses.  

We sought to answer the following questions: 

¶ To what extent did SJE/CEI ŀǳƎƳŜƴǘ ǘƘŜ άƴǳƳōŜǊ ŀƴŘ ŘƛǾŜǊǎƛǘȅ ƻŦ WŜǿƛǎƘ ǎǘǳŘŜƴǘǎ ƻƴ 

ŎŀƳǇǳǎέ ǊŜŀŎƘŜŘ ōȅ IƛƭƭŜƭΚ 

¶ To what extent and how did SJEs and CEI interns generate Jewish growth? 

¶ For whom are SJEs and CEI interns most effective in furthering Jewish growth? 

¶ What strategies and tactics do SJEs and CEIs use to attain their results? 

Our methods: Over the two years of work, we combined several approaches to data collection 

and analysis. We interviewed Hillel professionals; engaged in on-site observation at SJE 

campuses; conducted in-depth interviews with students and local Hillel professionals; examined 

self-reports of SJEs, and of CEI interns; and conducted surveys of SJE and CEI student contacts, 

the general Jewish student population, CEI interns on all campuses where they served, and CEI 

intern alumni in 2010. 

THE FINDINGS 

SUCCESSFUL LAUNCH 

 Hillel launched the SJE/CEI initiative on schedule and on the projected number of campuses, 

meeting its organizational objectives. It launched SJEs on five campuses in 2008-2009, and CEI 

interns on 17 campuses that year. In 2009-2010, Hillel kept to its planned schedule. It operated 

CEI on 17 campuses and expanded SJEs to 10 campuses. 
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STUDENTS REACHED 

In 2009-2010, the SJEs on ten campuses connected with 2,250 students, an average of 225 per 

SJE.  On all campuses, the SJEs exceeded their target of 180 student contacts.  In 2009-10, CEI 

interns on 17 campuses reached 7,900 students.  On average, each CEI intern reached 50 

unique students. Since 65% of SJE contacts in 2009-2010 were also CEI contacts, the SJE/CEI 

initiative reached 8,700 students altogether in 2009-10.  Survey research suggests that about 

60% of the 8,700 students reached each year by SJEs and/or CEI interns were not highly active 

ƛƴ IƛƭƭŜƭ ǘƘŜ ǇǊŜǾƛƻǳǎ ȅŜŀǊΣ ƻǊ ŀōƻǳǘ рΣнлл άƴŜǿƭȅ ƛƴǾƻƭǾŜŘ ǎǘǳŘŜƴǘǎέ ς projected over 5 years, 

ǘƘƛǎ ǿƻǳƭŘ Ŝǉǳŀƭ ŀōƻǳǘ нсΣллл άƴŜǿƭȅ ƛƴǾƻƭǾŜŘ ǎǘǳŘŜƴǘǎ ς reasonably close to the Hillel 

objective. 

  Number of SJE 
and CEI 
campuses 

Total students contacted 
by SJEs / CEI interns 

Students contacted per 
SJE and CEI intern 

2008/ 9 SJEs  5 1,011 202 
CEI interns 13 4526 45 

Total 5183*  

2009/ 10 SJEs  10 2,250 225 
 CEI interns 17 7,914 50 
 Total 8,700*  

 *Estimate for unique students contacted by both SJE and CEI interns together.  

IMPACT UPON JEWISH GROWTH 

For the students they meet, SJEs and CEI interns make a measurable difference in many forms 

of Jewish growth. In fact, the sheer number of meetings with an SJE is positively associated with 

all measures of growth in Jewish behaviors, especially those connected with the number of 

Jewish learning activities.  

CEI student contacts experienced less Jewish growth overall, but did experience growth in the 

number of Jewish friendships and Hillel participation. Thus, the CEI intern promotes Jewish 

friendship, while the SJE is particularly effective in promoting Jewish learning activities. 

UNDER-REACHING THE UNDER-INVOLVED 

Unquestionably, SJEs did connect with students with little or no previous Hillel contact as well 

as those with little prior Jewish background. But, in both years, they more often connected with 

students who were frequent participants in Hillel the prior year than with those with little or no 

prior involvement in Hillel. CEI interns displayed similar patterns of reaching-the-reached, 

although not to the same degree as SJEs.  SJEs and CEI interns, did not disproportionately reach 

the students who are more Jewishly marginal by any definition ς be it in terms of their Jewish 

background before college, or their Hillel participation before the current year. To be sure, 
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reaching these students takes more time, commitment and creativity, as in all walks of Jewish 

life, Jewish educators ς be they rabbis, teachers, counselors, or others ς invariably under-reach 

the under-involved. Yet, doing so is at the heart of this ambitious effort on the college campus. 

MORE IMPACT UPON THE UNDER-INVOLVED 

The impact of an SJE upon Jewish growth is much greater for students with little or no prior 

involvement with Hillel than for those with frequent prior involvement. It is also greater for 

those with weaker Jewish background in childhood and teen years than for those with signs of 

stronger background, such as day school attendance, parents who are in-married and 

religiously traditional, or Jewish camp attendance.   

Thus, SJEs and CEI interns provide more benefit in Jewish growth to those they are reaching in 

fewer numbers -- those with weaker Jewish background or prior Hillel involvement -- and less 

benefit to those they are more likely to reach ς those with stronger Jewish background and 

more prior Hillel involvement. Of course, those with weaker backgrounds ς the students who 

Ƴǳǎǘ ōŜ ǊŜŀŎƘŜŘ ƛŦ IƛƭƭŜƭ ƛǎ ǘƻ ŜƴƭŀǊƎŜ ǘƘŜ ƴǳƳōŜǊ ƻŦ άǊŜŀŎƘŜŘέ ς are also the most difficult for 

SJEs or CEI interns to meet and then to engage. 

At the same time, while those who have been active in Hillel in prior years may not show much 

Jewish identity growth as a result of contact with SJEs or CEI interns, the SJEs do help those with 

ǎǘǊƻƴƎŜǊ WŜǿƛǎƘ ōŀŎƪƎǊƻǳƴŘǎ ŜǾƻƭǾŜ ƛƴǘƻ άŎƻƴƴŜŎǘƻǊǎέ όǘƘƻǎŜ ǿƘƻ ŎƻƴƴŜŎǘ ƻǘƘŜǊ WŜǿƛǎƘ 

ǎǘǳŘŜƴǘǎ ǘƻ WŜǿƛǎƘ ƭƛŦŜύ ŀƴŘ άƻǊƎŀƴƛȊŜǊǎέ όǘƘƻǎŜ ǿƘƻ ƛƴƛǘƛŀǘŜ WŜǿƛǎƘ ŀŎǘƛǾƛǘƛŜǎ ƻf various sorts 

that involve other people). 

JEWISH TALK MATTERS 

Talking about Jewish matters with an SJE or CEI intern is associated with Jewish growth. But, 

talking about other matters (e.g., sports) bears no measurable relationship with increased 

Jewish involvement from last year to this.  

MEANINGFUL EXPERIENCES MAKE A DIFFERENCE 

On all measures of Jewish growth, students who report having, what they regard as 

άmeaningful Jewish experiencesέ όƴƻǘ ŀƭǿŀȅǎ ǘƘƻǎŜ ǿƘƛŎƘ IƛƭƭŜƭ ǇǊƻŦŜǎǎƛƻƴŀƭǎ Ƴŀȅ ǊŜƎŀǊŘ ŀǎ 

meaningful) in the last year significantly outscore those who do not report a meaningful Jewish 

experience.  

PROMOTING JEWISH MEANING 

Meaningful Jewish experiences occur: 1) as part of a social experience, i.e., with other Jews and 

2) in an intentional manner, in which a Jewish educator promotes discussion and learning of 

meaningful issues.   In both situations a key role of the SJE is to foster explicit Jewish talk.   
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For the uninvolved student who has a meaningful Jewish social experience, the SJE offers a 

chance to discuss and think about the experience in Jewish terms.  That student might go on to 

forms of intensive Jewish involvement.  An example of this effect is seen in SJE interactions with 

Birthright returnees.  Where an SJE is in touch with the Birthright returnees, they report much 

higher rates of Jewish growth. 

An SJE engages student who are in the initial stage of Jewish involvement in conversations 

about friendships, relationships, family, career, and so on.  For those students who are on their 

way to becoming involved in Jewish life, SJEs engage them in sustained interactions which 

encourage exploration of how Jewish life and tradition can add meaning to their lives and ways 

in which the student can convert his or her personal interest into Jewish leadership on campus.  

SJES FUNCTION IN THREE CRITICAL ROLES  

¶ Pastor-mentors,  

¶ Teachers, and  

¶ Community organizers 

When functioning at their best, SJEs display a numbeǊ ƻŦ ƪŜȅ ŎƘŀǊŀŎǘŜǊƛǎǘƛŎǎΦ ¢ƘŜȅΧ 

¶ are accessible to the student. 

¶ focus upon age-appropriate issues. 

¶ promote accessibility of Jewish life. 

¶ promote genuine engagement, where students reflect with a trusted mentor and 
explore opportunities for further involvement. 

¶ enable students to feel comfortable being Jewish. 

FOUR STUDENT TYPES  

Jewish students are arrayed among four groups, divided according to their level of, and interest 

in, Jewish involvement:  

¶ Not involved 

¶ Potentially involved 

¶ Becoming involved, and  

¶ Highly involved 

This typology should be used in the future to implement SJE/CEI strategy and assess impact. 

IMPROVEMENT OPPORTUNITIES 

REACHING THE HARD-TO-REACH 

¢ƻ ƘŜƭǇ ǊŜŀŎƘ IƛƭƭŜƭΩǎ Ǝƻŀƭ ƻŦ ŘƻǳōƭƛƴƎ ǘƘŜ  number of students having meaningful Jewish 

experiences and involved in Jewish life,  SJEs and CEI interns will need to intensify their efforts 
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to reach the  those previously uninvolved in Jewish life. Re-shaping current practice with 

respect to reaching more of the previously uninvolved will require concerted thought and 

sustained effort.   

SJEs seek to reach a target of 180 student contacts each year. The CEI interns are expected to 

connect with 60 students.  Hillel currently counts total relationships created by SJEs and CEI 

interns with students, making no distinction with respect to overlapping contacts.   

As the SJE/CEI initiative matures, more returning students from year to year will have met with 

SJEs and CEI interns.  The method of counting SJE/CEI contacts, therefore, should distinguish 

new and veteran contacts, with thought given to the relative weight assigned to each, 

especially if Hillel is to dramatically expand the number of connected students over the years. 

Shifting the focus of the SJE/CEI initiative to previously uninvolved students requires adjusting 

expectations and the numerical measures of success.  Toward this end, Hillel should assign 

ƎǊŜŀǘŜǊ άŎǊŜŘƛǘέ ǘƻ {W9ǎ ŀƴŘ /9L ƛƴǘŜǊƴǎ ǿƘƻ ǊŜŀŎƘ ǇǊŜǾƛƻǳǎƭȅ ǳƴƛƴǾƻƭǾŜŘ WŜǿƛǎƘ ǎǘǳŘŜƴǘǎΦ In 

addition, it should consider strategies for more effectively utilizing the social networking 

potential of the CEI interns.  In particular, Hillel should recruit CEI interns with unique social 

networks, thereby reducing the high number of contacts CEI interns currently share with one 

another on some campuses.  

In order to determine progress toward this goal, Hillel needs to identify, track, count and 

distinguish between student contacts with different levels of previous Jewish involvement, 

using the four part typology of students based on previous involvement and interests.   

Dwh²LbD ά/hbb9/¢hw{ !b5 hwD!bL½9w{έ 

One of the most interesting, and somewhat unanticipated, findings is the extent to which SJEs 

have had a positive impact on transforming frequent Hillel participants into students who 

seek to connect others to Jewish involvement opportunities and into Hillel leaders. The 

practice and theory of this work need to be recognized, studied, and disseminated.  

PLANNING  

The senior team at Hillel's Schusterman International Center moved quickly to develop their 

chosen engagement model. They now need to step back and examine some of the 

consequences of the SJE/CEI experience to date.  In particular, they need to think about 

whether and how to adapt the model to different types of campus settings and how to 

transition from a successful pilot program to the entire Hillel system.   

As the SJE/CEI initiative matures, and expands to additional campuses, SIC  will   need to 

develop a business model for  campus Hillels that can sustain the expense of the engagement 

operation.  Such a model will need to  synchronize with the staffing required for the campus 
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Hillel's overall programming, and comport with  considerations related to  salaries  and 

resource allocation. Putting matters succinctly, compared with other Hillel staff, the SJEs are 

relatively highly paid. The SJE and CEI operations represent additional costs on top of the 

standard expenses borne by campus Hillels. How will Hillel overcome these financial and human 

relations issues in the long run? 
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 I. INTRODUCTION 

In 2008, with the involvement and support of the Jim Joseph Foundation, Hillel: The Foundation 

for Campus Jewish Life (Hillel) fully launched an imaginative innovation in Jewish education and 

engagement on American college campuses. The combination of Senior Jewish Educators (SJE), 

professionals dedicated to Jewish learning, and the Campus Entrepreneur Initiative (CEI) is 

designed to engage thousands of formerly unengaged Jewish students in Jewish life. The 

innovation constitutes a dramatic shift in IƛƭƭŜƭΩs campus work. Looking to the recent past, it 

represents the next stage in a process of deep-seated change in Hillel dating back two decades. 

Looking forward, it holds the promise of a systemic change in Jewish educational ethos attuned 

to the distinctive challenges and conditions emerging in the 21st century.  

IL[[9[Ω{ w9-AWAKENING ς A LONG JOURNEY BACK 

The SJE/CEI endeavor is the latest development in the re-awakening of Hillel, one of the great 

success stories of contemporary Jewish life in North America.  From its founding in 1923, Hillel 

has been the national program for young Jewish adults in college. Its founding mission: to meet 

the religious and social needs of Jews on campus, one to which it adhered for decades, even 

through the period of Jewish campus activism in the 60s and 70s.    

But by 1988, Hillel faced an uncertain future.  Hillel was underfunded and tied to a weak and 

declining parent organization, offering decreasing support. Perhaps its greatest weakness was a 

tired program model. Most campus operations reached only a fraction of the Jewish students, 

and primarily those with stronger Jewish backgrounds.  The old-time Hillel House was geared 

primarily to serve the needs of those who were motivated enough to walk through the door.   

