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EXECUTIVERUMMARY

In 2008,in partnership with the Jim Joseph Foundatistillel: The Foundation for Ggpus

Jewish Life (Hillel) launched a fstlaleimaginative innovation in Jewish education and

engagement on American college campuses. The combinatiSerabr Jewish Educators (BJE

and the Campus Entrepreneur Initiative (CEIl) is designed to engage thousands of formerly

dzy Sy 3l 3SR WSgAAK aidzRSyida Ay WSHgAEAK fAFSd ¢KS
campus workand is central to meeting theudacious goaHillel sé for itself in 2008Doubling

the numbers of students having meaningful Jewish experiences and involved in Jewigh life

THESJE/CEPARADIGM

Sortly2f t 26Ay3a GKS FNIAOdz I GA2y 2F GKA& 3I21f3 |
Schusterman Intern&nal Center (SIC) began an intensive creative process, developing a new
paradigm for Hillel that could catapult the organization toward its audacious goal. The new
paradigm rests on the belief that for this generatiomerican Jews under 30 in tharyy 21

century-- each individual Jew needs to find his or her own Jewish path that is personally
meaningful.

Through exposure to opportunities for Jewish involvement, including learning opportunities,

GKA& | LIINBIF OK Ll2aArda Skygiy 3gadzy WSWE AKX SELISNKISY
deepen their engagement with being Jewish and help them to advance on their individual
WSGgAEAK 22d2NySead ¢KNRdzAK (KSasS SELISNASyOSaz
20y SNRKA LI ¢ (K khknowladge, gosftizeNgslings adout MédgrJewish, positive

Jewish memories, and a sense of Jewish community and peoplehood. Jewish ownership gives

them confidenceand capacityo make Jewish decisions and undertake Jewish behaviors of

their choosing, vih the potential to enrich the broader Jewish community and world around

them.

| AftStQa OKLF ff Sy-@propriaiestafiddlihcidl that enabes/itSshdlfi A 2 v
directed model of Jewish engagement to flouriBbllowing an intensive period of

introspection, dialogue and debate involving primarily SIC professionals, with input from JJF
professional leadership, Hillel launched the two linked campus initiatives, supportie by

10.7 million dollar, fiveyear grant from the Jim Joseph Foundatiofr(JThis waghe largest

single investment ever made by a foundation or an individual to improve Jewish life on campus.
The immediate targetto create a cohort of senior Jewish educators on campus, augmented by
undergraduate interns workingsCampus Entrepreneunterns.

! Philanthropic support from other sources was also garnered to support the initiatives.
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Senior Jewish Educators (SJEs) ar¢ifiodl professional Jewish educators on college campuses
in the United States. An SJE, largely freed of other responsibilities to the campus Hillel
operation, uses relationshipuilding, Javish learning and new Jewish initiatives to introduce
students to Jewish opportunities and compelling ideas. They work in tandem with the Campus
Entrepreneurs Initiative (CEI) interns, students who develop relationships with peers and
introduce them to Jevish opportunities. CEIl interns, generally sophomarneginiors use their
personal social networks to connect friends, and friends of friends, to each other and to launch
studentrun Jewish initiatives on campus.

THIS ASSESSMENT

The purpose of this agssment is to measurihe effectiveness of SJEs and CEl interns
supporting the new Hillel paradigm of involvement, meaningful Jewish experience, and Jewish
ANRgUGK Sl RAY3 G 2pedfiGalyitidecusiobtie AsSdsdingm isshdhe  {
impactof full-time, professional SJEs on five campuses in-200® and on ten campuses in
20092010, as well the undergraduaté&@nterns who, by 2002010 numbered nearly 200 on

17 campuses.

We sought to answer the following questions

 Towhat extent didSE/CElF dz3YSy i GKS aydzYoSNJ I yR RADGSNEA
OF YLJza¢ NBIFI OKSR o0& I AffStK

1 To what extent and how did SJEs and CEl interns generate Jewish growth?

1 For whom are SJEs and CEl interns most effective in furthering Jewish growth?

1 What strategies ad tactics do SJEs and CEls use to attain their results?

Our methodsOver the two years of work, we combined several approaches to data collection
and analysis. Wimterviewed Hillel professionalengaged in orsite observation at SJE
campusescoonductedin-depth interviews with studentandlocal Hillel professionalgxamined
seltreports of SJEs, and of CEl intersd conducted surveys 8JE&nd CEstudent contacts

the general Jewish student populatioBEI interns on all campuses where they séyamdCEl
intern alumni in 2010

THE FINDINGS

SUCCESSFUL LAUNCH

Hillel launched the SJE/CEI initiative on schednfbon the projected number of campuses
meetingits organizational objectives. It launched SJEs on five campuses #2@098and CEI
interns on 17 campuses that yedm.20092010, Hillel kept to its planned schedule. It operated
CEl on 17 campuses and expanded SJEs to 10 campuses
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STUDENTS REACHED

In 20092010,the SJEs on ten campuses connected with 2,250 students, an average @225 p

SJE. On all campuses, the SJEs exceeded their target of 180 student cém2@9810, CEI

interns on 17 campuses reached 7,900 students. On average, each CEl intern reached 50

unique studentsSince 65% of SJE contacts in 22020 were also CEbntacts, the SJE/CEI

initiative reached 8,700 students altogether in 200@ Survey research suggests that about

60% of the 8,700 students reached each year by SJEs and/or CEIl interns were not highly active

AY TAfESt (KS LINSOSatzA B¢ DR giofettdl ovBzBrSeAg, 3 & nn A
GKAA ¢2dzf R Sljdzt £ | 02dzi greaSonably clase/tGtefHlel A y 32t OSSR
objective.

Number of SJE Totalstudentscontacted Students contacted per

and CEl by SJEs / CEl interns SJEand CEl intern
campuses
2008/9 BENIES 5 1,011 202
CEl interns 13 4526 45
Total 5183*
2009/10 ESNISS 10 2,250 225
CEl interns 17 7914 50
Total 8,700*

*Estimate for unique students contacted by both SJE and CEI interns tagether

IMPACT UPON JEWISROWTH

For the students they meet, SJEs and CEIl interns madeasurabledifferencein many forms

of Jewish growthln fact, the sheer number of meetings with an SJE is positively associated with
all measures of growth in Jewish behaviors, especially those connected with the number of
Jewish learning activities.

CEktudentcontacts experienced less Jewish growth overall, but did experience growth in the
number of Jewish friendships and Hillel pagation. Thus, the CEI intern promotes Jewish
friendship, while the SJE is particularly effective in promoting Jewish learning activities.

UNDERREACHING THE UNBIEROLVED

Unquesionably, SJEs did connect with students with little or no previous Hillghcbas well

as those with little priodewishbackground. Butin both yearsthey more often connected with
students who were frequent participants in Hillel the prior year than with those with little or no
prior involvement in Hillel. CEl interns deyp¢d similar patterns of reachirthe-reached,

although notto the same degree as SJERIEs and CEl interns, dad disproportionately reach
the students who are more Jewishly marginal by any definttibe it in terms of their Jewish
background beforeollege, or their Hillel participation before the current ye&o. be sure,
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reaching these students takes more time, commitment and creativity, as in all walks of Jewish
life, Jewish educatorsbe they rabbis, teachers, counseloos,others¢ invariablyunderreach
the underinvolved. Yet, doing so is at the heart of this ambitious effort on the college campus.

MORE INPACT UPON THE UNBRROLVED

The impact of an SJE upon Jewish growtimuch greater for students with little or no prior
involvement withHillel than for those with frequent prior involvement. It is also greater for
those with weaker Jewish background in childhood and teen years than for those with signs of
stronger background, such as day school attendance, parents who-ararined and

religiously traditional, or Jewish camp attendance.

Thus, S¥and CEl interns provide more bendiditlewish growthio those they areeaching in

fewer numbers-those with weaker Jewish background or prior Hillel involvemeand less

benefit to those they are more likely to reagtihose with stronger Jewish background and

more prior Hillel involvemeniOf course, those with weaker backgrourgthe studens who

Ydzad 6S NBIFOKSR AT | Aff St Qade alfozhe BostdiffibilSr (G KS y
SJEs or CEl interns to meet and then to engage.

At the same time, while those who have been active in Hillel in prior yeaysnot show much

Jewish idatity growth as a result of contact with SJEs or CEl interns, the SJEs do help those with
AO0NRPY3ASNI WSgAaK o0F O13INRdzyRa S@2f @S Ayili2 aO2yy
aidzRSyida (2 WSgAaK fAFTSO YR @2 NBarigusdosNRE ¢ 0 (K
that involve other people).

JEWISHALK MATTERS

Talking about Jewish matters with an SJE or CEl intern is asdowittt Jewish growth. But,
talking about other matters (e.g., sports) bears no measurable relationship with increased
Jewishinvolvement from last year to this.

MEANINGFUL EXPERIER@AKE A DIFFERENCE

On all measures of Jewish growsityudents who report havingvhat they regard as
émeaningful Jewish experiendes 0y 20 | f gl 28&a (K2aS 6KAOK | Aff St
meanngful)in the last year significantly outscore those who do not report a meaningful Jewish
experience.