The ingredients of HillelΩǎ ǘǳǊƴŀǊƻǳƴŘ in the 1990s are well documented. At its heart stood a 

partnership between visionary professional and philanthropic leadership with new ideas and 

new energy. In the 1990s, Hillel became more pro-active -- working hard to bring more students 

into Hillel activities, primarily, but not exclusively, in the Hillel building.  The goal then was to 

άƳŀȄƛƳƛȊŜ ǘƘŜ ƴǳƳōŜǊ ƻŦ WŜǿǎ ŘƻƛƴƎ WŜǿƛǎƘ ǿƛǘƘ ƻǘƘŜǊ WŜǿǎΦέ   Bringing Jews together was, in 

and of itself, viewed as a good thing.  HillelΩs produced large image-building events that drew 

larger numbers of students. By 2000, the transformation they engineered was so complete and 

recognizable, that its professional leadership could credibly ŎƭŀƛƳ ǘƘŀǘ άHillel moved from near 

the bottom of the Jewish communal food chain to near the top in little more than a decade.έ2 

Hillel recognized that more was needed, and in 1993 initiated the Steinhardt Jewish Campus 

Service Corps (JCSC).  JCSC Fellows were recent college graduates who received an 11-month 

                                                      
2
 Jay wǳōƛƴΣέwŜŜƴƎƛƴŜŜǊƛƴƎ ǘƘŜ WŜǿƛǎƘ hǊƎŀƴƛȊŀǘƛƻƴΥ ¢ƘŜ ¢ǊŀƴǎŦƻǊƳŀǘƛƻƴ ƻŦ IƛƭƭŜƭΣ мфуу-нлллΦέ WƻǳǊƴŀƭ ƻŦ WŜǿƛǎƘ 

Communal Service 76, No 4. (Summer 2000): 308-318. 
http://www.bjpa.org/Publications/details.cfm?PublicationID=2200 
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paid fellowship to work on specific campuses, not to bring students into the building but to 

ŜƴŎƻǳǊŀƎŜ άǇŀǊǘƛŎƛǇŀǘƛƻƴ ƛƴ WŜǿƛǎƘ ƭƛŦŜ ƻƴ ŎŀƳǇǳǎΦέ ¢ƘŜ W/{/ experiment showed that there 

was much άƭƛŦŜ ƻǳǘǎƛŘŜ ǘƘŜ IƛƭƭŜƭ ōǳƛƭŘƛƴƎΦέ While the JCSC Fellows represented a sea change for 

Hillel, the program was limited. The Fellows were lone rangers, often not well integrated into 

their local Hillel organizations. As recent college graduates, they lacked sufficient depth and 

breadth for their task. Most significantly, they were not equipped with either a theoretical 

framework or specific tools to do their job.3   By 2005, Hillel was ready to move to the next 

level. 

A NEW VISION AND A NEW PARTNER 

In its 2006 strategic plan, Hillel articulated a ƴŜǿ ǾƛǎƛƻƴΥ άEvery Jewish student is inspired to 

make an enduring commitment to Jewish life.έ4 

Also in 2006, the Shimon Ben Joseph Foundation (commonly known as the Jim Joseph 

Foundation) was established. As a private foundation devoted exclusively to supporting 

education of Jewish youth, the Foundation has the resources, the focus and the strategy to be a 

game-changer in the field of connecting young Jewish adults to Jewish life. 

IƛƭƭŜƭΩǎ ƴŜǿ Ǿƛǎƛƻƴ Ŧƛǘ ǇŜǊŦŜŎǘƭȅ ǿƛǘƘ ǘƘŀǘ ƻŦ ǘƘŜ WƛƳ Joseph Foundation: WWC άŜƴǾƛǎƛƻƴǎ ŀ ŦǳǘǳǊŜ 

that it helps to create, one in which increasing numbers of young Jews engage in ongoing 

Jewish learning and choose to live vibrant Jewish livesΦέ 5 

In 2008, Hillel set an audacious goal ς άdoubling the numbers of students having meaningful 

Jewish experiences and involved in Jewish life.έ But how to get there? 

RATCHETING UP: FROM ά5hLbD W9²L{Iέ ¢h ά/w9!¢LbD a9!bLbDέ 

Following the articulation of this goal, a small group of ǇǊƻŦŜǎǎƛƻƴŀƭǎ ŀǘ IƛƭƭŜƭΩǎ Schusterman 

International Center (SIC) began an intensive creative process, developing a new paradigm for 

Hillel that could catapult the organization toward its audacious goal.    The new paradigm rests 

on the belief that for this generation -- American Jews under 30 in the early 21st century -- each 

individual Jew needs to find his or her own Jewish path that is personally meaningful.  Through 

exposure to opportunities for Jewish involvement, including learning opportunities, this 

ŀǇǇǊƻŀŎƘ Ǉƻǎƛǘǎ ǘƘŀǘ ȅƻǳƴƎ WŜǿǎ ǿƛƭƭ ƘŀǾŜ άƳŜŀƴƛƴƎŦǳƭ WŜǿƛǎƘ ŜȄǇŜǊƛŜƴŎŜǎέ ǿƘƛŎƘ ǿƛƭƭ ŘŜŜǇŜƴ 

their engagement with being Jewish and help them to advance on their individual Jewish 

                                                      
3
  !ƭƛŎƛŀ /ƻƘŜƴΣ άLessons From ǘƘŜ W/{/ CŜƭƭƻǿǎƘƛǇΥ tǊƻŦŜǎǎƛƻƴŀƭ 5ŜǾŜƭƻǇƳŜƴǘ ŦƻǊ bŜǿ tǊƻŦŜǎǎƛƻƴŀƭǎΦέ Journal of 

Jewish Communal Service, Volume 84, No. 3/4, Summer/Fall 2009: 353-360. 
http://www.bjpa.org/Publications/details.cfm?PublicationID=4447 
B
 Enriching lives, inspiring commitmenǘΣ ŘŜƭƛǾŜǊƛƴƎ ǘƘŜ WŜǿƛǎƘ ŦǳǘǳǊŜΥ IƛƭƭŜƭΩǎ Ŧƛ ǾŜ-year strategic 

plan (Overview). May 2006. Washington, DC. 2006.  
5
http://www.jimjosephfoundation.org/ 
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journeys. Through these experiences, the thinking goes, they ōŜƎƛƴ ǘƻ ŘŜǾŜƭƻǇ άWŜǿƛǎƘ 

ƻǿƴŜǊǎƘƛǇΣέ ǘƘŀǘ ƛǎΣ ƛƴŎǊŜŀǎŜŘ WŜǿƛǎƘ ƪƴƻǿƭŜŘƎŜΣ ǇƻǎƛǘƛǾŜ ŦŜŜƭƛƴƎǎ ŀōƻǳǘ ōŜƛƴƎ WŜǿƛǎƘΣ ǇƻǎƛǘƛǾŜ 

Jewish memories, and a sense of Jewish community and peoplehood.  Jewish ownership gives 

them the confidence and capacity to make Jewish decisions and undertake Jewish behaviors of 

their choosing, with the potential to enrich the broader Jewish community and world around 

them. 

But for most young Jews, this process does not work by itself. With many pathways available 

for a young person, college is the perfect time to explore and experiment. To many young Jews, 

especially those from moderate to strong Jewish socialization backgrounds, Judaism and being 

Jewish represents the tried and true path -- a way that many find a little boring, too safe, and 

too much like home. For most, being Jewish is indeed something they are proud of, but it is but 

one of several identities that compete for their time, attention, and psychic energy. IƛƭƭŜƭΩǎ 

challenge: to craft a generation-appropriate staffing model that enables this self-directed 

model of Jewish engagement to flourish. 

In 2008, with this initial educational theory in place and with the launch of the SJE/CEI initiative, 

Hillel set out to achieve its ultimate objectiveΥ άIƛƭƭŜƭΩs goal over the next five years is to double 

the number of Jewish students on campuses across the country that have meaningful Jewish 

ŜȄǇŜǊƛŜƴŎŜǎΦέ6 

FROM PARADIGM TO INITIATIVE:  SJES AND CEIS  

Following an intensive period of introspection, dialogue and debate involving primarily SIC 

professionals, with input from JJF professional leadership, and supported by a 10.7 million 

dollar, five-year grant from the Jim Joseph Foundation (JJF),7 Hillel linked the two campus 

initiatives, adding the Senior Jewish Educator endeavor to the Campus Entrepreneur Initiative 

that had already functioned previously. The JJF grant represents the largest single investment 

ever made by a foundation or an individual to improve Jewish life on campus. The immediate 

target: to create a cohort of senior Jewish educators on campus, augmented by undergraduate 

interns working as Campus Entrepreneur interns. 

Senior Jewish Educators (SJEs) are full-time professional Jewish educators on college campuses 

in the United States. An SJE, largely freed of other responsibilities to the campus Hillel 

operation, uses relationship-building, Jewish learning and new Jewish initiatives to introduce 

students to Jewish opportunities and compelling ideas.  They work in tandem with the Campus 

Entrepreneurs Initiative (CEI) interns, full-time students who work part-time to develop 

relationships with peers and introduce them to Jewish opportunities. CEI interns, generally  

                                                      
6
 Grant proposal for the Experiential Educator Exemplar Program from Hillel to the Jim Joseph Foundation, March 

2008, p. 2. 
7
 Philanthropic support from other sources was also garnered to support the initiatives. 



}SJE-CEI Assessment Two Year Summary Report        } Page 11 

sophomores or juniors, use their personal social networks to connect friends, and friends of 

friends, to each other and to launch student-run Jewish initiatives on campus.   

.ŜŦƻǊŜ мффлΣ IƛƭƭŜƭΩǎ Ƴƛǎǎƛƻƴ ŦƻŎǳǎŜŘ ǳǇƻƴ Ƴeeting the felt social and religious needs of Jewish 

students. In the succeeding years, Hillel sought to maximize ǘƘŜ ƴǳƳōŜǊ ƻŦ WŜǿǎ ΨŘƻƛƴƎ WŜǿƛǎƘΩ 

with other Jews. ¢ƻŘŀȅΩǎ Hillel approach emphasizes building personal relationships, providing 

meaningful Jewish experiences, and facilitating journeys to Jewish ownership. All these themes 

are totally consistent with the turn to autonomy, voluntarism, and the emphasis on personal 

meaning in American Jewish identities, as well as the emphasis on creating connections, 

building community, enabling growth and achieving empowerment now visible in several 

domains of Jewish education, both formal and informal. 

II. THE ASSESSMENT 

Two years is a very short time in which to record results from such an ambitious and far-

reaching experiment. But it is possible to assess ς at least tentatively ς the extent to which, and 

the manner in which, the initiative is working so far.   

ORIGINAL GOAL AND OBJECTIVES 

JJF set forth the key desired outcomes for this assessment:  ά¢ƘŜ Ǝƻŀƭ ƻŦ ǘƘŜ ŜǾŀƭǳŀǘƛƻƴ Χ is to 

determine how and in what way bringing a senior Jewish educator to a college campus, 

combined with the peer-based methodologies of the Campus Entrepreneurs Program, results in 

a greater number and greater diversity of students engaged in Jewish life. A related priority is 

assessing the extent to which Jewish learning opportunities available to them are expanded 

and deepened.έ8 [Emphasis added.] 

WWCΩǎ initial Evaluation Request for Proposals (RFP) identified four key objectives for the grant to 

Hillel: 

¶ άTo enable Hillel to reach an increasing number and diversity of Jewish students on campus, 

reaching 30,000 over five years 

¶ To enable Hillel to provide Jewish learning and role models to greater numbers of Jewish 

students 

¶ To enable the local Hillels to sustain this infrastructure on their campuses beyond the terms 

of the grant 

                                                      
8
 Request For Proposals: Program Evaluation Of Experiential Education Exemplars (E3) And Campus Entrepreneurs 

Initiative (CEI), Jim Joseph Foundation and Hillel, (date?), p.4. 
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¶ To enrich the work of Hillel overall, by infusing the methodologies of relationship-building 

and community organizing, as well as Jewish content into the work of all the 

ǇǊƻŦŜǎǎƛƻƴŀƭǎΦέ9 

THE LOGIC MODEL (2008) 

In late 2008, through an intensive three-way discourse involving SIC, JJF and ReST, we 

developed and refined the initial goals and objectives for this assessment. Out of those 

discussions, the parties developed a logic model linking planned actions with desired outcomes 

or results.  Exhibit 2(next page) shows the logic model at the start of this assessment process. 

The key elements of the model are summarized below:  

¶ {W9ǎ ŘŜǾŜƭƻǇ ŀƴŘ ƛƳǇƭŜƳŜƴǘ ŜŘǳŎŀǘƛƻƴŀƭ ǎǘǊŀǘŜƎƛŜǎ ŀƴŘ ŎǊŜŀǘŜ άŜƴǊƛŎƘŜŘ ŜŘǳŎŀǘƛƻƴŀƭέ 

relationships 

¶ CEI interns create relationships with students, connecting them to meaningful Jewish 

experiences 

¶ As a result of their combined efforts, previously unengaged Jewish students experience 

Jewish growth --increased Jewish knowledge, Jewish self-confidence, positive Jewish 

memories, and sense of JŜǿƛǎƘ ŎƻƳƳǳƴƛǘȅ ŀƴŘ ǇŜƻǇƭŜƘƻƻŘΣ ƭŜŀŘƛƴƎ ǘƻ άWŜǿƛǎƘ ƻǿƴŜǊǎƘƛǇΦέ 

The assessment focuses on the effectiveness of SJEs and CEI interns ς specifically, the impact of 

full-time, professional SJEs on five campuses in 2008-2009 and on ten campuses in 2009-2010, 

as well the Campus Entrepreneur Initiative interns who, by 2009-2010 numbered nearly 200 on 

17 campuses (see the Appendix 1 for the campuses in each year). 

Our most critical research goals were to address the following questions: 

¶ ¢ƻ ǿƘŀǘ ŜȄǘŜƴǘ ŘƛŘ ǘƘŜȅ ŀǳƎƳŜƴǘ ǘƘŜ άnumber and diversity of Jewish students on 

campusέ ǊŜŀŎƘŜŘ ōȅ IƛƭƭŜƭΚ 

¶ To what extent and in what ways did SJEs and CEI interns generate elements of Jewish 

growth? 

¶ For whom, in terms of background and prior engagement in Jewish life, are SJEs and CEI 

interns most effective in furthering Jewish growth, and how? 

¶ To refine our understanding of the SJE/CEI logic model: What strategies and tactics do 

SJEs and CEIs use to attain their results? 

                                                      
9 Request For Proposals: Program Evaluation Of Experiential Education Exemplars (E3) And Campus Entrepreneurs 
Initiative (CEI), Jim Joseph Foundation and Hillel, (date?), p.4. 
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Exhibit 1:  Initial Logic Model for Assessment of SJE/CEI Initiatives  (2008)  

 

 

What 
needs to 
happen? 

Each 
element  
builds on 
the 
previous 
one in 
order to 
enable 
success. 
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RESEARCH METHODS 

Over the two years of work, we combined several approaches to data collection and analysis. 

²Ŝ Χ 

¶ Extensively interviewed Hillel SIC professionals throughout the process 

¶ Engaged in on-site observation at SJE campuses, including personal interviews, and 

observing SJE interactions, SJE teaching sessions, and CEI meetings. 

¶ Conducted in-depth interviews with students, often at two points in time 

¶ Conducted in-depth interviews with local Hillel professionals 

¶ Examined self-reports of SJEs, and of CEI interns  

¶ Surveyed SJE student contacts and CEI student contacts 

¶ Surveyed the general Jewish student population 

¶ Surveyed CEI interns on all campuses where they served 

¶ Surveyed CEI intern alumni in 2010 from the previous year (2008-09) 

A detailed summary of research conducted is found in appendix four.
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III. FINDINGS 

OUTPUTS 

HILLEL LAUNCHED THE SJE/CEI INITIATIVE ON SCHEDULE & ON THE PROJECTED NUMBER OF CAMPUSES 

Given that many start-ups crash and burn upon takeoff, a finding of a successful launch of the 

SJE/CEI initiative is far from trivial. 

The Plan.  The CEI initiative, launched in the fall of 2006 before the JJF grant on seven 

campuses, expanded to 12 with the JJF grant in place in 2007-2008. Hillel proposed to expand 

the initiative to 17 for 2008-2009 and 2009-2010.  