PROMOTING JEWISH N\ENXG

Meaningful Jewish experiencescur: 1) as part of a social experience, i.e., with other Jews and
2) in an intentional mannern which a Jewish educator promotes discussion and learning of
meaningful issues. In both situatioakeyrole of the SJE te foster explicit Jewish talk.
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For the uninvolved student who has a meaningful Jewish social expertbec8JE offers a

chance to discuss and think about the experience in Jewish terms. That student might@o on
forms of intensive Jewish involvement. An example of this effect is seen in SJE interactions with
Birthright returnees. Where an SJEnisouch with the Birthrigt returnees,they report much

higher rates of Jewish growth.

An SJEngagestudentwho arein the initial stage of Jewish involvementconversations
aboutfriendships, relationships, family, career, and so Bor those students who are on their
way to becoming involved in Jewish li&]Es engage thamsustained interactions which
encourage exploration of how Jewish life and tradition can add meaning to theialineways

in which the student can convert his ormgersonal interest into Jewish leadership on campus

SJES FUNCTION IN EBRERITICAL ROLES

 Pastormentors,
M Teachers, and
1 Community organizers

When functionng at their best, SJEssplay anumbd) 2 F {S& OKI NI} OGSNRaidAOa

are accessible to the stient.

focus upon ag@ppropriate issues.

promote accessibility of Jewish life.

promote genuine engagement, where students reflect with a trusted mentor and
explore opportunities for further involvement.

1 enable students to feel comfortable being Jewish.

1
1
1
il

FOWR STUDENT TYPES

Jewish students are arrayed among four groups, divided according to their level of, and interest
in, Jewish involvement

1 Not involved

1 Potentially involved

1 Becoming involvedand
1 Highly involved

This typology should be used in the futuceimplement SJE/CEI strategy and assess impact.
IMPROVEMENT OPPORTUHRS

REACHING THE HARDREACH

¢2 KSfLI NBI OK | Af fn8rbepéf st@éents havidgimedRiagzbJewisyf 3 G K S
experiences and involved in Jewish life, SJEs and CEI intémegitointensifytheir efforts
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to reach the those previously uninvolved in Jewish lifesliaping current practice with
respect to reaching more of the previously uninvolved will require concerted thought and
sustained effort.

SJEseekto reach aarget of 180 student contacts each yediheCEl interns are expected to
connect with 60 studentsHillel currently counts total relationships creategd 8JEs and CEl
interns with students, making no distinction with respect to overlapping contacts.

Asthe SJECEI initiative maturg more returning students from year to yeaill have met with
SJEs and CEl interns. The method of coustdtgCEI contactherefore, should distinguish

new and veteran contactsvith thought given to the relative weiglatssigned to each,

especially if Hillel is to dramatically expand the number of connected students over the years.

Shifting the focusf the SJE/CEI initiative pseviously uninvolved studegtequires adjusting
expectations and the numericatleasures of sccess.Toward this endHillel should assign
INBIFGSN) ONBRAGE G2 {w9a FyR /9L AyiSmya ¢K?2
addition, itshould consider strategies fanore effectively utilizing the social networking

potential of the CEI terns. In particular, Hillel should recruit CEI interns with unique social
networks, thereby reducing the high number of contacts CEIl interns currently share with one
another on some campuses

In order to determine progres toward this goaHillel needgo identify, track, count and
distinguish betweerstudent contats withdifferent levels oprevious Jewish involvement
using the four part typology of studenbmsed on previous involvement and interests.

Dwh2LbD 4/ hbBbh®/ Gwd{! bL%Iw{é

One of themost interesting and somewhat unanticipatedindings is the extent to whicBJEs
have had a positive impact on transforming frequent Hillel participants into students who
seek to connect others to Jewish involvement opportunities aimdo Hillel leaders The
practice and theory of this work need to be recognized, studied, and disseminated.

PLANNING

The senior team at Hillel's Schusterman International Centared quickly to develop their
chosen engagement moderhey now neetb step back and examireome of the
consequences of the SJE/CEI experience to. datpaticular, they need to thinlkabout
whether and how to adapt the model to different types of campus settings and how to
transition from a successful pilot program to the entire Hillel system.

As the SJE/CEI initiative matures, and expands to additional cam@lS&g|l need to
develop a business model for camptifielsthat can sustain the expense of the engagement
operation. Such a modaeilill need to synchronize with the staffingequired for the campus
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Hillel's overall programming, arambmport with considerationgelated to salares and

resource allocationPutting matters succinctly, compared with other Hillel staff, the SJEs are
relatively highly paid. The SJE and CEI operatiepresent additional costs on top of the

standard expenses borne by campus Hillels. How will Hillel overcome these financial and human

relations issues in the long run?
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. INTRODUCTION

In 2008, with the involvement and support of the Jim Joseph Foundatiitiel: The Foundation
for Campus Jewish Life (Hilll)ly launched an imaginative innovation in Jewish education and
engagement on American college campuses. The combination afrSemish Educators (SJE),
professionals dedicated to Jewish learning, and the Canignirepreneur Initiative (CEl) is
designed to engage thousands of formerly unengaged Jewish stuitbeddsvish life. The
innovationconstitutes a dramatic shift in A fsta®fuworkLooking to the recent past, i
represents the next stage in a process of dsepted change in Hilldating back two decades
Looking forwardit holdsthe promise of a systemic changeJewisheducational ethos @uned

to the distinctivechallengesand conditions emerging ithe 21° century.

| L[ [ 9 JAWAKENINNG ALONG JOURNEY BACK

TheSJE/CEI endeavigithe latest development in thee-awakening oHillel, one of the great
success stories of contempayalewish life in North America. From its founding in 1923, Hillel
has beerthe national program for young Jewish adults in collegefoimdingmission to meet
the religious and social needs of Jawwvscampusone to which it adhered for decades, even
through the period of Jewish campus activism in the 60s and 70s

But by 198, Hillel faced an uncertain futuredillelwas underfundedandtied to a weak and
decliningparentorganization offering decreasing suppoierhapsts greatest weakness was a
tired program modelMost campus operationseached onlya fraction of the Jewish students
and primarily those with stronger Jewish backgroundée oletime Hillel House was geared
primarilyto serve the needs of those whwere motivated enough tevalk through the doo

The ngredients oHillelQ & (i dzNif theNIR9sir&well documented At its heart stoodh

partnership between visionary professional and philanthropic leadenstilpnew ideas and

new energy In the 199s, Hillel beeamemore pro-active-- working hard to bring more students

into Hillel adivities, primarily, but noexclusively, in the Hillel buildingrhe goathen was to
GYFEAYAT S GKS ydzYo SN 2 ¥ WS Briaging Zws/iagbeiag ih & K 6 A
andof itself, viewed as a good thingdillel® producel large imagebuilding events that daw

larger numbers of student®y 2000the transformation they engineered was so complete and
recognizablethat its professional leadership could crediklyf I A YHillél knbvéd fram near

the bottom of the Jewishommunal food chain to near the top in little more than a dec&de

Hillelrecognized that mie was neededand in 1993nitiated the Steinhardt Jeveh Campus
Service Corps (JCSOJSCrellowswererecent college graduates wheceived an 14dnonth

2Jaywdzo A Y S ¢ WSSY IAYSSNRAY I (KS WSEAAK h NEIymdé G2dyNg/ [¢fK $2 ¢ N
Communal Service 76, No 4. (Summer 2000): 38
http://www.bjpa.org/Publications/details.cfm?PublicationlD=2200
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paid fellowshipo work on specific campuseasot to bring students into the building but to

Sy O2dzN} 3S aLI NOLAOALNI GA2Yy éxperineStshowedthattharg S 2y Ol
wasmucha f A ¥S 2 dzi & A RS Whik e JCRO FeliBvis reprdgante & sgadctahge for

Hillel, the program was limited. The Fellows were lone ranggtsn not well integratedinto

their localHillel organizationsAs recent college graduatgthey lacked sufficient depth and

breadth for their task. Most significantly, they were not equipped with either a theoretical

framework or specific tools to do their job.By 20®, Hillel was ready to move to the next

level.

ANEW VISION AND A NEPARTNER

In its 2006 strategic plaillelarticulateday S ¢ @ Edely Aeyizh stdent is inspired to
make anenduring commitment to Jewish lifé*

Also in 2006,he Shimon Ben Joseph Foundation (commonly known as the Jim Joseph

Foundation) was establishedAs a private foundation devoted exclusively to supporting

education of Jewish youththe Foundation has the resources, the focus anddtinategy to be a
gamechanger in the field of connecting young Jewish adults to Jewish life

| AffStQa ySg OAAA2Yy TFleséph EdndFRINIWE ed SV G KA Ky a1 12
that it helps to create, one in which increasing numbers of young Jews engage in ongoing

Jewish learning anchoose to live vibrant Jewish lives?

In 2008 Hillel set an audacious gaafdoubling the numbers of students having meaningful
Jewish &periences andnvolved in Jewishfé.€ But how to get there?