The SJE initiative (initially called E3) was situated on one campus (UCLA) in 2007-2008. For 

2008-2009, Hillel planned to place a Senior Jewish Educator on five campuses, and to expand to 

ten campuses in 2009-2010.10     

The Results. Hillel met its organizational objectives. It launched SJEs on five campuses in 2008-

2009, and CEI interns on 17 campuses that year. On four out of five SJE campuses the program 

άǘƻƻƪΦέ  ¢ƘŜ ŦƛŦǘƘΣ ŀǘ ǘƘŜ ¦ƴƛǾŜǊǎƛǘȅ ƻŦ /ƘƛŎŀƎƻ, did not succeed, probably because of a mix of 

ŦŀŎǘƻǊǎΦ !ƳƻƴƎ ǘƘŜƳ ǿŜǊŜ ǘƘŜ άŦƛǘέ ƻŦ ǘƘŜ ǇŀǊǘƛŎǳƭŀǊ ŜŘǳŎŀǘƻǊΣ ŀƴŘ ǘƘŜ ǊŜƭŀǘƛǾŜƭȅ ǎƳŀƭƭ ǎƛȊŜ ƻŦ 

the Jewish student body (only about 700).  

In 2009-2010, Hillel kept to its planned schedule. It operated CEI on 17 campuses and 

expanded SJEs to 10 campuses, four of which continued from 2008-09, and six of which were 

added. Of the 17 CEI campuses, all but one continued from 2008-2009. The University of 

±ƛǊƎƛƴƛŀΩǎ program was terminated because of an SIC judgment that a transition in Hillel 

professional leadership on that campus would make it difficult to manage the program the next 

year. 

SJES AND CEIS FORGED SIGNIFICANT NUMBERS OF CONNECTIONS WITH JEWISH STUDENTS, BOTH IN 

2008-2009 AND IN 2009-2010 

In 2009-2010, the SJEs on ten campuses connected with 2,250 students, an average of 225 per 

SJE, surpassing the 2008-2009 average (198).  On all campuses, the SJEs exceeded their target 

of 180 student contacts.  In 2008-2009, four out of five SJE campuses met or exceeded their 

goal, one fell short and that campus is no longer an SJE campus (University of Chicago). 

In 2009-10, CEI interns on 17 campuses reached 7,900 students.  On average, in both years, 

each CEI intern reached 50 unique students, and even more counting overlapping contacts.  

                                                      
10

 A list of campuses is in Appendix 1. 
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Since 65% of SJE contacts in 2009-2010 were also CEI contacts, the SJE/CEI initiative reached 

8,700 students altogether in 2009-10.  

How significant are these numbers? Do they indicate that Hillel is on track to doubling the 

numbers of students involved in Jewish life for the campuses touched by SJEs and CEIs, or 

reaching 30,000 students at ten SJE/CEI campuses year in and year out?  

Hillel typically connects with about 35% of Jewish students on campus. The SJE/CEI campuses 

had about 40,000 Jewish undergraduate (in each of the two years). Thus if the typical 

άŎƻƴƴŜŎǘƛƻƴέ ǊŀǘŜǎ ƘƻƭŘ ŦƻǊ ǘƘŜǎŜ ŎŀƳǇǳǎŜǎΣ ŀōƻǳǘ мпΣллл ǎǘǳŘŜƴǘǎ ŀǊŜ ƛƴǾƻƭǾŜŘ ŜŀŎƘ ȅŜŀǊΦ 

Doubling would mean 28,000 students, close to the 30,000 noted in the JJF award notice.  

Survey research suggests that about 60% of the 8,700 students reached each year by SJEs 

and/or CEI interns were not highly active in Hillel the previous year, or about рΣнлл άƴŜǿƭȅ 

ƛƴǾƻƭǾŜŘ ǎǘǳŘŜƴǘǎέ ς projected over 5 years, this would equal about нсΣллл άƴŜǿƭȅ involved 

students ς reasonably close to the Hillel objective.  

Ultimately, a more precise measure of progress toward doubling, or reaching nearly 30,000 

students consistently on 10 campuses, rests upon both information and a time period that lie 

ōŜȅƻƴŘ ǘƘŜ ǎŎƻǇŜ ƻŦ ǘƘƛǎ ǎǘǳŘȅΦ ²Ŝ ǿƻǳƭŘ ƴŜŜŘ ǘƻ ƪƴƻǿ ǘƘŜ ŜȄǘŜƴǘ ǘƻ ǿƘƛŎƘ ŜŀŎƘ ȅŜŀǊΩǎ {W9κ/9L 

contacts go beyond those established in previous years, as well as the impact of other parts of 

Hillel operations and other Jewish campus activities on student involvement.  

OUTCOMES/IMPACT 

SJES AND CEI INTERNS HELP JEWISH STUDENTS TO GROW 

For the students they meet, SJEs and CEI interns make a measurable difference in many forms 

of Jewish growth.  In fact, the sheer number of meetings with an SJE is positively associated 

with all measures of growth in Jewish behaviors, especially those connected with the number 

of Jewish learning activities. CEI interns are especially effective in producing Jewish 

connections and relationships with Jewish friends. 

To get specific, students who never met an SJE experienced little change in a variety of Jewish 

behaviors from last year to this year. In effect, we have a baseline measure: No SJE, no change. 

Among those who met with an SJE 1-5 times, we find only a small average increase in Jewish 

involvement. In other words: a little SJE, a little change.  

But those who met with an SJE 6 times or more reported very substantial growth rates. In 

particular, meeting an SJE was associated especially with increases in Jewish learning activities 

from the prior year to this year. So too did we observe increases in personal levels of Jewish 

activity, and group-related measures of Jewish involvement. The exceptions to this pattern are 

the number of Jewish friendships and ŦŜŜƭƛƴƎǎ ƻŦ άWŜǿƛǎƘ ƻǿƴŜǊǎƘƛǇΣέ ŀ ŎƭǳǎǘŜǊ ƻŦ ǇƻǎƛǘƛǾŜ 



}SJE-CEI Assessment Two Year Summary     } Page 17 

ŀǘǘƛǘǳŘŜǎ ǘƻǿŀǊŘ ƻƴŜΩǎ WŜǿƛǎƘ ƛŘŜƴǘƛǘȅ, which were 

in the aggregate unchanged as a result of meeting 

an SJE.  

In addition, not only did meetings appear to 

produce objectively measurable changes in 

behavior, the students themselves could feel and 

express the change occurring in their Jewish lives. 

Students with more SJE meetings more often 

report feeling that they grew as Jews, and they 

more often report undergoing a meaningful Jewish 

experience during the school year.  

In parallel, contact with CEI interns displays the 

same patterns in the realm of Jewish behaviors 

and perceived Jewish growth, albeit generally 

more modest than contact with SJEs. In contrast, 

CEI contacts experienced less Jewish growth 

overall, but did experience growth in the number 

of Jewish friendships and Hillel participation. 

Thus, the CEI intern promotes Jewish friendship, 

while the SJE is particularly effective in promoting Jewish learning activities. 

Exhibit 2: Growth in Jewish involvement associated meeting SJEs and CEI interns 

 Never 
met  SJE 

Met SJE 6+ 
times 

Never met  
CEI intern 

 
Met CEI in-

tern 6+ times 

Jewish learning activity growth 
from last year 

0 unit 
change 

21 units of  
change 

2 units of 
change 

 9 units of change 

Jewish personal involvement 
growth from last year 

2 9 2  5 

Jewish organizational activity 
growth from last year 

0 9 1  5 

Hillel activity growth from last 
year 

0 15 1  8 

Most friends are Jewish 52% 53% 47%  64% 
Had a meaningful Jewish 
experience this school year 

44% 63% 49%  52% 

Source: General survey of students, SJE and CEI intern contacts at Berkeley, UCLA, Pennsylvania and Texas.  
Explanations for the measures are found in the Appendix 2 and 3. The four measures of activity change compare 
levels for 2009-10 with those for 2008-09. The numeric entries refer to the unit change in the scale, scored from 0-
100, from last year to ǘƘƛǎ ȅŜŀǊΦ άнмέ ŦƻǊ ŜȄŀƳǇƭŜΣ ƳŜŀƴǎ ǘƘŀǘ ǘƘƛǎ ȅŜŀǊΩǎ ŀǾŜǊŀƎŜ ƛǎ нм ǳƴƛǘǎ ƘƛƎƘŜǊ ǘƘŀƴ ƭŀǎǘ ȅŜŀǊΩǎΣ 
such as a change from 40 to 61. 

ά!ƳŀƴŘŀέ ŘŜǎŎǊƛōŜǎ Ƙƻǿ ƘŜǊ 
experience with Rabbi Brett at UCLA 
helped her to have a meaningful 
Jewish experience (through their 
learning) and provided her the 
means to begin to take Jewish 
ownership. Before she met Brett, her 
Judaism was mostly connected to her 
ǎƻǊƻǊƛǘȅΣ ōǳǘ ά.ǊŜǘǘ ƻǇŜƴŜŘ ƳŜ ǳǇ ǘƻ 
ŀ ǿƘƻƭŜ ƴŜǿ ǇŜǊǎǇŜŎǘƛǾŜ ǘƘŀǘ L ŘƛŘƴΩǘ 
ƘŀǾŜ ōŜŦƻǊŜΦέ {ƘŜ ŘŜǎŎǊƛbes her 
strongly homogenous and 
ΨŎƻƴǎŜǊǾŀǘƛǾŜΩ ŎǳƭǘǳǊŀƭ ǳǇōǊƛƴƎƛƴƎ 
(which she did not embrace) and 
how Brett introduced her to 
alternative new perspectives based 
on both liberal Jewish positions and 
ancient philosophies which provided 
a channel to embrace her Judaism 
and Jewish culture. 
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Richer and closer relationships with SJEs and CEI interns, however measured, are associated 

with greater Jewish growth. More frequent meetings and closer relationships with SJEs and CEI 

interns mean more increases in Jewish activity from the prior year to this year. 

Not all contact has the same impact. Talking about Jewish matters with an SJE or CEI intern is 

associated with Jewish growth. But, talking about other matters (e.g., sports) bears no 

measurable relationship with increased Jewish involvement from last year to this. Whether 

talking about Jewish matters leads to Jewish growth or the other way around cannot be 

determined. But if no άJewish talkέ is taking place with an SJE or CEI intern, then we can 

reasonably assume that little or no observable Jewish growth is taking place either. Simply 

ƳŜŜǘƛƴƎ ŀƴŘ ǘŀƭƪƛƴƎ ǿƛǘƘ ƻǘƘŜǊ WŜǿǎ ǿƛǘƘƻǳǘ WŜǿƛǎƘ ŎƻƴǘŜƴǘ ŘƻŜǎ ƴƻǘ άŘƻ ǘƘŜ ǘǊƛŎƪΦέ 

SJES AND CEI INTERNS DO REACH BEYOND THE ά¦{¦![ {¦{t9/¢{Σέ .¦T THEY DO NOT DO SO TO THE 

EXTENT ONE MIGHT HAVE HOPED. 

A critical Ǝƻŀƭ ƻŦ ǘƘŜ ǇǊƻƧŜŎǘ ƛǎ ǘƻ ōǊƛƴƎ ŀōƻǳǘ άōƻǘƘ ŀ ƎǊŜŀǘŜǊ ƴǳƳōŜǊ ŀƴŘ ŘƛǾŜǊǎƛǘȅ ƻŦ ǎǘǳŘŜƴǘǎ 

engaged in Jewish lifeέ Χ ŀƴŘ ǘƻ ōǊƛƴƎ άƳƻre resources to connect uninvolved Jewish students 

to Jewish ƭƛŦŜΦά11 Typically, Hillels most frequently reach those with strong pre-college Jewish 

experiences. Accordingly, a key measure of success of the SJE/CEI initiative is the extent to 

which it reaches students beyond IƛƭƭŜƭΩǎ ǎǘŀƴŘŀǊŘ Jewish profile of students with stronger 

Jewish socialization experiences by way of committed parents, Jewish educational experiences 

and Jewish social networks in childhood or teen years. In particular, does the initiative reach 

many students with little Jewish background before college, as well as many students with 

Jewish experiences in their past, but who were not heretofore engaged in Jewish life? The 

prime target audience, therefore, consists of those not active in Jewish college life previously 

(measured here by prior attendance at Hillel events), be they the many with relatively weak 

Jewish socialization experiences and some who were strongly socialized but have taken a 

moratorium on Jewish involvement since arriving at college. 

Unquestionably, SJEs did connect with students with little or no previous Hillel contact as well 

as those with little prior Jewish background. But, in each year, SJEs more often connected 

with students who were participants in Hillel (often or sometimes) the prior year than with 

those with little or no prior involvement in Hillel. CEI interns displayed similar patterns of 

reaching-the-reached, although not to the same degree as SJEs [see Exhibit 3]  

We found a siƳƛƭŀǊ ǇŀǘǘŜǊƴ ǿƛǘƘ ǊŜǎǇŜŎǘ ǘƻ ǘƘŜ ǎǘǳŘŜƴǘΩǎ ǇǊŜ-college Jewish background. The 

students who were SJE and CEI contacts were just as Jewishly educated and socialized as the 

non-contacts. For example, as many as half the student-contacts were raised Orthodox or 

                                                      
11

Request For Proposals: Program Evaluation of Experiential Education Exemplars (E3) and Campus Entrepreneurs 
Initiative (CEI, Jim Joseph Foundation and Hillel,  (date?), pp. 1 & p.2.. 
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Conservative, a proportion that is no lower than that found among non-contacts. In like fashion, 

only about one in seven of the contacts were the children of mixed married parents, far short of 

their likely proportion in the larger student population. Both indicators ς both characteristics of 

the contacts -- point to a relatively well-socialized pool of Jewish students, contrary to the 

implicit and explicit original goal of the project: to reach heretofore unreached Jewish students.  

 

In both 2008-09 and 2009-10, SJEs and CEI interns, did 

not disproportionately reach the students who are 

more Jewishly marginal by any definition ς be it in 

terms of their Jewish background before college, or 

their Hillel participation before the current year; rather, 

SJEs .  ²Ŝ Ƴŀȅ ŀƭǎƻ ǳǎŜ ƭŀǎǘ ȅŜŀǊΩǎ IƛƭƭŜƭ ǇŀǊǘƛŎƛǇŀǘƛƻƴ ŀǎ 

another way to gauge the issue. Here too we find that, 

SJEs and CEI interns are reaching many who have been 

reached before by Hillel as well as many who fit the 

typical profile of those most often reached. While those 

who never or rarely went to Hillel constitute 52% (at 

ƭŜŀǎǘύ ƻŦ ǘƘƻǎŜ ǿƘƻ ƘŀǾŜƴΩǘ ƳŜǘ ŀƴ {W9Σ ǘƘŜȅ ǊŜǇǊŜǎŜƴǘ 

just 28% of those who have met and SJE. If the SJEs are 

meant to target the unreached, they are falling short of 

that particular objective. 

Exhibit 3: Prior Hillel participation levels (in 2008-9) for SJE and CEI contacts (in 2009-10) 

 
IŀǾŜƴΩǘ ƳŜǘ  

SJE 
Met 
SJE 

IŀǾŜƴΩǘ ƳŜǘ  /9L 
intern 

Met CEI 
intern 

Often went to Hillel last 
year 

22% 43% 29% 36% 

Sometimes went to Hillel 26% 29% 27% 28% 
Never/Rarely went to 
Hillel 

52% 28% 44% 36% 

Total 100% 100% 100% 100% 
Source: General survey of students, SJE and CEI intern contacts at Berkeley, UCLA, Pennsylvania and Texas in 
spring, 2010. 
  

Typical of involved students 
ǊŜŀŎƘŜŘ ƛǎ άaŜƎŀƴέ ŦǊƻƳ ¦/ 
Berkeley. She grew up in 
Southern California at a Reform 
synagogue where she celebrated 
her bat mitzvah and attended 
Hebrew School 1-2 times a week. 
She attended Jewish summer 
camps and found her social home 
in NFTY during high school. 
Megan" chose Berkeley because 
of its Hillel and has been involved 
in student life from her first year 
on campus. 
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SJES AND CEI INTERNS HAVE A GREATER IMPACT UPON STUDENTS WITH LESS PRIOR HILLEL 

INVOLVEMENT, & THOSE WITH WEAKER JEWISH BACKGROUNDS 

The impact of an SJE upon Jewish growth 

is much greater for students with little or 

no prior involvement with Hillel than for 

those with prior involvement. It is also 

greater for those with weaker Jewish 

background in childhood and teen years 

than for those with signs of stronger 

background, such as day school 

attendance, parents who are in-married 

and religiously traditional, or Jewish camp 

attendance.  

The stronger impact upon the student with 

minimal connection with Hillel is 

particularly relevant to the original intent 

of the Hillel grant proposal that 

emphasized reaching larger numbers of 

students, and focusing upon the 

unreached. As we detail below, we would 

come to learn that SJEs perform a valuable 

and quite different function, for and with 

those who are more involved. SJEs help 

them emerge as Jewish connectors (who 

connect other Jewish students to Jewish 

life) and Jewish organizers (who undertake 

collective Jewish activities). These 

functions go beyond the original intent of 

the grant proposal as written and may 

suggest a re-conceptualization of {W9ǎΩ 

function and value, which ways the 

different benefits brought by an SJE to the 

more and less Jewishly involved student. 

Karen, a senior at Penn describes her SJE 

ŀǎ ŀ WŜǿƛǎƘ ƳŜƴǘƻǊ ǿƘƻ άƛǎ ǘƘŜ ƻƴƭȅ 

Jewish adult who has had an impact on 

Ƴȅ ƭƛŦŜέ ǘƘǊƻǳƎƘ ǇǊƻƭƻƴƎŜŘ ƛƴǘŜǊŀŎǘƛƻƴǎ ƛƴ 

a Jewish setting.  She sees him as a role 

model in Judaism, someone who has 

made her more aware of Judaism and 

accepting of herself as a Jew and as a 

person. 

When Karen got to Penn, she went 

occasionally to Hillel, e.g., for High 

Holidays and community service work.  

Freshman year, Karen got in touch with 

the Hillel Engagement Director to receive 

help in responding to questions brought 

forward by her roommate who thought 

that Jews controlled the media in America. 

Karen had some conversations with the 

Engagement Director over the course of 

her freshman and sophomore years. 

The Hillel Engagement Director passed on 

ƘŜǊ ƴŀƳŜ ǘƻ tŜƴƴΩǎ IƛƭƭŜƭ 5ƛǊŜŎǘƻǊ ǿƘƻ 

contacted Karen while she was on her 

Junior semester abroad in South America, 

inviting her to participate in the JRP 

fellowship. It was good timing as Karen 

had just started to think about her Jewish 

connection. That is where she met the 

Penn SJE. 
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Exhibit 4 
SJEs exert bigger impacts in Jewish growth upon those with little participation in Hillel 
last year (2008-9), as opposed to those with frequent participation last year  

 

Source: General survey of students, and SJE contacts at Berkeley, UCLA, Pennsylvania and Texas. Entries represent the differences 
associated with meeting an SJE. The changes are greater for those who rarely went to Hillel (the blue bars) than for those who often 
went (the red bars).   

26% 

20% 

17% 

13% 

13% 

12% 

-3% 

10% 

-3% 

-17% 

-5% 

3% 

Did things related to Israeli culture or politics

Been in a class with a rabbi or Jewish educator

Listened to any kind of Jewish or Israeli music

Spent time at the Hillel building

Checked out Jewish websites on the Internet

Talked about Jewish matters with your friends

Effect of knowing
an SJE for those
with little or no
Hillel participation
last year

Effect of knowing
an SJE for those
who often went to
Hillel last year
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¢ƘŜ /9L ƛƴǘŜǊƴǎΩ pattern of differential impact resembles that seen for the SJEs. CEI interns, too, 

exert greater impact upon ǘƘŜ ƳƻǊŜ άƳŀǊƎƛƴŀƭέ ǎǘǳŘŜƴǘǎΣ be they those with weaker pre-

college Jewish socialization or with less frequent prior participation in Hillel.  

The campuses on which CEI interns most successfully reach less involved students tend to be 

those where the interns themselves had low involvement in campus Jewish life prior to their 

internship.  In addition, effective outreach occurs when the interns are selected to represent 

distinct social networks, enabling each to most effectively reach out to unique contacts (i.e., 

who ŘƻƴΩǘ ƻǾŜǊƭŀǇ ǿƛǘƘ ƻǘƘŜǊ /9Lύ and who are not already involved in Jewish life. 

Thus, SJEs and CEI interns provide more benefit to those they are less likely to reach -- those 

with weaker Jewish background or prior Hillel involvement -- and less benefit to those they 

are more likely to reach ς those with stronger Jewish background and more prior Hillel 

involvement. But those students are more likely to become connectors and organizers as a 

ǊŜǎǳƭǘ ƻŦ ǘƘŜƛǊ ƛƴǘŜǊŀŎǘƛƻƴ ǿƛǘƘ {W9Ωǎ 

MEANINGFUL JEWISH EXPERIENCES 

Consistent with the theory of change advanced by Hillel, meaningful Jewish experiences do play 

a pivotal role in the Jewish growth process. On all measures of Jewish growth, students who 

report having meaningful Jewish experiences in the last year significantly outscore those who 

do not report a meaningful Jewish experience.  

In describing their Jewishly meaningful experiences, students most frequently cite: celebrating 

Jewish holidays, participating on Birthright, and interacting with Jewish friends.  For most 

students, then, meaningful Jewish experiences occur in a social context, i.e., with other Jews. 

That is, they enjoy άŘƻƛƴƎ WŜǿƛǎƘϦ όǎǳŎƘ ŀǎ ƘƻƭƛŘŀȅǎΣ Birthright) with other Jews (in particular, 

Jewish friends). 

This social and cultural dimension to their Jewish identities also emerges in their descriptions of 

what they view as the most meaningful aspects of being Jewish: values, friends, Israel and 

Jewish history. In fact, the importance of the social dimension also emerges in their self-

reported obstacles to their Jewish involvement; these most frequently revolve around their 

ŦŜŜƭƛƴƎǎ ǘƘŀǘ άǾŜǊȅ WŜǿƛǎƘέ ǎǘǳŘŜƴǘǎ ƳŀƪŜ ǘƘŜm uncomfortable, and that few of their friends 

are Jewishly involved. In short, be it in terms of meaningfulness, content, or obstacles, other 

Jews (generally their age) are quite central. 
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Exhibit 5: Obstacles to Jewish involvement on campus 

Few students cite ŀǎ άƳŜŀƴƛƴƎŦǳƭ WŜǿƛǎƘ ŜȄǇŜǊƛŜƴŎŜǎΣέ ǇǊŀŎǘƛŎŜǎ ǿƘƛŎƘ ŜȄǇƭƛŎƛǘƭȅ ǘŀŎƪƭŜ άōƛƎ 

ǉǳŜǎǘƛƻƴǎέ ǘƘǊƻǳƎƘ WŜǿƛǎƘ text study or religion-related learning.  In fact, hardly any see 

failing to find Jewish meaning, in this larger 

existential sense, in their lives as obstructing their 

involvement in Jewish life. 

The original 2008 Logic Model emphasized the role 

ƻŦ {ŜƴƛƻǊ WŜǿƛǎƘ 9ŘǳŎŀǘƻǊǎ ŀǎ άǘŜŀŎƘŜǊǎ ώŀƴŘϐ 

resource[s] to elevate the Jewish content of the 

ƻǾŜǊŀƭƭ IƛƭƭŜƭΦέ /ƭƻǎŜƭȅ ŀƭƛƎƴŜŘ ǿƛǘƘ ǘƘƛǎ 

characterization was the expectation and 

understanding that SJEs would teach classic Jewish 

texts, with text study serving as a key component, 

explicitly or in the background, for promoting 

άƳŜŀƴƛƴƎŦǳƭ ŜƴƎŀƎŜƳŜƴǘέ ǿƛǘƘ WŜǿƛǎƘ ƭƛŦŜΦ   

From the research, and consistent with the thinking 

of SJEs in the field, the text-focused approach as an 

explicit engagement instrument, holds great 

potential only for the students who are already on 

the path to intensive Jewish involvement.   

A άŘŜǾŜƭƻǇƳŜƴǘal ǘƘŜƻǊȅ ƻŦ WŜǿƛǎƘ ƳŜŀƴƛƴƎέ might 

serve as a guide for SJEs.  For students just beginning 

their Jewish journey the role of the SJE is to promote 

socially meaningful experiences.  For students who 

In talking with Jewish students, we've heard several reasons for why they are not very 
involved in Jewish life on campus. For you personally, for each reason below, is this an 
ƛƳǇƻǊǘŀƴǘ ǊŜŀǎƻƴ ǿƘȅ ȅƻǳΩǊŜ ƴƻǘ όŜǾŜƴύ ƳƻǊŜ ƛƴǾƻƭǾŜŘ ƛƴ WŜǿƛǎƘ ƭƛŦŜΚ 

wŜǎǇƻƴǎŜΥ ά{ǘǊƻƴƎƭȅ !ƎǊŜŜέ 
¢ƘŜ ϦǾŜǊȅ WŜǿƛǎƘέ ǎǘǳŘŜƴǘǎ ƻƴ ŎŀƳǇǳǎ ƳŀƪŜ ƳŜ ŦŜŜƭ ǳƴŎƻƳŦƻǊǘŀōƭŜ 26% 
Hardly any of my friends are into being Jewish in a big way 20% 
.ŜƛƴƎ WŜǿƛǎƘ ƛǎ ŀ ƭƻǘ ŀōƻǳǘ DƻŘΣ ϧ L ŘƻƴΩǘ ōŜƭƛŜǾŜ ƳǳŎƘ ƛƴ DƻŘ 19% 
Judaism is something I do at home, with my family 17% 
No one ever asked me to get involved 15% 
WǳŘŀƛǎƳ ŘƻŜǎƴΩǘ ǎŀȅ ƳǳŎƘ ǘƻ ƳŜ ŀōƻǳǘ ǘƘƛƴƎǎ ǘƘŀǘ ŀǊŜ ǊŜŀƭƭȅ ƛƳǇƻǊǘŀƴǘ ǘƻ ƳŜ 12% 
Israel is a real turn-off for me 9% 
L ǿŀǎ άǾŜǊȅ WŜǿƛǎƘέ ōŜŦƻǊŜ ŎƻƭƭŜƎŜ ϧ L ǿŀƴǘ ŀ ōǊŜŀƪ ŦǊƻƳ ŀƭƭ ǘƘŀǘ 8% 
I have lots of negative associations with being Jewish 8% 
Source: 2010 student survey of 10 SJE campuses  

! ¢ŜȄŀǎ ƧǳƴƛƻǊΩǎ {W9 ƛƴǾƛǘŜŘ ƘƛƳ ƻƴ ŀ 
summer Alternative Spring Break to a 
Jewish organic farm.  The group had a 
daily study session which included 
studying Jewish texts and group 
discussion on the place of the 
environment in Judaism. Group 
members left the farm with a Jewish 
source book reaching beyond what 
ǘƘŜȅ ǎǘǳŘƛŜŘ ǘƻƎŜǘƘŜǊΦ άLǘ ƳŜŀƴǎ ǎƻ 
much, that my beliefs 
[environmentalism] and my religion 
co-exist, ǘƘŀǘ ǘƘŜȅ ŀǊŜ ǎƛƳƛƭŀǊΦέ ¢ƘŜ 
student is now one of the organizers 
of a Gardening Group which the SJE 
helped initiate. They maintain a small 
herb garden at Hillel, discuss 
environmental concerns, brainstorm 
ideas to promote environmental 
thinking in a Jewish context and even 
facilitated a Shabbat dinner at Hillel 
with an environmental theme. 
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are relatively advanced the SJE will do well to encourage them to grapple with larger questions 

of Jewish meaning; of which text is one method for attaining this end.  In all cases, the survey 

data demonstrate that when SJEs engage in explicitly Jewish conversation with students, 

whether the focus is on Jewish social experience or higher level existential issues, students are 

more likely to report Jewish growth.   

FOUR TYPES OF STUDENTS 

The 2008 logic model focused on a general category of students who are uninvolved in Jewish 

life on campus, in effect dividing the student population in two: the involved and the 

uninvolved.  In contrast, we learned that dividing students into just two groups does not 

adequately portray the major variations in how SJEs and CEI interns relate to the students, nor 

does it help in understanding how SJEs promote meaningful Jewish experiences. Going forward, 

we urge thinking of Jewish students as arrayed among four groups, divided according to their 

level of, and interest in, Jewish involvement. Each bears distinctive implications for SJE/CEI 

Jewish educational and engagement efforts.   

1. Not involved 

These students have little to no interest in being involved in Jewish life on campus.   They do 

not constitute productive targets for SJEs, as they would need to spend too much time with 

these students ς if at all feasible ς to get them more involved.   CEI interns may be able to reach 

these unengaged students, although that eventuality too seems unlikely. We encountered no 

such students among SJE/CEI contacts, although some appeared on our surveys.    