RATCHETING UP: FROM hLb D W92 wPl & LbD @BPd! bLbDE

Following the articulation of this goalsmall group of JINB F S & & A 2 yScHusterntad | A £ f S
International Center (&) began an intensive creative procedsvelopnga newparadigm for

Hillel that could catapult the organization toward its audacious goéhe new paradigmests

on the belef that for this generation- AmericanJews under 30 in the early 2&entury-- each

individual Jew needs to finais or herown Jewish path that igersonallymeaningful. Through

exposure to opportunities for Jewish involvemeinicluding learning opgrtunities, this

F LILINR F OK Ll2aAda GKFG @2dzy3a WSga gAft KIF@S ayvys
their engagement with being Jewish and help them to advance on their individual Jewish

1 f AOAL LebsBnEBoficK & W/ {/ CSEff26&aKALI t NREFTSaaA Jolindlof 5SSt 2 LIY
Jewish Communal Servjdéolume 84, No. 3/4, Summer/Fall 203%3360.
http://www.bjpa.org/Publications/details.cfm?PublicationiD=4447

® Enriching lives, inspiting commitmerz RSt A GSNA Y 3 (0 KS -yauSstiatedik Fdzli dzZNBY | Af £ St
plan (Overview). May 2006. Washington, .2006

5http://WWW.jimjosephfoundation.org/
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journeys.Through these experiencethe thinking goestheyo S3Ay (2 RS@Sft 2L aWwsS
26yYSNARAKALIZE GKFEG AaX AYyONBlFaSR WSgAaK (yz2ef SR
Jewsh memories, and a sense of Jewish community and peoplehood. Jewish ownership gives

them the confidenceand capacityo make Jevah decisionsindundertake Jewislhehaviorsof

their choosing, withthe potential to enrich the broader Jewish community and world around

them.

But for most young Jews, this procekses rot work by itself.With many pathwaysvailable

for a young person, college is the perfect time to explore and experiment. To many young Jews,
especially those from moderate to strong Jewish socialization backgrodumdisism and being
Jewish represents the tried and true patha way thatmany find dittle boring,too safe and

too much like homeFor most, being Jewish is indeed something they are proud of, but it is but
one of several identities that compete for their time, attention, and psychic enérdyf € St Q&
challenge: to craft a generatiesppropriate staffing model that enables this selifected

model of Jewish engagement to flourish.

In 2008 with this initial educational theory in place and with the launch of the SJE/CEI waitiati
Hillelsetout to achieve itaultimate objectivey | & s foalfow@r the next five years is to double
the number of Jewish students on campuses across the country that have meaningful Jewish
SELISNASYyOSa ¢

FROM PARADIGWO INITIATIVESJES AND CEIS

Following a intensive period of introspection, dialogue anebate involving primarily SIC
professionalswith input from JJF profegmal leadershipand supported by 40.7 million

dollar, fiveyear grant from the Jim Joseph Foundation (J8fi)el linkedthe two campus
initiatives,adding the Senior Jewish Educator endeavor to the Campus Entrepreneur Initiative
that had already functioned previously. The JJF grant reprelemiargest single investment
ever made by a foundation or an indivaluo improve Jewish life on campuheimmediate

target to create a cohort of senior Jewish educators on campugmented by undergraduate
interns workingasCampus Entreprenednterns.

Senior Jewish Educators (SJEs) arifiodl professional Jewish educators on college campuses
in the Unted StatesAn SJE, largely freed of other responsibilities to the campus Hillel
operation, uses relationshipuilding Jewish learningnd newJewish initiativeso introduce
students to Jewisbpportunities andcompelling ideas. They work in tandem witle Campus
Entrepreneurs Initiative (CEl) interns, flithe students who work paftime to develop
relationships with peers and introduce them to Jewish opportunities. CEI mtgemerally

® Grantproposal for the Experiential Educator Exemplar Program from Hillel to the Jim Joseph FourMatim,
2008, p. 2.
! Philanthropic support from other sources was also garnered to support the initiatives.
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sophomoresor juniors usetheir personal social networks to connect frienasd friends of
friends to each other and to launch studenin Jewish initiatives on campus

.STF2NB mMppnx | Aff S fedidgtherfaltscrial And religidud dedds Fewiskzl )2 y Y
students In thesucceeding years, Hillel soughtrtaximiz( KS ydzYoSNJ 2F WSga WR
with other Jews¢ 2 R IH8ldDapproach emphasizes buildipgrsonalrelationships providing
meaningfulJewishexperiencesand facilitating journeys to Jewish ownership. Adde themes

are totallyconsistent with the turn tautonomy, voluntarism, anthe emphasis on personal

meaning in American Jewish identities,aell agthe emphasis orreating connections,
buildingcommunity, enabling growth and achieving empowermeraw visiblein several

domains oflewish educationboth formal and informal

1. THE ASSESSMENT

Two years is a very short time in which to record results from such an ambitious and far
reaching experiment. But it is possible to asseasleast tentatively the extent to whichand
the manner in whichthe initiative is working so far.

ORIGINAL GOAL ANDJXEBETIVES

JJF set forthhie key desired outcomefor thisassessmenta ¢ KS 32 f 2 Kis#ioKS S g f
determine how and in what way bringing a sendewish educator to a college campus,

combined with the peebased methodologies of the Campus Entrepreneurs Program, results in

a greater numberandgreater diversityof students engaged in Jewish life. A related priority is
assessing the extent to whickewish learning opportunities available to them are expanded

and deepenec® [Emphasis added.]

WWiaitahEvaluatiorRequest for Proposal®FPidentified four key objective$or the grant to
Hillel:

1 dTo enable Hillel to reach an increasing number and diversity of Jewish students on campus,
reaching 30,000 over five years

1 To enable Hillel to provide Jewish learning and role models to greater numbers of Jewish
students

1 To enable the local Hillels to sustain this infrastructure on their campuses beyond the terms
of the grant

8 Request For Proposals: Program Evaluation Of Experiential Education Exemplars (E3) And Campus Entrepreneurs
Initiative (CEl), Jidoseph Foundation and Hillel, (date®}.
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1 To enrich the work of Hillel overall, by infusing the methodologies of relatiodslhiging
and community organizing, as well as Jewighteat into the work of all the
LINE FSadArzyl faoé

THE LOGIC MODEL (8p0

Inlate 2008 through an intensive iree-way discoursenvolving SIC, JJF and Re&T,
developedand refinedthe initial goals and objectives forifassessmentOut of those
discussios, the parties developed logic model linking planned actions with desired outcomes
or results. Exhibit 2(next page) shows the logic model at the start chssmsssmenprocess.

The key elements of the model are summarized below

T {wo9a RS@St2L)J FyR AYLX SYSyid SRdzOFGA2YylFf &aidNF G
relationships

1 CEl interns create relationships with students, connecting them to meaningful Jewish
experiences

1 As a result of their combined effortgreviously unengagkJewish students experience

Jewish growth-increased Jewish knowledge, Jewish-selifidence, positive Jewish
memories, and sense BB A a K O2YYdzyAdle |yR LIS2LX SK22RI f ¢

The assessment focuses on the effectiveness of SIE3Endterng, specifically, the impact of
full-time, professional SJEs on five campuses in 2008 and on ten campuses in 200910,
as well the Campus Entrepreneur Initiative interns who, by numbered nearly 200 on
17 campuses (see thppendixl for the campuses in each year).

Our most critical research goals weceaddress theollowing questiors:

T ¢2 6KIG SEGSyYy(d RiuRbetiakKdI®ersitydzEansl studehtk &
campug NBIF OKSR o6& |1 AffSftK

1 To what extent and in what ways did Sa&d CEIl interns generate elements of Jewish
growth?

1 For whom, in terms of background and prior engagement in Jewish life, are SJEs and CEl
interns most effective in furthering Jewish growth, and how?

1 To refineour understanding of the EJCElogic modelWhat strategies and tactics do
SJEs and CEls use to attain their results?

o Request For Proposals: Program Evaluation Of Experiential Education Exemplars (E3) And Campus Entrepreneurs
Initiative (CEIl), Jidoseph Foundation and Hillel, (date®}.
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Exhibit 1: Initial Logic Model for Assessment of SJE/CEI Initiatives (2008

Why SJE/CEI? What is success?

How does SJE/CEIl work?

Hillel estimates that approximately 35% of

Emerging adulthood is a period of life
when young adults by and large exist
beyond the purview of communal
institutions and are not seeking out
institutional involvement— Hillel must
develop extra-institutional strategies to
engage them.

learning and content of the overall
Hillel.

Emerging adulthood is also a time when
students are exploring big questions and
seeking resources to shape their life
ideologies, often with assistance from their
universities and certainly not in a faith-
based or Jewish context. This orientation
toward exploration offers an additional
opportunity.

There is a shortage of Jewish educators in
Hillel with either the qualifications or the
portfolio to engage students successfully in
meaningful Jewish experiences.