2. Potentially involved 

These currently uninvolved students (some with stronger Jewish backgrounds) express 

openness to involvement, often sparked by a prior meaningful Jewish experience.  For such 

students, the ever-present SJEs are Jewish mentors, in that SJEs engage in specifically Jewish 

conversation and help them figure out how to become more involved.    The meaningful Jewish 

A Texas sophomore met her SJE last year when she heard about an art show at Hillel. As an artist, 
she was interested in the opportunity to display her work. As part of the initiative, Devora led a 
ǎŜǊƛŜǎ ƻŦ ƭŜŀǊƴƛƴƎ ǎŜǎǎƛƻƴǎ ŀǊƻǳƴŘ ǘƘŜ ǎƘƻǿΩǎ ǘƘŜƳŜ ƻŦ tŀǎǎƻǾŜǊ όŀƴŘ ǘƘƛǎ ȅŜŀǊΩǎ ǘƘŜƳŜ ƻŦ tǳǊƛƳ 
and masks). The art initiative was the first time this young woman stepped into Hillel. After the 
initiative, the SJE approached her about joining CEI in the following year. For this young woman, 
CEI is an άŀƴ ƻǳǘƭŜǘ ŦƻǊ ŀƴǎǿŜǊƛƴƎ ǉǳŜǎǘƛƻƴǎ ǿƛǘƘƻǳǘ ƘŀǾƛƴƎ ǘƻ ǎǘŀǊǘ ǘƘŜ ŎƻƴǾŜǊǎŀǘƛƻƴ 
ƳȅǎŜƭŦΧvǳŜǎǘƛƻƴǎ ƻŦ ǿƘŀǘ ƪƛƴŘ ƻŦ WŜǿ ŀƳ LΚ ²ƛƭƭ L Ǝƻ ǘƻ ǎŜǊǾƛŎŜǎΚ ώvǳŜǎǘƛƻƴǎϐ ǘƘŀǘ ȅƻǳ ƘŀǾŜ ǘƻ 
decide in college. Margo and Devora provide the place to talk about it [CEI meetings], and it is a 
ŎƻƳŦƻǊǘŀōƭŜ ǇƭŀŎŜ ǘƻ Řƻ ǎƻΦέ !ǎ ǇŀǊǘ ƻŦ ƘŜǊ ǿƻǊƪΣ ǎƘŜ ŦŀŎƛƭƛǘŀǘŜǎ άIŀƳǎŀ ¸ƻƎŀέ ŀƴŘ Ƙŀǎ ǘŀƪŜƴ ǘƘŜ 
ƛƴƛǘƛŀǘƛǾŜ ǘƻ Ƨƻƛƴ ŀ IŜōǊŜǿ ǎǘǳŘȅ ƎǊƻǳǇ ǿƛǘƘ WŜǿǎ ǎƘŜ ŘƛŘƴΩǘ ƪƴƻǿ ōŜfore. She also tries to attend 
ǘƘŜ ƛƴǘŜǊƴǎΩ ƛƴƛǘƛŀǘƛǾŜǎ ǘƻ ƎŜǘ ƳƻǊŜ ƛƴǾƻƭǾŜŘΦ 
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experience is a combination of Jewish social experience and explicitly Jewish conversation 

promoted by the  SJE. 

3. Becoming involved 

These students are well past the stage of initial 

curiosity in Jewish growth, somewhat involved with 

Jewish life on campus, and expressly interested in 

Jewish growth. SJEs can deepen their interest and may 

well motivate them to become connectors to Jewish life 

for other Jewish students, or even organizers of Jewish 

involvement opportunities.  For these students in 

particular, Jewish text learning makes sense, especially 

in combination with other educational and community 

building activities. 

4. Highly involved 

Some students are intensively involved and may 

function as Jewish leaders on campus.  They may 

search out Jewish mentors and can have several of 

them (e.g., Jewish teachers, Hillel professionals, etc.).  

For these students, the SJE can help them convert their 

energies and passions into effecting wider impact with 

and upon others.  These are the students most likely to 

become part of national leadership initiatives and to 

turn to such opportunities as MASA or Jewish-oriented 

summer and post-college internships.    

PROMOTING MEANINGFUL JEWISH EXPERIENCES 

CƻǊ ŜŀŎƘ ƻŦ ǘƘŜ ŦƻǳǊ ǎǘǳŘŜƴǘ ǘȅǇŜǎΣ άWŜǿƛǎƘ ƳŜŀƴƛƴƎέ ƛǎ ǳƴŘŜǊǎǘƻƻŘ ŀƴŘ ŜȄǇŜǊƛŜƴŎŜŘ ƛƴ ŀ 

different fashion, with the SJE or other Hillel staff holding correspondingly different roles. 

For the non-involved student, Judaism or Jewish life is often perceived in remarkably religious 

terms.  Many agree, that άōŜing Jewish is a lot about religion and God, and I am not religious 

ŀƴŘ ŘƻƴΩǘ ōŜƭƛŜǾŜ ƳǳŎƘ ƛƴ DƻŘΦέ  The religious dimension, including the learning of Jewish text 

is perceived as one more obstacle to greater involvement. Campus Hillel professionals report 

that they work to disabuse students of the notion that being Jewish is necessarily about being 

religious or having a strong belief in God.  Students who are already on their way to greater 

ƛƴǾƻƭǾŜƳŜƴǘ ǊŜǇƻǊǘ άŀƘŀ ƳƻƳŜƴǘǎέ ƘŀǾƛƴƎ ǘƻ Řƻ ǿƛǘƘ ǘƘŜ ǊŜŀƭƛȊŀǘion that being Jewish extends 

beyond religious (narrowly understood).  

A Penn sophomore tells of having 
his interest in connecting Jewishly 
reignited towards the end of high 
school thanks to a program at his 
prep-school. He brought that energy 
with him to Penn and has sought 
out a variety of Jewish 
opportunities, including Jewish 
learning. This young man sees it as 
ŀ άǊŜǎǇƻƴǎƛōƛƭƛǘȅ ƻŦ ǎƻǊǘǎέ ǘƻ ƘŜƭǇ 
open up opportunities for other 
Jewish students get involved in 
Jewish life at Penn. He thinks about 
his friends and people he knows 
through Greek life and realizes that 
ǘƘŜȅ Řƻ ƴƻǘ ƘŀǾŜ ƛǘ ƻǊ ŘƻƴΩǘ ƪƴƻǿ 
how to access it. He would like to 
help them, and thus he is trying to 
arrange events, with the help of 
Rabbi Joel and other resources. 
ά¢Ƙƛǎ ƛǎ ǘƘŜ ǘƛƳŜ ǘƘŀǘ ƛŦ ȅƻǳ ǇǊƻǇŜǊƭȅ 
find connection, you will never lose 
ƛǘΦέ 
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For most students, who are uninvolved in Jewish life addressing concerns about the lack of 

WŜǿƛǎƘ ƳŜŀƴƛƴƎ ǘƘǊƻǳƎƘ ǘŜȄǘ ƭŜŀǊƴƛƴƎ ŀƴŘ ƭƛŦŜΩǎ ōƛƎ-questions-discussion is not a primary 

instrument of engagement. Rather, as the SJEs and other Hillel professionals fully appreciate, 

ŦƻǊ ǘƘƻǎŜ ǎǘǳŘŜƴǘǎΣ άƳŜŀƴƛƴƎέ ƛǎ ŜƳōŜŘŘŜŘ ƛƴ ǎƻŎƛŀƭ ǇǊƻŎŜǎǎŜǎ ǿƘƛŎƘ ǇǊƻŘǳŎŜ ƳŜŀƴƛƴƎŦǳƭ 

experiences.  These are experiences in which social contact with other Jews is seen as 

enjoyable and meaningful; or when an SJEs enters into one-on-one intimate conversations.   

BIRTHRIGHT RETURNEES: A CASE STUDY OF IN MOVING STUDENTS Fwha ά¦bLb±h[±95έ ¢h 

άPOTENTIALLY INVOLVEDέ AND BEYOND 

The SJEs have greatest impact (measured by growth of Jewish involvement) on students who 

report a meaningful Jewish experience.  CƻǊ ŀ ǎǘǳŘŜƴǘ ǿƘƻ ƛǎ άƴƻǘ ƛƴǾƻƭǾŜŘέ ŀ meaningful 

Jewish experience piques curiosity and opens a student up to viewing Jewish involvement as 

something potentially positive.  ¢Ƙŀǘ ǎǘǳŘŜƴǘ ǘƘŜƴ ōŜŎƻƳŜǎ άǇƻǘŜƴǘƛŀƭƭȅ ƛƴǾƻƭǾŜŘΦέ  

A clear example is the interaction of the SJE with the Birthright Israel (BRI) returnees.   The SJEs 

intentionally seek out interaction with students either before or after the Birthright trip.  A 

student who experiences a powerful meaningful Jewish experience on Birthright has an avenue 

to further explore and process the experience with their SJEs help.  We learn in the table below 

that meeting with an SJE is a near pre-condition for BRI influence. Without an SJE involved, BRI 

ǎƘƻǿǎ ƴƻ ƛƳǇŀŎǘ ƻǾŜǊ ǘƘƻǎŜ ǿƘƻ ŘƛŘƴΩǘ Ǝƻ ƻƴ .wLΦ    

Exhibit 612 
IŀǾŜƴΩǘ ƳŜǘ 
SJE 

Met SJE 1-5 
times 

Met SJE 6+ 
times 

 
Went 
on BRI 

5ƛŘƴΩǘ 
go 

Went 
on 
BRI 

5ƛŘƴΩǘ 
go 

Went 
on 
BRI 

5ƛŘƴΩǘ 
go 

Index of Jewish learning growth from last year -1 -.1 9.7 2.9 22.9 18.4 
Index Jewish personal involvement growth from last year .6 2.3 6.8 2.9 10.6 6.1 
Index of Jewish organizational activity growth from last 
year 

-2.7 .8 4.7 2.1 10.7 5.6 

Index of Hillel activity growth from last year -1.6 .4 2.6 2.9 19 8.7 
Index of perceived Jewish growth 57 55 64 58 65 62 
Index of Jewish ownership feelings 78 74 80 83 75 82 
Index of Jewish friends 66 62 62 68 63 63 
% whose most friends are Jewish 58% 51% 48% 63% 49% 58% 
% that had a meaningful Jewish experience this school year 46% 44% 56% 56% 60% 67% 
Source: General survey of students, SJE and CEI intern contacts at U.C. Berkeley, UCLA, U. Pennsylvania and U. 
Texas. 

                                                      
12

 Explanations for the measures referenced in the above table are found in appendix three. The four measures of 

activity change compare this year with reports about last year. Perceived Jewish growth refers to self-reports of 

having grown Jewishly ƻǾŜǊ ǘƘŜ ƭŀǎǘ ȅŜŀǊΦ WŜǿƛǎƘ ƻǿƴŜǊǎƘƛǇ ǊŜŦŜǊǎ ǘƻ ŀ ŎƻƳǇƻǎƛǘŜ ƻŦ ŀǘǘƛǘǳŘŜǎΦ άaŜŀƴƛƴƎŦǳƭ WŜǿƛǎƘ 

ŜȄǇŜǊƛŜƴŎŜǎέ ŀǊŜ ŘŜŦƛƴŜŘ ōȅ ǘƘŜ ǊŜǎǇƻƴŘŜƴǘΦ 
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The BRI case study is an outstanding example of a situation in which the addition of an SJE to 

the intensive social experience which is BRI, enables the participant to enter into explicitly 

Jewish conversation.  The added layer of Jewish processing might include discussion of life 

issues, which include not only questions of ultimate meaning; but, more often than not, more 

mundane questions of self, relationships, and balancing social life with school work.  The 

chance for explicitly Jewish conversation enables the social experience to become an 

ƻǇǇƻǊǘǳƴƛǘȅ ǘƻ ōŜŎƻƳŜ ŀǿŀǊŜ ƻŦΣ ǘƘƛƴƪ ŀōƻǳǘ ŀƴŘ ŘŜŎƛŘŜ ƻƴ ƴŜȄǘ ǎǘŜǇǎ ƛƴ ŀ ǎǘǳŘŜƴǘΩǎ WŜǿƛǎƘ 

journey.  

CORE ELEMENTS OF SUCCESSFUL SJE WORK 

In building personal relationships, particularly with the unengaged, we have seen that the SJEs 

begin by working hard at gaining trust, which requires both time and patience. The actual 

process of intensifying involvement in Jewish life is slow and gradual ς a series of incremental 

Jewish experiences. SJEs mentor students as they explore and develop their own pathways to 

intensify their involvement with Jewish life. 

Rather than a primary focus on Jewish text study as their educational instrument, SJEs use a 

wide variety of materials and experiences to provide confidence and skills to access Jewish life.  

While some portrayals of SJEs seem to focus on their functioning as pastor-mentors and 

teachers, the reality on the ground is that SJEs invest considerable energy in community 

organizing. They forge connections and they build social networks that, in time, motivate 

students to build their own networks around those areas of Jewish life which interest them.  

These networks multiply the number of social opportunities for Jewish involvement and 

provide SJEs with social opportunities to engage the potentially involved student in Jewish 

conversation. 

²ƘŜƴ ŦǳƴŎǘƛƻƴƛƴƎ ŀǘ ǘƘŜƛǊ ōŜǎǘΣ {W9ǎΣ ƛƴ ŦŀŎǘ ŘƛǎǇƭŀȅ ŀ ƴǳƳōŜǊ ƻŦ ƪŜȅ ŎƘŀǊŀŎǘŜǊƛǎǘƛŎǎΦ ¢ƘŜȅ Χ 

¶ are accessible to the student. 

¶ focus upon age-appropriate issues. 

¶ promote accessibility of Jewish life. 

¶ promote genuine engagement, where students reflect with a trusted mentor and 
explore opportunities for further involvement. 

¶ enable students to feel comfortable being Jewish. 

SJEs function in three critical roles:  

¶ Pastor-mentors,  

¶ Teachers, and  

¶ Community organizers. 
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Combining these three roles underlies the success of SJEs. They embody a modus operandi that 

is more varied and complex than that suggested by the original logic model. A key area of 

ǊŜŦƛƴŜƳŜƴǘ ƻŦ ǘƘŜ ƭƻƎƛŎ ƳƻŘŜƭ ǊŜǎǳƭǘǎ ŦǊƻƳ ǘƘŜ ŦƛƴŘƛƴƎ ǘƘŀǘ άƻƴŜ ǎƛȊŜ ŘƻŜǎ ƴƻǘ Ŧƛǘ ŀƭƭΦέ 

SJES WORK WITH THE STUDENTS AT HIGHER LEVELS OF INVOLVEMENT: THE CASE OF CEI   

Unquestionably, through intensive contact with students as their teachers and mentors, SJEs 

help those who are already increasing their involvement in Jewish life to evolve into becoming 

leaders in Hillel and Jewish student life more generally.  Jewish text learning, in combination 

with other educational and community building tools, are an effective educational strategy in 

the context of formal leadership groups, student organized groups and immersion experiences.   

In the context of ongoing community of peers the SJE is able to maintain on-going, Jewishly 

intensive social and conversational interaction with  groups of students.  This is particularly the 

case for students in leadership internships such as CEI, where students opt into an intensive 

form of Jewish involvement and are open to organized Jewish learning on a regular basis.  The 

{W9ǎ ŘŜŜǇŜƴ ǘƘŜǎŜ ǎǘǳŘŜƴǘǎΩ ƛƴǘŜǊŜǎǘ ƛƴ WŜǿƛǎƘ ƭŜŀǊƴƛƴƎ ŀƴŘ ōǳƛƭŘ ƻƴ ǘƘŀǘ ǇǊƻŎŜǎǎ ǘƻ ƳƻǘƛǾŀǘŜ 

the student to become a sustained connector of other Jewish students to Jewish life on 

campus, and even to become an organizer of Jewish involvement opportunities. 

To understand the impact of an SJE on CEI involves two dimensions: 1) Jewish activity and 2) 

Jewish ownership.   

The survey results for all CEI interns as a group show that the presence of SJEs on a campus is 

not associated with growth in Jewish activity among the CEI interns with whom they work.   

This result changes when one looks at particular campuses.  On those campuses where CEI 

interns had low levels of Jewish involvement prior to their internship, we find higher levels of 

growth in Jewish activity.  Thus growth in Jewish activity is likely related to who the CEI intern is 

prior to their internship.   

Growth in several CEI ƛƴǘŜǊƴǎΩ WŜǿƛǎƘ ƻwnership items on SJE campuses, surpass those on non-

SJE campuses, pointing to the impact of SJEs on CEI interns. 
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Exhibit 7: /9L ƛƴǘŜǊƴǎΩ WŜǿƛǎƘ ƻǿƴŜǊǎƘƛǇ ƛǘŜƳǎ 

The impact of SJEs on Jewish Ownership for CEI interns also emerges among the alumni of the 

CEI internship.  As compared with all other students, CEI interns, and CEI alumni, the CEI alumni 

from SJE campuses report the highest overall feeling of Jewish ownership. 