CEls are students with a Jewish
background but who have not
previously been connected to Jewish
life on campus. CEls experience an
intensive leadership curriculum that
also strengthens their own Jewish
connections and helps them find
meaningful Jewish celebration. They
are charged with connecting with
students new to Jewish life and who
are involved in diverse social
networks and, in turn, connecting
them to Jewish resources.

Jewish memories and
people/community
experiences of students
(to whom the SJEs
connect).

SJECEI Assessment Two Year Summary

Ultimate Goal:
Greater Jewish

engagement by
students

Pagel3

Jewish college students are deeply Create "Enriched

involved in Jewish life. Other Jewish Through a methodology of Educational

students have thus far managed to spend relationship building, CEl interns and Relationships"” What

their college careers without meaningful SJEs cultivate relationships with between SJEs and needs to

Jewish experiences or Jewish involvement. individuals and networks of students CEls/students and h o
connecting them to (or creating with relationships between appen:
them) meaningful Jewish CEls and students.

_ _ _ experiences. Each
Hillel estimates that 85% quewwh element
students attend college. Hillel has a Increase numbers of .
tremendous opportunity to impact the Jewish students buildson
Jewish journeys of students at an age that SJEs are talented Jewish educators having meaningful the
is developmentally significant and has the with an authentic Jewish personality Jewish experiences. previous
potential to ignite future Jewish who serve as mentors and teachers to one in
involvement and commitments. CEl interns, build relationships with

Jewish students and networks Increase Jewish order to
throughout the campus and serve as knowledge, Jewish self enable
a resource to elevate the Jewish confidence, positive success



RESEARCH METHODS

Over the two years of work, @&«combined several approaches to data collection and analysis.
2 S X

1 Extensively interviewed Hillel SIC professionals throughout the process

1 Engaged in ossite observation at SJE campuses, including personal interviews, and
observing SJE interactions, S3&ching sessions, and CEl meetings

Conducted irdepth interviews with students, often at two points in time

Conducted irdepth interviews with local Hillel professionals

Examired selfreports of SJEs, and of CEl interns

Surveyed SJE student contacts &tel student contacts

Surveyed the general Jewish student population

Surveyed CEl interns on all campuses where they served

Surveyed CHibtern alumniin 2010from the previous yeaf200809)

> = =24 =2 =4 4 A -

detailed summary of research conducted is found ipesqalix four.
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1. FINDINGS

OUTPUTS

HILLEL LAUNCHEBETSJE/CEI INITIAEIUN SCHEDUREON THE PROJECTED BER OF CAMPUSES

Given that many startips crash and burn upon takeoff, a finding of a successful |aninitie
SJE/CEl initiativie far from trivial.

The Plan The CEl initiative, launched in the fall of 2@@8ore the JJF grawn seven
campuses, expanded to 1dth the JJF grant in plade 200#2008. Hillel proposed to expand
the initiative to 17 for 2002009 and 2002010.

The SJE indgtive (initially calledE3 was situated on one campus (UCLA) in 22008. For
20082009, Hillelplanned to place Senior Jewishducator on fve campusesand to expand to
ten campuses i2009-2010.%°

The ResultHillel met its organizational objedves. It launched SJEon five campuses in 2008

2009, and CHEhternson 17 campuses that yea©n four out of five SJE campuses the program
G221 o¢ ¢ KS FATI{KEZ did ndt sicée&, proyfabl@heddlicd af @mixxoF / KA O
FILOG2NAR® ! Y2y3 GKSY 6SNB GUKS aFAGE 2F GKS LI N
the Jewish student body (only about 700).

In 20092010, Hillel kept to its planned schedulé operated CEIl orl7 campuses and

expanded SJE$o 10 campusesfour of which continuedrom 200809, and six of which were
added Of the 17 CEI campuses, all but one continued from -2008. The University of

+ A NH Arghfai Wai terminated because of an SIC judgmesit ahtransition inHillel

professional leadership on that campus would make it difficult to manage the program the next
year.

SJES AND CEIS FORSEINIFICANT NUMBERIS CONNECTIONS WIBWISH STUDENTS, BON
20082009 AND IN 20092010

In 20092010,the SJEs on ten campuses connected with 2,250 students, an average of 225 per
SJE, surpassirige 20082009average (198). On all campuses, the SJEs exceeded their target
of 180 student contacts.In 20082009, four out of five SJE campuses met or exceekeid t

goal, one fell short and that campus is no longer an SJE campus (University of Chicago).

In 200910, CEIl interns on 17 campuses reached 7,900 students. On averageth years,
each CEl intern reached 50 unique studerasd even more counting ové&pping contacts

10 A list of campuses is fppendx 1.
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Since 65% of SJE contacts in 2@09.0 were also CEl contacts, the SJE/CEI initiative reached
8,700 students altogether in 20020.

How significant are these numberB® they indicate that Hillel is on track doubling the
numbers of studentsvolved in Jewish life for the campuses touched by SJEs an@CEls
reaching 30,000 students at ten SJE/CEI campuses year in and year out?

Hillel typically connects with about 35% of Jewish students on campu$SJEI€Eampuses

had about 40,00Q@ewishundergraduate (in each of the two years). Thus if the typical
GO2yySOGA2Yyé NIGS&a K2fR FT2NJ 6KS&aS OF YLdzaSasz |
Doubling would mean 28,000 studentdose to the 30,000 noted in the JJF awastae.

Survey research suggests that about 60% of the 8,700 students reached each year by SJEs

and/or CEI internsvere nothighlyactive in Hillel the previous year, orabquz H nn ay Sgf &
Ay @2t @S Rcpiojecte’ Svgr b fieérs, this would equal abeut = n 1 n indolyjed 6 £ &
studentsq reasonably close to the Hillel objective.

Ultimately, a more precismeasure oprogress toward doubling, or reaching nearly 30,000

students consistently on 10 campuses, rests upon both information and a time perioliethat
0Se2yR GKS a02L)S 2F (KAa aiddzReéeo 2SS g2dzZ R ySSR
contacts go beyond those established in previgeaars, as well as the impact of otheairts of

Hillel operations and other Jewish campus activitiesstudent involvement.

OUTCOMES/IMPACT

SJES AND CEI INTERKEP JEWISH STUDENOSROW

For the students they meet, SJEs and CEIl interns naakeasurable difference in many forms
of Jewishgrowth. In fact, the sheer number of meetings with an SJE is posiyivadsociated

with all measures of growth in Jewish behaviors, especially those connected with the number
of Jewish learning activitiesCEI interns are especially effective in producing Jewish
connections and relationships with Jewish friends.

To getspecific,students who never met an SJE experienced little change in a variety of Jewish
behaviors from last year to this yedn effect, we have a baseline measure: No SJE, no change
Amongthose who met with an SJE5ltimes we find only a small averagncreasen Jewish
involvement. In other words: a little SJE, a little change.

Butthose who met with an SJE 6 times or more reported very substantial growth hates.

particular, meeting an SJE wassociatedespecially with increases in Jewish leaghattivities

from the prior year to this year. So too did we observe increases in personal levels of Jewish

activity, and groupelated measures of Jewish involvement. The excegtiorthis patternare

the number of Jewish friendshigsid¥ S St A Yy A& K2 R oyVBNE KA LIZ ¢ | Of dza (!
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/ijryﬁré N;;\

RSaod FGGAGdZRSE G261 NRwHcfBefea WS g A
experience with Rabbi Brett at UCL. | in the aggregate unchanged as a result of meeting
helped her to have a meaningful an SJE
Jewish exgrience (through their N _ _
learning) and provided her the In addition, not only did meetings appear to
means to begin to take Jewish produce objectively measurable changes in
ownership. Before she met Brett, he | behavior, the students themselves could feel and
Judaism was mostly connected to h | express the change occurring in their Jewish lives.
aZNBNRUEZX 0dzu d. | gudentswith more SIE meetings remften
PoeR20S ySg LISNER report feeling that they grew as Jews, and the
KI 48 06 ST 2 NRsher { K P g y gre ] Yy
strongly homogenous and more often report undergoing a meaningful Jewish
woO2yaSNDIFGABSQ O experience during the school year.

(which she did not embrace) and In parallel, ontact with CEl interns displathe
how Brett introduced her to . . .
. . same patterns in the realm of Jewish behaviors
alternative new perspectives based ) i :
on both liberal Jewishgsitiors and and perceived Jeish growth, albeit generally
ancient philosophies which providec more modest than contact with SJEs contrast,
a channel to embracker Judaism CEl contacts experienced less Jewish growth
and Jewish culture. overall, but did experience growth in the number
of Jewish friendships and Hillel participation.
Thus, the CEIl intern promotes Jewisfendship,
while the SJE is particularly effective in promoting Jewish learning activities.
Exhibit2: Growth in Jewish involvementssociatedneeting SJEand CEIl interns
Jewish |eaming activity growth 0 unit 21 units of 2 units of 9 units of change
from last year change change change
Jewish personal involvement 2 9 2 5
growth from last year
Jewish organizational activity 0 9 1 5
growth from last year
Hillelactivity growth from last 0 15 1 8
year
Most friends are Jewish 52% 53% 47% 64%
Had a meaningful Jewish 44% 63% 49% 52%
experience this school year
Source: General survey of students, SJE and CEIl intern contacts at Berkeley, UCLA, Pennsyliexaig and
Explanations for the measurese found in the Appendi2 and 3 The fourmeasures of activity change compare
levels for 200910 with those for 200809. The numeric entries refer to the unit change in the scale, scored from 0
100, from lastyeartt KA & &SI N» adumé F2NJ SEIF YLX ST YSIya G(KIG GKAA&

such as a change from 40 to 61.
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Richer and closer relationships with SJEs and CEIl interns, however measured, are associated
with greater Jewish growth. Moredquent meetings and closer relationships with SJEs and CEI
interns mean more increases in Jewish activity from the prior year to this year.

Not all contact has the same impadtalking about Jewish matters with an SJE or CEl intern is
associated with Jevah growth. But, talking about other matters (e.g., sports) baano

measurable relationship with increased Jewish involvement from last year to thi#hether

talking about Jewish matters leads to Jewish growth or the other way around cannot be

determined But if no &ewish talk is taking place with an SJE or CEl intern, then we can

reasonably assume that little or no observable Jewish growth is taking place either. Simply
YSSGAY3I YR GFf1Ay3a 6AGK 20KSNI WSga gAlGK2dzi W

SIES AND CE| INTERNBREACH BEYOND BHE{ ! ! [ { ! { T YHEY PG KOT.DO BOTHE
EXTENT ONE MIGHT HEANOPED.

Acritcal3 2t 2F GKS LINRP2SOG Aa G2 ONRYy3A | o2dzi ao2i
engaged in Jewish [#e Xy R (2 & NeRowréks ta a6@nect uninvolved Jewish students

to Jewisht A ¥ Bygiaally, Hillels mostequently reachthose with strongpre-college Jewish
experiences. Accordingly, a key measure of succese®JE/CEI initiative the extent to

which it reache studentdeyondl A f f S Qlewishpiofilg/oRstutisRts with stronger

Jewish socialization experiences by way of committed parents, Jewish educational experiences
and Jewish social networks in childhood or teen ydarparticular, doeshe initiativereach
manystudents with little Jewish backgroundefore collegeas well agnanystudents wth

Jewish experiences in their pabut who were not heretoforeengaged in Jewish [Perhe

prime target audience, therefore, consists of those aotive in Jewish college life previously
(measured here by prior attendance at Hillel events), be they the many with relatively weak
Jewish socialization experiences and some who were strongly socialized but have taken a
moratorium on Jewish involvemeninge arriving at college.

Unquestionably,SJEs did connect withugents with little or no previous Hillel contact sawell
as thosewith little prior Jewishbackground. Butin each yearSJEsnore often conneced
with students who wereparticipants in Hillel(often or sometimes}he prior year than with
those with little or no prior involvement in Hillel. CEl interns displayed similar patterns of
reachingthe-reached, although noto the same degree as SJEg¢ Exhibit3]

z

Wefounda s Af I NJ LI GGSNY ¢A0K NdeydIsvish backgrouditkeS & (0 dzRS'y
students whowere SJE and CEI contacts were just as Jewishly educated and socidheed as
non-contacts.For example, a many aalf the studentcontactswere raised Orthodoxr

"'Request For Proposals: Program Evaluation of Experiential Education Exemplars (E3) and Campus Entrepreneurs
Initiative (CEI, Jim Joseph Foundation and Hillel, (daip?), & p.2..
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Conservativea proportion that is no lower than that found among noontacts. In like fashion,
only about one in seveof the contactsvere the children omixedmarried parentsfar short of
their likely proportion in the larger student populationot® indicatorsg both characteristics of
the contacts-- point to arelativelywell-socialized pool of Jewish student®ntrary to the
implicit and explicit original goal of the project: to reach heretofore unreached Jewish students

In both 200809 and 200910, SJEs and CEl interns, did
not disproportionately reach the students who are
more Jewishy marginal by any definitiorg be it in
terms of their Jewish background before college, or
their Hillel participation before the current yegrrather,
SJEs2S Yle& +ftaz dzasS flaid &
another way to gauge the issue. Here too fivel that,
SJEs and CEl interns aeaching many who have been
reachedbefore by Hillelas well asmany who fit the
typical profile of those most often reached/Vhile those
who never or rarely went to Hillel constitute 52% (at

f Sradov 2F GK2asS oK2 KI @S

mpical ofinvolvedstud

NBEII OKSR Aa

She attended Jewish
camps and found her
in NFTY during high s

of its Hilleland has bee
in student life from he

just 28% of those who have met and SJE. If the SJEs
meant to target the unreached, they are falling short of
that particular objedive.

on campus.

ents
aas:

Berkeley. She grew up in
Southern California at a Reform
synagogue where she celebrate:
her bat mitzvah and attended
Hebrew School-2 times a week.

summer
social horr
chool.

Megan" chosdBerkeleybecause

n involved
r first year

Exhibit3: Prior Hillel participation levels (in 2008) for SJE and CEI contacts (in 2009

43%

Often went to Hillellast 22%
year

Sometimes went to Hillel 26% 29%
Never/Rarely went to 52% 28%

Hillel

Total 100% 100%

27% 28%
44% 36%
100% 100%

Source: General survey of students, SJE and CEIl intern contacts at Berkeley, UCLA, Pennsylvania and Texas in

spring, 2010.
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SJES AND CEI INTERKSE A GREATER IMPAPON STUDESIWITH LESS PRIOR HLL
INVOLVEMEN® THOSE WITWEAKER JEWISH BACBIGIRD S

ﬁaren, a senior at Penn describes kg

Fa | WSgAAK YSyidz2N
Jewish adult who has had an impact on
Ye tAFS¢eé GKNRdAdAK L
a Jewish settingShe sees him as a role
model in Judaism, someone who has
made her more aware of Judaism and
accepting of herself as a Jew and as a
person.

When Karen got to Pendhe went
occasionally to Hillel, e.g., for High
Holidays and community service work.
Freshnan year, Karen got in touch with
the Hillel Engagement Director to receive
help in responding to questions brought
forward by her roommate who thought
that Jews controlled the media in Americ
Karen had some conversations with the
Engagement Director ovéne course of
her freshman and sophomore years.

The Hillel Engagement Director passed ¢
KSNI yvIEYS (2 tSyyQa
contacted Karen while she was on her
Juniorsemester abroad in South Americe
inviting her to participate in the JRP
fellowship. It was good timing as Karen
had just started to think about her Jewist
connection. That is where she met the

Penn SJE.

SJECEI Assessment Two Year Summary

The impact of an SJE upon Jewish growth
is muchgreater for students with little or
no prior involvement with Hilel than for
those with prior involvement. It is also
greater for those with weaker Jewish
background in childhoogndteen years
than for those withsigns ofstronger
background, such as daschool
attendance, parents who are imarried
and religiously traditional, or Jewish camp
attendance.

The stronger impact upon the student with
minimal connection with Hillel is
particularly relevant to the original intent
of the Hillel grant proposal it

emphasized reaching larger numbers of
students, and focusing upon the
unreachedAs we detail below, we would
come to learn that SJEs performvaluable
and quite different function, for and with
those who are more involved. SJEs help
them emerge as Jeish connectors (who
connect other Jewish students to Jewish
life) and Jewish organizers (who undertake
collective Jewish activities)These
functions go beyond the original intent of
the grant proposal as written and may
suggest a reeonceptuwlization of{f W9 a Q
function and valugwhich ways the
different benefits braightby an SJE to the
more and less Jewishly involved student

Page20



Exhibit4
SJEs exert bigger impe in Jewish growth upon those with little participation in Hillel
last year (2008R), as opposed to those with frequent participation last year

Did things related to Israeli culture or politics 26%

-3%

20%
10% m Effect of knowing
] an SJE for those

179 with little or no
Listened to any kind of Jewish or Israeli music 2% -_ % Hillel participation
270 last year

Spent time at the Hillel buildiqu/0 __ 13% m Effect of knowing

an SJE for those
who often went to

Checked out Jewish websites on the Internet 5% 13% Hillel last year

Been in a class with a rabbi or Jewish educator

Talked about Jewish matters with your friends 12%

3%

Source: General survey of students, and SJE contacts at Berkeley, UCLA, PenasgiViaxas. Entries represent the differences
associated with meeting an SJBe changes are greatéor those who rarely went to Hillel (the blue bars) than for those who often
went (the red bars).
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¢ KS / 9 Lpattery if Sifieertigfimpact resembes that seen for the SIE3E| interns, too,
exertgreaterimpactuponi KS Y2 NB & Y I N theythdse witliviedkB $rg G & >
college Jewish socialization or with less frequent prior participation in Hillel.

The campuses on which CEl interns mosicassfully reach less involved studetesd to be
those where the interns themselves had low involvement in campus Jéifegirior to their
internship. In addition, effective outreach occurs whhba interns are selected to represent
distinctsocial néworks, enabling each to most effectively reach out to unique contacts (i.e.
whoR2y Qi 2 @S NI I add who ar& noaliekdy yolied in dewish life.