Exhibit 8 

 
Students 
ǘƘŀǘ ŘƛŘƴΩǘ 
meet SJE 

Students 
that met 

SJE 

CEIs (non-
SJE 

campuses) 

CEIs (SJE 
campuses) 

CEI alumni  
(non-SJE 

campuses) 

CEIs alumni 
(SJE 

campuses) 

Index of 
Jewish 
ownership 
feelings 

75 79 75 79 76 88 

Sources: Survey of 10 SJE campuses, survey of CEI interns on 17 campuses and survey of CEI 
alumni.  The scores are a composite index of 1 to 100 for all Jewish ownership questions.  

77% 

67% 

83% 

77% 

88% 

73% 

60% 

50% 

89% 

89% 

87% 

87% 

84% 

80% 

76% 

67% 

I have a strong sense of belonging
to the Jewish people

I want to be involved in Jewish life
after I finish school

Being Jewish adds meaning to my
life

I see Jewish tradition as relevant to
my life

I feel knowledgeable about Jewish
life

I feel a special connection to others
who I meet who are Jewish

Jewish values help guide my life
choices

Its important to me to have many
friends who are Jewish

SJE campus

Non-SJE
campus
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Participation in CEI affects Jewish involvement beyond the internship year.  The CEI alumni are 

more involved in Jewish life after CEI than they were before.  

Exhibit 9 

CEI Alumni 
Before 

CEI 
This 
Year 

Increased 
Jewish 

involvem
ent 

Spent time at the Hillel building (or Bronfman Center, 
Steinhardt Hall, etc.) 

60% 80% 
20% 

Checked out Jewish websites on the Internet 47% 66% 19% 
Did things related to Israeli culture or politics 45% 63% 18% 
Took a leadership role with a Jewish organization or project  41% 57% 16% 
Went to an event sponsored by Hillel 74% 88% 14% 
Listened to any kind of Jewish or Israeli music 54% 68% 14% 
Read any Jewish books, magazines, or newspapers 49% 62% 13% 
Participated in a Jewish learning group of any kind, not for 
credit 

37% 48% 
11% 

Celebrated Shabbat in some way 87% 93% 6% 
Spent time with another Jewish organization 53% 58% 5% 
Celebrated Jewish holidays with friends 86% 90% 4% 
Spent time with Chabad (Lubavitch) 38% 36% -2% 
Went home to celebrate holidays 79% 70% -9% 
Took a course(s) on a Jewish subject 44% 34% -10% 

Source: CEI alumni survey 

CAMPUS VARIATIONS 

The purpose of the second year assessment was to evaluate the performance of the larger SJE 

initiative and its interaction with students on campus and the CEI interns, and not to evaluate 

the performance of a particular campus.  Performance evaluation requires a more nuanced and 

focused analysis than is possible in the current framework.  Each campus on which SJEs work is 

large and complex with unique structures for Jewish life, severely limiting the value of inter-

campus performance comparisons. 

For these reasons, we did not think it appropriate to include campus-specific SJE findings.  

Nevertheless one campus, offers a best case study which is valuable example for how the SJE 

utilized the full range of educational strategies. 

Based on interviews with the SJEs contacts, observations of the SJE at work and survey data, 

one SJE is seen as exceling as a pastor/mentor, teacher and community organizer.  By working 

all three areas, this SJE creates excitement about, and a sense of relevance for, the Jewish 
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tradition, which leads to Jewish growth among the uninvolved and the creation of connectors 

and organizers among the involved. 

The survey data showed this SJE producing more positive Jewish growth among students than 

did those on the other campuses.   The data also show that the SJE doing a better job at 

reaching students who are less involved in Jewish life.  The following chart supports the 

perception of exceptional performance of the SJE on campus A in terms of contact with CEI 

interns.     

Exhibit 10 

  [For CEI students] In past year, increased or increased a lot 
 Last year, 

around 
this time, 
was being 
Jewish less 
important 

Confidence 
in Jewish 
knowledge 
and skills 

Close 
Jewish 
friends 

Amount of 
time spent 
with 
Jewish 
friends  

Frequency 
participate 
in activities 
sponsored 
by Jewish 
groups 

Number of 
Jewish 
things you 
do  

Sense of 
belonging 
to the 
Jewish 
people 

Jewish 
tradition as 
relevant to 
your life 

Jewish 
values 
helping 
guide your 
life choices 

Campus A 89% 100% 78% 78% 89% 100% 78% 78% 67% 
Campus B 63% 78% 67% 67% 67% 78% 55% 44% 33% 
Campus C 40% 50% 70% 60% 50% 50% 30% 30% 40% 
Campus D 11% 56% 67% 55% 67% 55% 44% 56% 33% 
All 43% 67% 62% 66% 74% 68% 50% 50% 44% 

The research shows that when SJEs reach less Jewishly involved students they produce greater 

growth.  This finding is confirmed at campus A, with the Hillel campus operation reaching less 

involved students and producing greater growth.  An example of the larger operation at work is 

seen in the ability of the campus Hillel through CEI and other leadership internships to reach 

less involved Jewish students for the internship programs.  The SJE benefits from this larger 

outreach operation.  This is not the case on many of the other CEI campuses.    

LOGIC MODEL 2010  

The research findings are summarized in Exhibit 6 in the form of an updated logic model.  As a 

result of the two year research process, the logic model now reflects a nuanced understanding 

of SJE/CEI/Student interaction, with attainable numbers of student contacts and behavioral 

outcomes for measuring success.   

In 2008, the logic model assumed a linear trajectory of students moving from less to greater 

άWŜǿƛǎƘ ƻǿƴŜǊǎƘƛǇΣέ with άƻǿƴŜǊǎƘƛǇέ serving as a critical, yet murky concept for predicting 

greater Jewish involvement.  Rather than assuming linear progress towards greater 

engagement, the 2010 logic model shows SJEs and CEIs interacting with students at different 

points of involvement with different educational strategies, outputs and outcomes for 

ŘƛŦŦŜǊŜƴǘ ǘȅǇŜǎ ƻŦ ǎǘǳŘŜƴǘǎΦ  άWŜǿƛǎƘ ƎǊƻǿǘƘέ ƛǎ ŀƴ ƻǳǘŎƻƳŜ ŘŜŦƛƴŜŘ ƛƴ ǘŜǊƳǎ ƻŦ ŎƻƴŎǊŜǘŜ 

cognitive and behavioral variables, which rŜǇƭŀŎŜ άƻǿƴŜǊǎƘƛǇέ ŀǎ ŀ ƳŜŀƴǎ ǘƻ ƳŜŀǎǳǊŜ 

success.    
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Hillel estimates that 
approximately 35% of 
Jewish college 
students are involved 
in Jewish life. Most 
Jewish students spend 
their college careers 
without Jewish 
involvement. 

Emerging adulthood is 
a period of life when 
most young adults are 
not seeking out 
institutional 
involvement. Hillel 
must develop extra-
institutional strategies 
to engage young 
Jewish adults on 
campus, who will not 
otherwise come to 
Hillel sponsored 
programs. 

There is a shortage of 
Jewish educators in 
Hillel with either the 
qualifications or the 
portfolio to engage 
students. 

There are substantial 
numbers of Jewish 
students who are 
either indifferent to, 
or have been turned 
off to, being or doing 
Jewish.   

CEI interns create social 
relationships with 
students at all levels of 
prior Hillel involvement 
and Jewish background, 
not primarily the 
previously uninvolved  

CEI interns and SJEs 
connect students 
expressing initial 
interest with Jewish 
learning and Jewishly 
informed action 

SJEs work with involved 
students to nurture 
Jewish leaders, and 
aspire to recruit heavily 
from those not already 
involved with Hillel. 

SJEs: 

¶ are accessible  

¶ promote 
accessibility of 
Jewish life 

¶ promote genuine 
engagement, 
where students 
reflect with a 
trusted mentor 
and explore 
opportunities for 
further 
involvement. 

¶ enable students to 
feel comfortable 
being Jewish. 

SJEs function in three 
critical roles:  

¶ Pastor-mentors,  

¶ Teachers, and  

¶ Community 
organizers. 

Numerical  

Each CEI intern engage 

60 unique Jewish 

students per campus per 

year 

Each SJE engages 180 

Jewish students per 

campus per year 

Greater numbers of 
Jewish Students who 
experience Jewish 
growth: 

¶Meaningful Jewish 
experiences  

¶Increased Jewish 
learning activities 

¶Increased Jewish 
individual activity 

¶Increased Jewish 
collective activity   

Challenges Strategies Outputs 

Campus Targets: 

¶ Campuses that 
are 
implementing 
SJE/CEI or just 
CEI 
 

¶ Campus Hillel 
organizations 
nationwide 

 

Midterm Outcomes 

 

Hillel successfully 
integrates and supports 
lessons learned into 
campus Hillels. 
Diverse educational 
methodologies aimed at 
increasing the Jewish 
ownership of young 
Jewish adults. 
Increase in 
impactful/influential 
experiences as a whole. 

University age Jewish 

adults who are: 

¶ Uninvolved 
 

¶ Expressing  initial 
interest   
 

¶ Becoming 
intensively 
involved 
 

¶ Already 
intensively 
involved / a 
Jewish leader on 
campus 

 

Targets 

 

*The blue boxes were not the 

primary focus of the evaluation 

and are left for future research. 

**No supporting evidence to 

date, but may prove to be an 

important  element going 

forward . 

 

 

Long term Outcomes 

 

Enduring 

Commitment to 

Jewish Life 

Exhibit 11: Revised Hillel SJE/CEI Logic Model (October 2010) 

Qualitative 

CEI interns engage 

students who are 

uninvolved in Jewish life 

on campus, as well as the 

moderately and highly 

involved with different 

methods and goals for 

each group. 

¢ƘŜ ƳŀƧƻǊƛǘȅ ƻŦ {W9ǎΩ 

contacts are students 

expressing initial interest 

in Jewish life on campus. 

Any other contacts, 

including continuing 

contacts from previous 

years are students with 

leadership potential. 

Seamless integration of 

CEI and SJE engagement 

work into campus Hillel 

operation 

  

Leadership 

¶CEI interns and other 
involved students 
become community 
organizers/ engagers. 

¶CEI interns continue to 
organize peers after 
internship 

Greater Jewish 

Ownership? ** 
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¶ Student is unlikely to 
report meaningful 
Jewish experiences  

¶ Feels socially 
uncomfortable seeking 
out specifically Jewish 
company  

¶ Likely to think of Jewish 
life as having to do with 
ǊŜƭƛƎƛƻƴΣ άƎƛǾŜƴ ǘƘŀǘ LΩƳ 
not religious, why be 
ƛƴǾƻƭǾŜŘΦέ 

¶ Student reports a 
socially meaningful 
Jewish experience 

¶ wŜŀƭƛȊŜǎ ǘƘŀǘ ƛǘ ƛǎ άŦǳƴέ 
ƻǊ άƳŜŀƴƛƴƎŦǳƭέ ǘƻ 
socialize with other Jews 

¶ Realizes that there may 
be more to Jewish life 
than religion narrowly 
defined 

¶ Gets curious. 

¶ Student seeks out 
interaction with other 
Jews 

¶ Begins to think about 
and actively invest in 
personal Jewish 
journey on both a 
social and intellectual 
level 

¶ Will respond positively 
to focused and 
intensive Jewish 
conversation  

¶ Will seek out Jewish 
learning opportunities. 

¶ Student is intensively 

involved with Jewish life 

¶ Is open to becoming a 

connector of other Jews 

to Jewish life and an 

organizer of Jewish 

engagement 

opportunities for others 

¶  Will respond positively 

and most benefit from 

intensive forms of 

Jewish learning, gaining 

Jewish confidence and 

increased motivation 

from the learning 

process. 

An SJE: 

¶ Targets students with the 

potential to become involved   

¶ Engages them in particularly 

Jewish and age appropriate 

conversation  

¶ Helps to process and build on 

meaningful Jewish experiences 

¶ Raises awareness of 

engagement opportunities 

¶ Encourages participation. 

Not 
involved  

Potentially 
involved 

Becoming 
involved 

Highly 
involved 

An SJE: 

¶ Is available in many 
times and places to 
engage students in 
conversation and 
encourage participation 

¶ This is particularly so in 
the context of 
leadership groups such 
as CEI. 

Through high level learning, 
one-on-one mentoring and 
community/network 
building an SJE moves a 
student to become a 
connector of other students 
and organizer of Jewish life. 

Exhibit 12: 

SJE student 

engagement 

model 
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 IV. IMPLICATIONS FOR PRACTICE 

IMPROVEMENT OPPORTUNITIES 

1. REACHING THE REACHABLE VS. AFFECTING THE MARGINAL  

SJEs indeed reach large number of students, and stimulate measurable growth in Jewish 

learning activities, personal Jewish activity, and collective Jewish behavior. Significantly, they 

exert the most impact on those students who are hardest to reach. At the same time, SJEs 

have the least impact on those easiest to reach.  This pattern is currently endemic to the 

initiative. To put the matter in context, the trade-off between reaching large numbers of the 

most reachable vs. significantly affecting smaller numbers of the less reachable is not at all 

unique to the SJE/CEI initiative. It characterizes numerous educational-outreach efforts in 

Jewish life today.  

Reaching the previously uninvolved is, obviously, the only sure way to expand the number of 

involved students. Moreover, reaching the uninvolved produces more Jewish educational 

payoff than working with the already-involved. Yet, almost by definition, the uninvolved are far 

harder to reach than the already-involved. 

To reach the hard-to-reach, SJEs clearly need more help in locating prospective student 

contacts with little or no previous Hillel experience. CEI interns may be able to help SJEs 

connect with students with less prior Hillel history, but, the research results are not all that 

promising: CEI interns also fail to connect disproportionately with those distant from Hillel.   

Re-shaping current practice with respect to reaching the unreached will require concerted 

thought and sustained effort.  Without additional effectiveness in this realm, the SJE/CEI 

initiative will not achieve one of its critical goals.  

Some SJEs are clearly more effective than others in reaching previously uninvolved students. 

Hillel needs to facilitate best practices in this area so that experience of SJEs successful in 

reaching the hard-to-reach informs the work of others. 

2. PREFERENTIALLY RECOGNIZING THE PREVIOUSLY UNINOLVED STUDENT CONTACTS 

Currently SJEs seek to reach a target of 180 student contacts each year. The CEI interns are 

expected to connect with 60 students.  Hillel currently counts total relationships created by SJEs 

and CEI interns with students, making no distinction with respect to overlapping contacts.   

As the SJE/CEI initiative matures, more returning students from year to year will have met with 

SJEs and CEI interns.  The method of counting SJE/CEI contacts, therefore, should distinguish 
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new and veteran contacts, with thought given to the relative weight assigned to each, 

especially if Hillel is to dramatically expand the number of connected students over the years. 