Thus, SJEs and CEl interns provide more benefit to those they are less likely to-r¢hoke
with weaker Jewish background or prior Hillel involvementand less benefit to those they
are more likely to reaclg those with stronger Jewish background and more prior Hillel
involvement. But those students are more likely to become connectors andangers as a
NBadzZ § 2F GKSANI AYGSNI OlAz2y sAGK {W9Qa

MEANINGFUL JE®H EXPERIENCES

Consistent with the theory of change advanced by Hillel, meaningful Jewish experiences do play
a pivotal role in the Jewish growth proce&m all measures of Jewish growtiudents who

report having meaningful Jewish experiences in the last year significantly outscore those who

do not report a meaningful Jewish experience.

In describing their Jewishly meaningéxiperiences, studentsost frequently citecelebrating
Jewish holidays, participating on Birthright, and interacting with Jewish frigRolsmost
students, then,meaningful Jewish experiencesccur in a social context, i.e., with other Jews
Thatis, theyenjod R2 A y 3 WS g A & K bBirtbrighty@ikh othei JewsAin gafidulari >
Jewish friends).

This social and cultural dimension to their Jewish identities also emerges in their descriptions of
what they view ashe most meaningful aspects of being Jewitlues, friends, Israel and

Jewish historyln fact, tie importanceof the social dimensioalsoemerges in their self

reported obstacles to their Jewish involvemeiihese most frequently revolve around their
FSStAy3a GKI G &dSNEMUvSmiarafeandhal fenRobd tifelr fiiendslk | S G KS
are Jewishly involvedn short, be it in terms of meaningfulness, content, or obstacles, other

Jews (generally their age) are quite central.
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Exhibit5: Obstacles to Jewish involvement on campus

wSall2yasSy 3o

¢tKS b@SNE WSgAaKeé adddzRSyda 2y OF Y 26%
Hardly any of my friends are into being Jewish in a big way 20%
. SAy3a WSgAAK A& | 23 Fo2dzi D2RX 19%
Judaism is something | do at home, with fagily 17%
No one ever asked me to get involved 15%
WdzRIFAayY R2SayQid aleée YdzOK (2 YS |0 12%
Israel is a real turoff for me 9%
L 61 a8 GOSNE WSgAaKE O0STF2NB O2ff S3: 8%
| have lots ohegative associations with being Jewish 8%

Source: 2010 student survey of 10 SJE campuses

Few studentscitek & & YSI y Ay 3F dz
jdzSaidArzyasé
failing to find Jewish meaningin this larger

existential sensein their lives as obsucting their

involvement in Jewish life.

The original 2008 Logic Model emphasized the role
2T {SYA2N) WSgAaK 9RdzOl
resource[s] tcelevate the Jewish content of the
20SNFtf I AffStdég /f2aSt
characterization was the expectation and
understanding that SJEs would teach classic Jewis
texts, with text study serving as a key component,
explicitly or in the background, f@romoting
GYSEYAYy3IFdzZ Sy3ar3ISYSylié

From the research, and consistent with the thinking
of SJEs in the field, the tefdcused approach as an
explicit engagement instrument, holds great
potential only for the students who are already on
the path to intensive Jewish involvement.

2T Whight a

~ A sz, A

serve as guide for SJEs. For students just beginn fa_C|I|tated a_Shabbat dinner at Hillel
. . _ with an environmental theme.
their Jewish journey the role of the SJE is to promot

socially meaningful experiences. For students who

SJECEI Assessment Two Year Summary

WS6A&aK SELISNASYyOSas¢
ekt StRdyizm rigligitdSetatediléarning In fact, hardly any see

Kq:éiél-é

summer Alternative Spring Break to
Jewish organic farm. The group had
daily study session which included
studyingJewish texts and group
discussion on the place of the
environment in Judaism. Group
members left the farm with a Jewish
source book reaching beyond what
GKS®&8 aiGdzRRASR (23!
much, that my beliefs
[environmentalism] and my religion
coexist, KI & GKS@& | NE
student is now one of the organizers
of a Gardening Group which the SJE
helped initiate. They maintain a smal
herb garden at Hillel, discuss
environmental concerns, brainstorm
ideas to promote environmental
thinking in a Jewishontext and even

Pagez23
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are relatively advanced the SJE will do well to encourage them to grapple with larger questions
of Jewish meaning; of which text is one method for attaining this end. In all cases, the survey
datademonstratethat when SJEengage irexplicitly Jewish carersation with students,

whether the focugs on Jewish social experience or higher level existential issteggntsare

more likely toreport Jewish growth.

FOUR TYPES OF STUXEN

The2008logic model focused on a general category of students whaamevolved in Jewish
life on campus, in effect dividing the student population in two: the involved and the
uninvolved. In contrastye learned that dividing students into just two groups does not
adequately portray the major variations in how SJEs andn@fns relate to the studentsior
does it help in understanding how SJEs promote meaningful Jewish experiéaresforward,
we urge thinking oflewish studentas arrayed amonfpur groups dividedaccording to thé
level of, andnterest in Jewi$ involvement Each bears distinctive implications for SJE/CEI
Jewish educational and engagement efforts

1. Not involved

These students have little to no interest in being involved in Jewish life on campus. They do
not constitute productive targets forJ&, asthey would need to spend too much time with

these studentg; if at all feasible; to get them more involved. CEI interns may be able to reach
these unengaged students, although that eventuality too seems unlédyencountered no

such studentamong SJE/CEI contacts, although some appeared on our surveys.

2. Potentially involved

These currently uninvolvedtudents(some with stronger Jewish backgroundspress

openness to involvement, often sparked by a prior meaningful Jewish experience. For such
students, the evepresent SJEs are Jewish mentors, in that SJEs engage in specifically Jewish
conversation and help them figure out how to become more in@dlv The meaningful Jewish

ATexas sophomore met her SJE last year when she heard about an art show at Hillel. As ¢
she was interested in the opportunity to display her work. As gdheoinitiative, Devora led a
ASNASa 2F fSIFENYyAy3a aSaarzya | NRdzyR GKS &l
and masks). The art initiative was the first time this young woman stepped into Hillel. After t
initiative, the SJE approachkdr about joining CEIl in the following year. For this young wome
CElisad |l y 2dzif Sd FT2NJ I yagSNARAYy3I ljdSadArAz2ya oA
YeaSt FXvdsSSaadAzya 2F 6KIFIG 1AYR 2F WSg Y |
decide m college. Margo and Devora provide the place to talk about it [CEI meetings], and it
O2YF2NIloftS LXFOS G2 R2 a2odé !'a LINIL 27F |
AYAGALFGAGS G2 22AY | | S6ONBg fardl SR also HiesRodrtends
0KS AVISNYAEAQ AVAGAIFIGAGSaAa G2 3ISGE Y2NB AvVJ:
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experience is a combination of Jewish social experiamckeexplicity Jewish conversation
promoted by the SJE.

3. Becoming involved
Thesestudentsare well pastthe stage of initial
curigsityin Jewish growthsomewhat'irvolved Wi.th his interest in connecting Jewishly
JewisHife on campusand epressly interested in reignited towards the end of high
Jewish growthSJEcan deepen tkir interestand may school hanks to a program at his
well motivate them to become connector® Jewish life prep-school. He brought that energ
for other Jewish studentsyr evenorganizers of Jewish|  Wwith him to Penn and has sought
involvement opportunities.For these student# out a variety of Jewish _
particular, Jewish text learning makes sense, especial opportunities, including Jewish

: o : . . learning. This young man sees it a
in combination with other educational and community FG %B 3 I_y\]2 ygé AGAf AL

A Penn sophomore tells of having

buildingactivities open up opportunities for other
4. Highly involved Jawvish students get involved in
_ . _ Jewish life at Penn. He thinks abot
Some students are intensively involved and may his friends and people he knows
functionasJewish leaders on campus. They may through Greek life and realizes tha
search out Jewish mentors acdnhave several of GKSe R2 y2i0 KI @¢

them (e.g., Jewish teachers, Hillel professionals, etc.] ~how to access it. He would like to
For these students, the Sd&n help thentonvert their help them, and thus he is trying to

. . . . . . arrange eventswith the help of
energies and passions inédfectingwider impactwith Rabbi Joel and other resources.

and upon others Theseare thestudentsmost likely to GCKAZ A& GKS G4\
becone part of national leadership initiatives and to find connection, you will never lose
turn to suchopportunities as MASA dewishoriented &u OFS /
summer and postollege internships.

PROMOTING MEANINGRIEWISH EXPERIENCES
C2NJ SIOK 2F (KS T2 dzNIA&(EdR S\yal diyaRISINES 26RVIRS 4 AyERK  SYE
different fashion, with the SJE or other Hillel staff holding correspondingly different roles.

For the noninvolved student Judaisnor Jewish life is often perceived in remarkably religious

terms. Many agree, thatl 6irf§ Jewish is a lot about religion and God, and | am not religious

YR R2y Qi 0Sft ATh&8igionsiddriensibryincDding the learning of Jewish text

is perceived as one more obstacle to greater involvem€ampus Hillel professionals k@ap

that they work to disabuse students of the notion that being Jewish is necessarily about being
religious or having a strong belief in Gdstudents who are already on their way to greater

Ay @2t SYSy G NBLRZ2NI dl KIF Y2 Yiéyhatbding sevihlexteAds 1 2 R 2
beyond religious (narrowly understood).
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For most students, who are uninvolved in Jewish life addressing concerns about the lack of
WSgAEK YSIyAy3a GKNR dz3 Kuedtidrisdiscussh idldotayrinary y R £ A S
instrument of engagement. Rather, as the SJEs and other Hillel professionals fully appreciate,
F2N) 6K2aS addzRSydas aYSFEyAy3dé Aad SYOSRRSR Ay
experiences.These are experiences in which social contact with other Jevgeen as

enjoyable and meaningful; or when an SJEs enters into-oneone intimate conversations.

BIRTHRIGHT RETURNRESASE STUDY DIFMOVING STUDENT®Ha &} bLb+h[ £95¢ ¢h
OPOTENTIALUNMVOLVESHAND BEYOND

The SJEs have greatest impact (measureddwtf of Jewish involvement) on students who
report a meaningful Jewish experienc€ 2 NJ | a0 dzRSy & & HneaniRghul ay 20 Ay ¢
Jewish experience piques curiosity and opens a student up to viewing Jewish involvement as
something potentially positive¢ K G & dzRSy i GKSy o06S02YSa aLRGSY

A clear example is the interaction of the SJE with the Birthiggbel (BRIyeturnees. The SJEs
intentionally seek out interaction with students either before or after the Birthright trip. A

student who experiences a powerful meaningful Jewish experience on Birthright has an avenue
to further explore and process the parience with their SJEs help. We learn in the table below
that meeting with an SJE is a near-pondition for BRI influence. Without an SJE involved, BRI
aK2ga y2 AYLI OO 20SN) 6K2aS gK2 RARYyQl 32 2vy

Exhibit 62

Went 5AR|] on 5AR] on 5AR:
on BRI go BRI go BRI go
Index of Jewish learning growth from last year -1 -1 9.7 29 | 229 184
Index Jewish personal involvement growth from last year s} 2.3 6.8 29 | 10.6 6.1

Index of Jewishorganizational activity growth from last 27 8 4.7 21 10.7 5.6
year
Index of Hillel activity growth from last year -1.6 4 26 29 19 8.7

Index of perceived Jewish growth 57 55 64 58 65 62
Index of Jewish ownership feelings 78 74 80 83 75 82
Indexof Jewish friends 66 62 62 68 63 63
% whose most friends are Jewish 58% 51% | 48% 63% | 49% 58%
R =l R R T (o (IS SRSV R [l B 46% 44% | 56% 56% | 60% 67%

Source: General survey of students, SJE and CEIl intern contactsBeidalzy, UCLA, U. Pennsylvania and U.
Texas.

12 Explanations for the measures referenced in the above tablécaned in appendix threeThe four measures of

activity change compare this year with reports about last year. Perceived Jewish growth refersépeeat of

having grown Jewish @S NJ G KS I ad &SF NP WSgAaK 26y SNEKALI NBFSNE
SELISNASYyOSa¢ I NB RSTAYSR o6& (GKS NB&aLRYRSYy(o®
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The BRI case study is an outstanding example of a situation in thieieudition of an SJE to

the intensive social experience which is BRI, enables the participant to enter into explicitly

Jewish conversationThe added layer of Jewish processing might include discussiiba of

isstes whichinclude not only questionsf ultimate meaningbut, more often than notmore

mundane questions of self, relationships, and balancing social life with schoal Whek

chance for explicitly Jewish conversation enables the social experience to become an
2LIR NI dzyAGe (G2 0S0O2YS gl NB 2F3 GKAY]l Fo2dzi |
journey.

CORE ELEMENTS OFCEESFUL SJE WORK

In buildingpersonal relationshig particularly with the unengageeve have seen that th&8JEs
begin by working hard at gaining trusthich requiresboth time and patience. The actual

process of intensifying involvement in Jewish life is slow and gradaakries of incremental
Jewishexperiences. SJEs mentor students as they explore and develop their own pathways to
intensify their involvement with Jewish life.

Rather than a primary focus on Jewish text study as their educational instrument, SJEs use a
wide variety of materials and periences to provide confidence and skills to access Jewish life.
While some portrayals of SJEs seem to focus on their functioning as-pa@stdors and

teachers, the reality on the ground is that SJEs invest consigezablgy in community
organizing. fiey forge connections and they build social networks that, in time, motivate
students to build their own networks around those areas of Jewish life which interest them.
These networks multiply the number of social opportunities for Jewish involvement and
provide SJEs with social opportunities to engage the potentially involved student in Jewish
conversation.

2 KSYy FdzyOGA2yAy3 G GKSANI o6Sadz {wo9az Ay TFI Od

are accessible to the student.

focusupon ageappropriate issues.

promote accessibility of Jewish life.

promote genuine engagement, where students reflect with a trusted mentor and
explore opportunities for further involvement.

1 enable students to feel comfortable being Jewish.

= =4 -4 -

SJEs functiom three critical roles:

1 Pastormentors,
1 Teachers, and
1 Community organizers.
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Combining these three roles underlies the success of SJEs. They ermhodysaoperandihat
is more varied and complex than that suggested byateginal logic modelA key aea of
NEFAYSYSyilG 2F GKS 23420 Y2RSt NBadZ# §a FNRY (K

SJES WORK WITH THBEBENTS AT HIGHEREES OF INVOLVEMENRE CASE OF CEl

Unquestionably, irough intensive contact with students as their teachers and towesn SJES

help those who are already increasing their involvement in Jewistol#ggolve into becoming
leaders in Hillel and Jewish student life more generalwish text learningn combination

with other educational and community building topése an effective educational strategy

the context of formal leadership groups, student organized groups and immersion experiences.

In the context of ongoing community of peers the SJE is able to maintagoiog, Jewishly

intensive social and conversational interaction with groups of students. This is particularly the

case forstudents in leadership internships such as @B&re sudentsopt into an intensive

form of Jewish involvement and are open to organized Jewish learning on a regular basis. The
{wo9a RSSLISYy (KSaS addzRSyiaQ AyGaSNBal Ay WSgAa
the student to become a sustained cauior of other Jewish students to Jewish life on

campus, and even to become an organizer of Jewish involvement opportunities.

To understand the impact of an SJE on CEl involves two dimensions: 1) Jewish activity and 2)
Jewish ownership.

The survey resudtfor all CEl interns as a group show thatphesence of SJEs on a campus is
not associated with growth in Jewish activity among the CEI interns with whom they work.
This result changes when one looks at particular campuses. On those campuses Wwhere CE
interns had low levels of Jewish involvement prior to their internship, we find higher levels of
growth in Jewish activity. Thus growth in Jewish actisitikely related tavho the CEIl intern is
prior to their internship.

Growth in several CRl y (i S NJ/ & wWnerSiip dieind do SIE campuses, surpass those on non
SJE campuses, pointing to the impact of SJEs on CEl interns.
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Its important to me to have many
friends who are Jewish

Jewish values help guide my lif 76%

choices
| feel a special connection to other 80%
who | meet who are Jewish 73%

| feel knowledgeable about Jewis
life
| see Jewish tradition as relevant t
my life
Being Jewish adds meaning to
life
| want to be involved in Jewish lif
after | finish school

84%
88% m SJE campus

87%
77%
m Non-SJE

87%
X campus

89%%

8%

| have a strong sense of belongi
77%

to the Jewish people

Exhibit7:/ 9L AYUiUSNyaQ WSgAaK 26ySNEKALI AdSYa

The impact of SJEs on Jewish Ownership for CEIl interns also emerges lzralogni of the
CEl internship. As compared with all other students, CEIl interns, and CEIl alumni, the CEIl alumni
from SJE campuses report the highest overall feeling of Jewish ownership.

Exhibit8
Students Students CEIgnon- CEls (SJE CEl alumni CEls alumni
0KF G  that met SJE (non-SJE (SJE

meet SJE SJE campuses) SEIELEES), campuses) campuses)

88

75 79 75 79 76

Sources: Survey of 10 SJE campuses, survey of CEl interns on 17 campuses and survey of CEl
alumni. Thescores are a composite index of 1 to 100 for all Jewish ownership questions.
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Participation in CHffectsJewish involvement beyond the internship yedheCERlumniare
more involved in Jewish life after CEI thhry werebefore.

Exhibit9

Increased
This Jewish
Year involvem
ent

CEIl Alumi

Source: CEI alumni survey
CAMPUS VARIATIONS

The purpose of the second year assessnvesstto evaluate the performance dhe larger SJE
initiative and its interaction with students on campus and the CEIl infams not to evaluate

the performance of a particular campuBerformance evaluation requires a more nuanced and
focused analysis than is possible in the current framew&dchcampuson which SJEs woik
largeand complex with unique structures for Jewish Jiseverely limiting the value aifter-
campus performance comparisans

For these reasons, we did not think it appropriate to incledenpusspedfic SJE findings
Neverthekss one campus, offers a best case study which is valuable example for h8dBhe
utilized the full range of educational strategies.