Shifting the focus of the SJE/CEI initiative to previously uninvolved students requires adjusting 

expectations and the numerical measures of success.  Since reaching these students takes more 

time, commitment and creativity, Hillel shƻǳƭŘ ŀǎǎƛƎƴ ƎǊŜŀǘŜǊ άŎǊŜŘƛǘέ ǘƻ {W9ǎ ŀƴŘ /9L ƛƴǘŜǊƴǎ 

who reach previously uninvolved Jewish students. Given the likely impact on the uninvolved, 

ǎŜŜƛƴƎ ŜŀŎƘ ŀǎ άǿƻǊǘƘέ ǘǿƛŎŜ ƻǊ ǘƘǊŜŜ ǘƛƳŜǎ ǘƘŜ ǇǊŜǾƛƻǳǎƭȅ ƛƴǾƻƭǾŜŘ ǎǘǳŘŜƴǘǎ Ƴŀȅ ƳŀƪŜ ǎŜƴǎŜΦ  

! ǎƛƳƛƭŀǊ άŎǊŜŘƛǘέ ǎƘƻǳƭŘ ŀƭǎƻ ōŜ ŀǎǎƛƎƴŜŘ ǘƻ ǎǘǳŘŜƴǘǎ ǿƘƻƳ ǘƘŜ {W9 ƻǊ /9L ƘŜƭǇ ƴǳǊǘǳǊŜ ŦǊƻƳ  

ƳŜǊŜƭȅ άƛƴǘŜǊŜǎǘŜŘέ ƛƴǘƻ άŎƻƴƴŜŎǘƻǊǎέ ŀƴŘκƻǊ άƻǊƎŀƴƛȊŜǊǎέ ƻŦ WŜǿƛǎƘ ǎǘǳŘŜƴǘǎ ƻƴ ŎŀƳǇǳǎΦ 

One response to the challenge at hand is to recruit more CEI interns who represent distinct 

networks of uninvolved Jewish students.  To the extent that CEI were themselves not involved 

with Hillel, so it is likely they will provide a link to similar students. 

On some campuses CEI interns are intentionally selected so as to link with distinctive, non-

overlapping social networks.  On these campuses the CEI interns have fewer overlapping 

contacts.  Hillel should consider strategies for reducing overlapping in CEI contacts.  

3. Dwh²LbD ά/hbb9/¢hw{ !b5 hwD!bL½9w{έ  

One of the most interesting, and somewhat unanticipated, findings is the extent to which SJEs 

have had a positive impact on transforming frequent Hillel participants into students who 

seek to connect others to Jewish involvement opportunities and Hillel leaders. This is one 

important way in which SJEs contribute not only to individual growth, but to Jewish community-

building on campus as well. Assuming that turning the highly involved into effective organizers 

is highly valued, the practice and theory of this work need to be recognized, studied, and 

disseminated. Indeed, with dissemination, both their theory and practice could well inform 

ƭƻŎŀƭ IƛƭƭŜƭǎΩ ƻǾŜǊŀƭƭ ŜƴƎŀƎŜƳŜƴǘ ǎǘǊŀǘŜƎȅΦ  

4. IMPROVED TRACKING OF THE QUANTITY AND QUALITY OF STUDENT REACHED 

Tracking SJE and CEI interns contact with students is central to the operating model of these 

initiatives.  The stated goals of the SJE and CEI initiatives include ǎǘŀǘŜƳŜƴǘǎ ǎǳŎƘ ŀǎ άincreasing 

number and diversity of Jewish students on campus, reaching 30,000 over five yearsΣέ ŀƴŘ 

άŘƻǳōƭƛƴƎ ǘƘŜ ƴǳƳōŜǊ ƻŦ WŜǿƛǎƘ ǎǘǳŘŜƴǘǎ ǊŜŀŎƘŜŘ ōȅ IƛƭƭŜƭΦέ   

The current Contact Relationship Management system (CRM) called REACH, does not enable 

basic distinctions required for tracking the big picture from year to year in a reliable fashion. In 

order to determine progress toward its goals, Hillel needs to identify, track, count and 

distinguish between student contacts with different levels of previous Jewish involvement, 

using the four part typology of students based on previous involvement and interests. 
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If the CRM system cannot be upgraded for the purpose of nuanced tracking, an alternative 

might be continuing an annual survey of SJE and CEI contacts. 

5. PLANNING 

The senior team at Hillel's Schusterman International Center, having moved quickly to 

develop their chosen engagement model, now needs to take the time to step back and 

examine some of the consequences of the SJE/CEI experience to date.  It is not too early to 

think about whether and how to adapt the model to different types of campus settings and 

how to transition from a successful pilot program to the entire Hillel system. This may involve 

ŎƻƴǎƛŘŜǊƛƴƎ ŀƭǘŜǊƴŀǘƛǾŜ ƳƻŘŜƭǎ ŦƻǊ ƛƳǇƭŜƳŜƴǘƛƴƎ ǘƘŜ άƳŜŀƴƛƴƎŦǳƭ ŜȄǇŜǊƛŜƴŎŜέ ǇŀǊŀŘƛƎƳΣ ŀǎ 

well as alternative engagement models that use different paradigms.  

In thinking about adapting the SJE/CEI model and alternative models, the diversity of campus 

culture, size, and other characteristics needs to considered much more explicitly.  

A. Adaptability and sustainability  

How can the lessons of the SJE/CEI initiative be applied when JJF funding ends in three years? 

{ƘƻǳƭŘ IƛƭƭŜƭ ǎŜŜƪ ǘƻ ƛƴŎƻǊǇƻǊŀǘŜ {W9 ŀƴŘ /9L ŎƻǊŜ ƛŘŜŀǎ ƛƴǘƻ άǊŜƎǳƭŀǊΩ IƛƭƭŜƭ ǇǊƻƎǊŀƳƳƛƴƎΚ 

Alternatively, or in conjunction, should it seek to maintain the model of a dedicated SJE through 

internal or external funding on a limited number of campuses? Are there lower cost alternative 

models for campuses who cannot afford a dedicated SJE?   

The economics of the meaningful engagement paradigm must receive greater attention.  A 

particular note of concern is that the JJF SJE model is built on the addition of an approximately 

$125,000 position to an existing campus operation, which in many cases constitutes the highest 

salary position at the campus Hillel.   

As the SJE/CEI initiative matures, and expands to additional campuses, there will be a pressing 

need to develop a business model for a campus Hillel that can sustain the expense of the 

engagement operation.  Such a business model must synchronize with the staffing required for 

the campus Hillel's overall programming and engagement work, and remain feasible given 

other considerations for salary, staffing, and resource allocation. 

B. Getting to scale  

Should the SJE/CEI model be viewed as a method or the ƳŜǘƘƻŘ ŦƻǊ ǊŜŀŎƘƛƴƎ IƛƭƭŜƭΩǎ Ǝƻŀƭ of 

doubling the size of the engaged population?   

American colleges and universities are as heterogeneous a collection of settings as one can 

imagine ς commuter and residential; public and private; highly competitive, and not so 

competitive; universities with tens of thousands of students and colleges with hundreds. Some 

are major centers of Jewish activity and others are places where Jews feel pretty isolated, some 
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have strong Hillels, and others not-so strong Hillels.   It is inconceivable that one strategy or 

model could fit every situation.  The place of the SJE/CEI initiative within the broader spectrum 

ƻŦ IƛƭƭŜƭΩǎ ŜŘǳŎŀǘƛƻƴŀƭ ǿƻǊƪ ƴŜŜŘǎ ŦƻŎǳǎŜŘ ŀƴŘ ǎǳǎǘŀƛƴŜŘ ŀǘǘŜƴǘƛƻƴΦ 

 

FUTURE RESEARCH 

6. NEED TO ASSESS THE IMPACT OF IMPROVEMENT OPPORTUNITIES  

The JJF grant to Hillel is for a five-year period. The SJE/CEI initiative has made some impressive 

gains in the first two years, but much remains to be accomplished.  While it is not necessary to 

replicate the ambitious research program of years one and two, some level of independent 

assessment could measure the extent to which the positive results of the first two years are 

being sustained and improvements are taking hold during years three, four and five of the JJF 

grant.  This is particularly important if Hillel decides to implement some or all of the 

improvements suggested in the previous section of this report.  To what extent will the changes 

further improve the outputs and outcomes of the SJE and CEI initiatives?  An example of the 

need for further assessment -- two years was too short a time to fully understand the issue of 

άWŜǿƛǎƘ ƻǿƴŜǊǎƘƛǇΣέ ς an important element in the new Hillel paradigm.  

7. IMPACT OVER TIME 

This two-year assessment has been crucial to confirming the short-term impact of the SJE/CEI 

initiative, while deepening the understanding of how and why SJEs are effective.  But even two 

years is not enough time to probe the longer-term impact of the SJE/CEI initiative.   

The jury is out as to whether oǊ ƴƻǘ {W9κ/9L ŎƻƴǘŀŎǘǎ ŀǊŜ άŎƘƻƻǎƛƴƎ ǘƻ ƭƛǾŜ ǾƛōǊŀƴǘ WŜǿƛǎƘ ƭƛǾŜǎέ 

ŀƴŘ ǿƘŜǘƘŜǊ ǘƘŜ ƛƴƛǘƛŀǘƛǾŜ ƛǎ ŎƻƴǘǊƛōǳǘƛƴƎ ǘƻ ŀƴ άŜƴŘǳǊƛƴƎ ŎƻƳƳƛǘƳŜƴǘ ǘƻ WŜǿƛǎƘ ƭƛŦŜ.έ  The 

survey of CEI alumni demonstrates clearly that at least in the initial period after CEI, former CEI 

interns continue at much higher levels of Jewish involvement than prior to their internship. The 

qualitative data reinforce this finding. However, a two-year period makes it impossible to 

answer questions of long-term impactτyet in the final analysis the long-term impact is what 

matters most.   

JJF and Hillel should give serious thought to the possibility of commissioning a longitudinal 

study that will track a reasonable number of students over the next several years, including 

an annual survey and interviews of CEI alumni and SJE contacts. 
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CONCLUSION 

In conclusion, the SJE and CEI initiatives are still in the initial launch phase with a steep learning 

curve that is naturally part of the process of refining, improving and distilling realistic 

expectations.  The two-year evaluation process finds us with the beginnings of a sophisticated 

understanding of what the SJE and CEI initiatives are doing on campus and how to measure 

success.  Further refinement of this process as an integral part of the Initiatives continued 

development is vital for stabilizing and further propagating the meaningful experience 

paradigm for reaching young adult Jews on campus.  
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APPENDIX ONE: CAMPUSES FOR EVALUATION IN 2008/9 AND 2009/10 

2008/9 

SJE+CEI:  

1. University of California, Los Angeles 
2. University of Texas, Austin 
3. University of California, Berkeley 
4. University of Chicago 
5. New York University 

CEI: 

1. University of California, San Diego 
2. Ohio State University 
3. University of Kansas 
4. University of Virginia  
5. Northwestern University 

Alternative campuses 

1. Columbia University 
2. San Diego State University 
3. Indiana University 
4. Muhlenberg College 
5. University of Michigan 

2009/10  

SJE+CEI campuses: 
*The 4 campuses covered by qualitative evaluation  

1. NYU  
2. Ohio State University 
3. Tufts University 
4. UC Berkeley* 
5. University of Delaware 
6. University of Maryland 
7. University of Kansas 
8. UCLA* 
9. University of Pennsylvania* 
10. University of Texas* 

 
Other CEI campuses: 

6. Brown University 
7. Princeton University 
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8. Northwestern University 
9. University of Chicago 
10. UC San Diego 
11. University of Washington 
12. Virginia Tech 
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APPENDIX TWO: SURVEY METHODS AND ANALYSIS  

Estimating of the effectiveness of SJEs and CEI interns depends in large part upon comparisons 

between their contacts and those students whom they have not met. The latter are 

represented by the respondents recruited by Hillel professionals. ¢Ƙƛǎ ǎŀƳǇƭŜ ƻŦ άƴƻƴ-ŎƻƴǘŀŎǘǎέ 

consists disproportionately of those more amenable to completing a survey on Jewish subject 

matter. If so, relative to the entire universe of Jewish students who have had no direct contact 

with an SJE or a CEI intern, they would be somewhat more highly engaged in Jewish matters. 

Insofar as such is the case, this sample would tend to narrow the gaps in Jewish engagement 

between contacts and non-contacts, thereby reducing the estimate of the impact of SJEs and 

CEI interns upon Jewish engagement. That is, if we could obtain a true random sample of the 

non-contact population, their rates of Jewish engagement might well be lower than that 

displayed by the non-random sample we obtained (those who could be reached and induced to 

complete a Jewish-themed survey by the local Hillel). Thus, owing to possible sample biases, we 

provide conservative estimates of impact. 

At the same time, the presumed campus bias would result in an under-estimation of the extent 

to which SJEs and CEI interns fail to reach the least engaged with Hillel and Jewish life. 

Measures 

All the indices consist of items whose answers tend to correlate with each other. The relatively 

high inter-item correlations speak to the likelihood that these items (and the index they 

comprise) are measuring a common underlying factor, such as intensity of pre-college Jewish 

background, or level of Jewish learning activity in 2009, or even something as novel and 

ŎƻƳǇƭŜȄ ŀǎ άWŜǿƛǎƘ hǿƴŜǊǎƘƛǇΦέ {ǳǊǾŜȅ ŀƴŀƭȅǎǘǎ ǇǊŜŦŜǊ ǎŎŀƭŜǎ ƻǾŜǊ ǎƛƴƎƭŜ ƛǘŜƳǎΣ ǎƛƴŎŜ ǎŎŀƭŜǎ ŀǊŜ 

more reliable than any single answer. A spelling test with ten words is much more reflective of 

ŀ ǇŜǊǎƻƴΩǎ ǎǇŜƭƭƛƴƎ ŀōƛƭƛǘȅ ǘƘŀƴ ŀǎƪƛƴƎ ƘŜǊ ǘƻ ǎǇŜƭƭ ƻƴŜ ǿƻǊŘΣ ǎǳŎƘ ŀǎ άŘƻƎέ ƻǊ ά/ȊŜŎƘƻǎƭƻǾŀƪƛŀΦέ 

In like fashion, to measure pre-college Jewish background, the special circumstances that may 

lead one person to attend day school or another to attend Shabbat services in their teen years 

are less important than the overall tendency to have been engaged or to have been unengaged 

in Jewish life before attending college. Against this background, we offer the following 

schematic rendition of the Jewish engagement scales (or indices) used in the analysis.  

We measured pre-college Jewish background with a variety of items pertaining to parental 

Jewish engagement, childhood Jewish education (both formal and informal), and adolescent 

Jewish engagement. 

We measured Jewish learning (separately for last year and this year) with items connected to 

participation in an academic course, an informal Jewish learning group, and meeting or learning 

with a Rabbi.  
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We measured Jewish organizational activity (last year and this year) with a variety of items 

regarding Hillel or Chabad engagement and a leadership role with a Jewish organization or 

project. 

We measured Jewish personal involvement (last year and this year) by way of Shabbat 

celebration, Israel activity participation, talking or reading about Jewish matters, and listening 

to Jewish or Israeli music. 

We measured Change in Jewish activity (learning, organizational activity, and personal activity) 

ōȅ ǎǳōǘǊŀŎǘƛƴƎ ƭŀǎǘ ȅŜŀǊΩǎ ǎŎƻǊŜǎ ŦǊƻƳ ǘƘƛǎ ȅŜŀǊΩǎ ǎŎƻǊŜǎ ƛƴ ŜŀŎƘ ŎŀǎŜΦ 

We measured (self-perceived) Jewish growth with a variety of items pertaining to self-reported 

changes over the last year in: confidence regarding Jewish knowledge and skills, the number of 

close Jewish friends, time spent socializing with other Jewish peers, and frequency of Jewish 

group activity.  

We measured Jewish ownership with a variety of items connected to Jewish knowledge: 

ƳŜŀƴƛƴƎ ŘŜǊƛǾŜŘ ŦǊƻƳ WŜǿƛǎƘ ōŜƭƻƴƎƛƴƎΣ ŎƻƳƳƛǘƳŜƴǘ ǘƻ ǊŀƛǎƛƴƎ ƻƴŜΩǎ ŎƘƛƭŘǊŜƴ ŀǎ WŜǿǎΣ 

peoplehood belonging, importance of Jewish friendships, long-term Jewish involvement goals, 

ŀƴŘ ŦŜŜƭƛƴƎǎ ŀōƻǳǘ WŜǿƛǎƘ ǾŀƭǳŜǎ ƛƴ ƻƴŜΩǎ ƭƛŦŜΦ  

Since this concept is a particular ƛƴǾŜƴǘƛƻƴ ƻŦ IƛƭƭŜƭΩǎ {ŎƘǳǎǘŜǊƳŀƴ LƴǘŜǊƴŀǘƛƻƴŀƭ /ŜƴǘŜǊΣ ǿŜ 

ŜŦŦŜŎǘŜŘ ŜǎǇŜŎƛŀƭƭȅ ŎƭƻǎŜ ŎƻƻǇŜǊŀǘƛƻƴ ǿƛǘƘ ǘƘŜ /ŜƴǘŜǊΩǎ ǊŜǇǊŜǎŜƴǘŀǘƛǾŜǎ ƛƴ ǎƘŀǇƛƴƎ the questions 

that would constitute the measure of Jewish ownership.  
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APPENDIX THREE: DEFINITIONS OF VARIABLES FOR ANALYSIS OF SURVEY 

DATA 

 

Index/Variable Questions 

Sex ¶ You are... (Male, Female) 
 

Age ¶ In what year were you born? 
 

Jewishness as a child/teen ¶ What is the main source of Jewish schooling you received 
between age 6 & 13, if any? (None, private tutor, Hebrew or 
religious school that met once a week, Hebrew or religious 
school that met more than once a week, Day school, other) 

¶ During high school, did you spend any time with a Jewish youth 
group? 

¶ Have you ever been a camper or counselor at an overnight 
camp that had Jewish educational content? 

¶ When you were about 14 or 15 years old, about how often, if at 
all, did you personally attend synagogue or temple services? 
(Not at all, Only in the High Holidays, A few times a year, About 
once a month, Two or three times a month, about once a week 
or more) 

¶ Referring to Jewish religious denominations, in which of the 
following were you raised (if any)? (Orthodox, Conservative, 
Reform, Reconstructionist, Other, No denomination or Just 
Jewish, Not Jewish) 

¶ With respect to the people who have been most significant to 
you as parents, was each raised Jewish, Jewish and something 
else, converted to Judaism, or not Jewish? 

¶ How important is being Jewish to you when you were 14 or 15? 
(Very, Somewhat, Not very, Not at all) 

¶ During high school, among the people you considered your 
closest friends, how many were Jewish? (None, Some. About 
half, Most, All or almost all) 
 

Been to Israel ¶ Have you ever been to Israel? 
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Index/Variable Questions 

Jewish activity level last year ¶ Last year did you celebrate Shabbat in some way 

¶ Last year did you do things related to Israel culture or politics 
¶ Last year did you talk about Jewish matters with your friends 
¶ Last year did you read any Jewish books, magazines, or 

newspapers 

¶ Last year did you check out Jewish websites on the Internet 
¶ Last year did you listen to any kind of Jewish or Israeli music 
¶ Last year did you celebrate Jewish holiday(s) at home with 

family 

¶ Last year did you celebrate Jewish holidays with friends 
 

Jewish learning level last 
year 

¶ Last year did you take a course(s) on a Jewish subject (e.g., 
Jewish history, Jewish thought, Hebrew, Holocaust, etc.) 

¶ Last year did you participate in a Jewish learning group of any 
kind, not for credit 

¶ Last year were you in a class with a rabbi 
¶ Last year did you meet with a rabbi or Jewish educator 

 
Jewish organizational 
activity level last year 

¶ Last year did you spend time at the Hillel building 
¶ Last year did you spend time with Chabad 

¶ Last year did you take a leadership role with a Jewish 
organization or project 
 

Hillel activity last year  ¶ How often did you participate in events sponsored by Hillel 
during Spring 2009? (Never, Rarely, Sometimes, Often) 
 

Know a SJE ¶ Do you personally know the SJE 
 

Friends with an SJE ¶ About how well do you know this SJE? (Not at all, An 
acquaintance, A friend, A good friend) 
 

Frequently met with an SJE ¶ About how many times this year have you spent time with this 
SJE, either one-on-one, or in a group? (Never, Once, Twice, 3-5 
times, 6 or more times) 
 

Know a CEI ¶ Do you, personally, know a Campus Entrepreneur or a CEI 
intern? 
 

Friends with an CEI ¶ About how well did you know this Campus Entrepreneur/ CEI? 
(Not at all, An acquaintance, A friend, A good friend) 
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Index/Variable Questions 

Frequently met with an CEI ¶ How many times have you spent time with this CEI intern? 
(Never, Once, Twice, 3-5 times, 6 or more times) 
 

SJE ςTalking about general 
topics 

¶ In the past year, have you and the SJE spoken about any of the 
following? (Sports, music, movies, things we do; Studies, 
academics, classes, professors; Career goals; Relationships, 
boyfriends/girlfriends, family; Important issues related to their 
lives) 
 

SJE ς Talking about Jewish 
topics 

¶ In the past year, have you and the SJE spoken about any of the 
following? (Jewish life or being Jewish; Jews in parts of the 
world other than Israel or the US; Jewish questions I have; 
Jewish texts, Bible, Torah, etc.) 
 

SJE ς Talking about going on 
Birthright or Alternative 
Break 

¶ In the past year, have you and the SJE spoken about any of the 
following? (Going on Birthright Israel; Going on Alternative 
Break; Israel) 
 

CEI intern ς Talking about  
general topics 

¶ In the past year, have you and the CEI intern spoken about any 
of the following? (Sports, music, movies, things we do; Studies, 
academics, classes, professors; Career goals; Relationships, 
boyfriends/girlfriends, family; Important issues related to their 
lives) 
 

CEI internς Talking about 
Jewish topics 

¶ In the past year, have you and the CEI intern spoken about any 
of the following? (Jewish life or being Jewish; Jewish questions I 
have; Jewish texts, Bible, Torah, etc.) 
 

CEI internς Talking about 
going on Birthright or 
Alternative Break 

¶ In the past year, have you and the CEI intern spoken about any 
of the following? (Going on Birthright Israel; Going on 
Alternative Break; Israel) 
 

Jewish ownership feelings ¶ I feel knowledgeable about Jewish life 
¶ Being Jewish adds meaning to my life 
¶ I have a strong sense of belonging to the Jewish people 

¶ LǘΩǎ ƛƳǇƻǊǘŀƴǘ ǘƻ ƳŜ ǘƻ ƘŀǾŜ Ƴŀƴȅ ŦǊƛŜƴŘǎ ǿƘƻ ŀǊŜ WŜǿƛǎƘ 
¶ I feel a special connection to others who I meet who are Jewish 
¶ I want to be involved in Jewish life after I finish school 
¶ I see Jewish tradition as relevant to my life 
¶ Jewish values help guide my life choices 
¶ How important is being Jewish to you? 
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Index/Variable Questions 

Extent to which R feels 
he/she grew as a Jew 

¶ Over the past year, has your confidence in your Jewish 
knowledge and skills changed? (Increased, Stayed the same, 
Decreased) 

¶ Over the past year, has the number of close friends that you 
have who are Jewish changed? (Increased, Stayed the same, 
Decreased) 

¶ hǾŜǊ ǘƘŜ Ǉŀǎǘ ȅŜŀǊΣ Ƙŀǎ ǘƘŜ ŀƳƻǳƴǘ ƻŦ ǘƛƳŜ ȅƻǳΩǊŜ ǎǇŜƴŘƛƴƎ 
with Jewish friends at school changed? (Increased, Stayed the 
same, Decreased) 

¶ Over the past year, has the frequency with which you 
participate in activities sponsored by Jewish groups changed? 
(Increased, Stayed the same, Decreased) 

¶ Over the past year, has the number of Jewish things (your 
definition) you do changed? (Increased, Stayed the same, 
Decreased) 

¶ Over the past year, has your sense of belonging to the Jewish 
people changed? (Increased, Stayed the same, Decreased) 

¶ Over the past year, has seeing Jewish tradition as relevant to 
your life 

¶ changed? (Increased, Stayed the same, Decreased) 
¶ Over the past year, has Jewish values helping guide your life 

choices changed? (Increased, Stayed the same, Decreased) 
 

Attachment to Israel ¶ How emotionally attached to Israel are you? (Not a tall, A little, 
Somewhat, Very) 
 

Number of friends who are 
Jewish 

¶ Among the people you consider your closest friends, how many 
are Jewish? (None, Some, About half, Most, All or almost all) 
 

Jewish activity level this year ¶ This year did you celebrate Shabbat in some way 
¶ This year did you do things related to Israel culture or politics 
¶ This year did you talk about Jewish matters with your friends 

¶ This year did you read any Jewish books, magazines, or 
newspapers 

¶ This year did you check out Jewish websites on the Internet 
¶ This year did you listen to any kind of Jewish or Israeli music 

¶ This year did you celebrate Jewish holiday(s) at home with 
family 

¶ This year did you celebrate Jewish holidays with friends 



}SJE-CEI Assessment Two Year Summary     } Page 47 

Index/Variable Questions 

Jewish learning level this 
year 

¶ This year did you take a course(s) on a Jewish subject (e.g., 
Jewish history, Jewish thought, Hebrew, Holocaust, etc.) 

¶ This year did you participate in a Jewish learning group of any 
kind, not for credit 

¶ This year were you in a class with a rabbi 
¶ This year did you meet with a rabbi 

 
Jewish organizational level 
this year 

¶ This year did you spend time at the Hillel building 
¶ This year did you spend time with Chabad 
¶ This year did you take a leadership role with a Jewish 

organization or project 
 

Hillel activity this year ¶ Since January, how often did you participate in events 
sponsored by Hillel? (Never, Rarely, Sometimes, Often) 
 

Jewish activity level growth 
this year 

Jewish activity level this year- Jewish activity level last year 
 
 

Jewish learning  level growth 
this year 

Jewish learning  level this year- Jewish learning level last year 
 
 

Jewish organizational level 
growth this year 

Jewish organizational level this year- Jewish organizational level last 
year 
 

Hillel activity growth this 
year 

Hillel activity this year- Hillel activity last year 
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APPENDIX FOUR:  RESEARCH WORK CONDUCTED FROM 2008 THROUGH 2010 

2008/9 

¶ Observations by one researcher at Hillel Engagement Institute August 2008 and August 

2009.  

¶ All four principal researchers attended Hillel's professional conference (PSC) in 

Baltimore in December of 2008. We made contact with all fifteen potential campuses, 

meeting with senior staff from each campus, and meeting with directors from several 

campuses in small groups.  We also attended sessions with the SJEs, with the goal of 

trying to understand their experiences and challenges during the first semester or 

quarter of work.  After meeting with representatives from all campuses, all but one 

campus chose to participate in the research.  A replacement was later found. 

¶ We built profiles of all 15 campuses, describing the nature of each campus, Jewish life 

on campus and the local Hillel operation.  The profiles served to provide background for 

our discussions with Executive and Associate Directors. 

¶ Online survey of students from 15 campuses.  The SJEs and CEI interns recruited their 

contacts, and Hillel directors used a variety of means to recruit students who are 

beyond the personal scope of the SJEs and CEI interns.  2846 responses. 

¶ A survey of CEI interns was conducted, largely replicating the student survey in content. 

Of the 126 CEI interns in the system, 93 (or 74%) responded.  

¶ Reach Data System.  REACH is the Customer Relation Management system employed by 

SJEs and CEI interns. Initial analysis was completed in February 2009, and during campus 

visits in February, questions were posed to SJE, CEI coordinators and CEI interns about 

use of the REACH data, in order to understand how the data collection system is 

implemented in practice.  The research team decided to limit use of the REACH data to 

counting the number of contacts made by CEI interns on each campus.  For the SJEs, 

their contacts counts are drawn for this report from the year-end report provided by the 

SJE director to JJF.   

¶ Campus Site Visits.  Members of the research team paid site visits to all but three of the 

fifteen campuses.  Each visit lasted from one to two days during the months of February 

and March 2009.  The goal of the visits was to learn more about campus culture, the 

work being done by SJE and CEI interns (or the engagement strategies on the alternative 

campuses) and to observe staff and students involved with the engagement work.  We 

conducted interviews with SJEs; senior Hillel staff including Executive, Associate, and 

Assistant Directors; CEI Coordinators; Engagement Directors and Israel Fellows; and CEI 

interns and other students. We also conducted limited participant observation in CEI 

intern group meetings and other CEI intern interactions with the SJEs.  In all, a total of 
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79 interviews and 13 additional focus groups or observations of teaching were 

conducted as part of the first round of research.  

¶ Follow-Up Phone Interviews.  In July 2009, 15 follow-up interviews were conducted with 

senior Hillel staff on the SJE and CEI campuses.  Interviews included all five SJEs and 

some of the Executive or Associate Directors and CEI coordinators. 

¶ Interviews with SJE and CEI directors.  An interview was conducted with the SJE Director 

ŀƴŘ IƛƭƭŜƭΩǎ 5ƛǊŜŎǘƻǊ ƻŦ wŜǎŜŀǊŎƘ ƻŦ hǊƎŀƴƛȊŀǘƛƻƴŀƭ [ŜŀǊƴƛƴƎ ŀǘ the Hillel Professional 

Staff Conference in December 2008 and again in February 2009 in preparation for the 

2009 campus visits.  Two follow-up conversations were conducted with the SJE Director 

after the campus visits in March and April 2009.  In addition, two interviews were 

conducted with the SJE and CEI Directors in March and April 2009 focusing on the 

ōǊƻŀŘŜǊ ǎǘǊŀǘŜƎȅ ƻŦ IƛƭƭŜƭΩǎ {ŎƘǳǎǘŜǊƳŀƴ LƴǘŜǊƴŀǘƛƻƴŀƭ /ŜƴǘŜǊ Ǿƛǎ-à-vis the SJE and CEI 

initiatives.      

2009/10 

¶ 32 in-depth interviews with 20 students at Berkeley, Penn, Texas and UCLA 

¶ 19 in-depth interviews with 13 Hillel professionals 

¶ Engaged in 9 days of observation at the four campuses, including personal interviews, 

and observing SJE interactions, SJE teaching sessions, and CEI meetings 

¶ Acquired self-reports of SJEs, and of CEI interns (the REACH data system) 

¶ Student survey 

o Surveyed SJE student contacts and CEI student contacts at ten campuses 

o Surveyed the Jewish student population at Berkeley, Penn, Texas & UCLA 

o 1309 completions 

¶ Surveyed CEI interns at 17 campuses. 149 survey completions, 87% response rate 

¶ Surveyed CEI alumni from the previous three years. 73 survey completions, 25% 

response rate 

 