Based on interviews with the SJEs contacts, observatioie GJE at work and survey data,
one SJES seen as exceling apastor/mentor, teacher and community organizeBy working
all three areasthis SJE creasexcitement aboutand a sense of relevance fdoine Jewish
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tradition, which leads to Jewish growth among the uninvolved and the creation of connectors
andorganizers among the involved.

The survey data showedi#SJE producingiore positive Jewish growth among students than
did thoseon the other campuses The data also show that tI&JE doing laetter job at
reaching students who are less involved ini3émife. The following chart supports the
perception of exceptional performance of the ®#Ecampus An terms of contact with CEI
interns.

Exhibit10

Lastyear, Confidence Close Amount of Frequency Numberof Sense of Jewish Jewish

around in Jewish Jewish time spent  participate  Jewish belonging tradition as values

this time, knowledge friends with in activities  things you  to the relevantto  helping
wasbeing  and skills Jewish sponsored  do Jewish your life guide your
Jewish less friends by Jewish people life choices
important groups

89% 100% 78% 78% 89% 100% 78% 78% 67%
63% 78% 67% 67% 67% 78% 55% 44% 33%
40% 50% 70% 60% 50% 50% 30% 30% 40%
11% 56% 67% 55% 67% 55% 44% 56% 33%
43% 67% 62% 66% 74% 68% 50% 50% 44%

The research shovitbat when SJEs reach less Jewishly involved students they produce greater
growth. This finding is confirmeat campus Awith theHillel campus operatioreachingless
involved students and producing greater growthn example of the larger operation at work is
seen in theability of the campudHillelthrough CEI andther leadershignternshipsto reach

less involved Jewish students for the internship prograitse SJE benefits from this larger
outreach operation.This is not the case anany of the other CElI campuses

LOGIC MODEL 2010

The research findings are summarized in ExBibitthe form of an updated logic model. As a
result of the two year reseah process, the logic model now reflects a nuanced understanding
of SJE/CEI/Student interaction, with attainable numbers of student contacts and behavioral
outcomes for measuring success.

In 2008, the logic model assumed a linear trajectory of studemtgimg from less to greater

GWS g AaK Xayo® Bl & NBESRikg dé critical, yet murky concept for predicting

greater Jewish involvemenRather than assuming linear progress towards greater

engagementthe 2010logic model shows SJEs and CHieracting with students at different

points of involvement with different educational strategies, outputs and outcomes for
RATFSNBYG GelLlSa 2F addzRSydao GWSgAaK INRBgogUKE
cognitive and behavioral variables, whiclsrLJt | OS a2 6y SNBKALX a | YSI
success.
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Challenges

Hillel estimates that
approximately 35% of
Jewish college
students are involved
in Jewish life. Most
Jewish students spend
their college careers
without Jewish
involvement.

Emergingadulthood is
a period of life when
most young adults are
not seeking out
institutional
involvement. Hillel
must develop extra
institutional strategies
to engage young
Jewish adults on
campus, who will not
otherwise come to
Hillel sponsored
programs.

Thereis a shortage of
Jewish educators in
Hillel with either the
gualifications or the
portfolio to engage
students.

There are substantial
numbers of Jewish
students who are
either indifferent to,
or have been turned
off to, being or doing
Jewish.

Exhibit 11:Revised Hillel SJE/CEdgic Model (October 2010)

Targets
University ageelvish
adults who are:

1 Uninvolved

1  Expressing initial
interest

1 Becoming
intensively
involved

1 Already
intensively
involved / a

Jewish leader on
campus

Campus Targets:

1

Campuses that
are
implementing
SJE/CEI or just
CEl

Campus Hillel
organizations
nationwide

Strategies

CEl intens create social
relationships with
students at all levels of
prior Hillel involvement
and Jewish background,
not primarily the
previously uninvolved

CEl interns and SJEs
connect students
expressing initial
interest with Jewish
learning and Jewishly
informed action

SJEs work with involved
students to nurture
Jewish leaders, and
aspire torecruit heavily
from thosenot already
involved with Hillel

SJEs:

i are accessible

1 promote
accessibility of
Jewish life

1 promote genuine
engagement,

where students
reflectwith a
trusted mentor
and explore
opportunities for
further
involvement.

f enable students to
feel comfortable
being Jewish.

SJEs function in three

critical roles:

| Pastormentors,

i Teachers, and

Community

Outputs

Numerical

Each CEl intern engage
60 unique Jewish
students per campus per
year

Each SJE engag&80
Jewish studentgper
campus per year

Qualitative

CEl interns engage
students who are
uninvolved in Jewish life
on campus, as well as the
moderately and highly
involvedwith different
methods and goals for
each group.

¢KS YlI22NAGe
contacts are students
expressing initial interest
in Jewish life on campus.

Any other contacts,
including continuing
contacts from previous
years are students with
leadership potential.

Seamless integration of
CEl and SJE engagement
work into campus Hl
operation

Midterm Outcomes

Greater umbersof
Jewish Students who
experience Jewish
growth:

1 Meaningful Jewish
experiences

9 Increased Jewish
learning activities

9 Increased Jewish
individual activity
9 Increased Jewish
collective activity

Leadership

9 CEl internsind other
involved students
become community
organizers/ engagers

9§ CEl interngontinue to
organize peers after
internship

Hillel successfully
integrates and supports
lessons learned into
campus Hillels.

Diverse educational
methodologies aimed at
increasing the Jewish
ownership of young
Jewish adults.

Increase in
impactful/influential
experiences as a whole.

Long term Outcomes

Greater Jewish
Ownership? **

Enduring
Commitment to
Jewish Life

*The Hue boxesvere not the
primary focus of the evaluation
and are left for future research.

**N 0 supporting evidence to
date, but may prove to be an
important element going
forward .



Exhibit 12:

SJEstudent
engagement,
model 1

An SJE:

1

Targets students withhie
potential to become involved

Engages them in particularly
Jewish and age appropriate
conversation

Helps to process and build on
meaningful Jewish experience
Raises awareness of
engagement opportunities

1 Encourages participation

Potentially
Involved

Not

y

An SJE:

1 Is available in many
times and places to

engage studergin

conversation and

encourage participation
1 This is particularly so in

Through high level learning
one-on-one mentoring and
communitynetwork

the context of

leadership groups such

as CEl.

y

Becoming
Involved

-

1

Involved

-

9 Student reports a

[y

.

socially meaningfl
Jewish experience
wSFftAT Sa

Student is unlikely to\

report meaningful 1
Jewish experiences
Feels socially
uncomfortable seeking 1
out specifically Jewish
company

Likely to think of Jewish
life as having to do with
NBf AJA2y I QrdA
not religious, why be

defined
 Gets curious

2NJ aYSt §AyATd
socialize with other Jews
Realizes that there may Il
be more to Jewish life
than religion narrowly

~

0 KI ul

J

AV@Qt@Sﬁmi//

Student seeks out \

interaction with other
Jews

Begingo think about
and actively invest in
personal Jewish
journey on both a
social and intellectual
level

Will respond positively
to focused and
intensiveJewish
conversation

Will seek out Jewish

building anSJE moves a
student to become a
connector of other students
and organizer of Jewish life

Highly
Involved

ﬁ Student is intensively\

learning opportunities/

SJECEI Assessment Two Year Summary
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involvedwith Jewish life
Is open to becoming a
connector of other Jews
to Jewish life and an
organizer of Jewish
engagement
opportunities for others
Will respond positively
and most benefit from
intensive forms of
Jewish learning, gaining
Jewish confidence and
increased motivation

from the learning

process. J




IV.IMPLICATIONS FOR RRIACE

IMPROVEMENT OPPORTURS

1. REACHING THE REACGHABS. AFFECTING MMRGINAL

SJEdeed reach largenumber of students, and stimulateneasurable growth in Jewish
learning activities, personal Jewish activity, and collective Jewish behavior. Significantly, they
exertthe most impact on thosestudents who arehardest to reach At the same time, SJEs

have the least impact on those easiest to reachhispattern is currentlyendemic to the

initiative. To put the matter in contextthe tradeoff between reaching large mubers of the

most reachable vs. significantly affecting smaller numbers of the less reachalaeat all

unique to the SJE/CEI initiativecharacterize numerouseducationaloutreach efforts in

Jewish lifeoday.

Reachinghe previously uninvolvedj obviously, the only sure way to expand the number of
involved students. Moreover, reaching the uninvolved produces more Jewish educational
payoff than working with the alreadyvolved. Yet, almost by definition, the uninvolved are far
harder to reachhan the alreadyinvolved.

To reach the hardo-reach,SJEslearlyneedmore help in locating prospectivestudent
contacts with little or no previous Hillel experienc€El interns may be able belp SJEs
connect with students with less prior Hillel hisgpbut, the researchresultsare not all that
promising CEIl interns also fail to connect disproportionately with thdsgant from Hillel.

Re-shaping current practice with respect to reaching the unreached will require concerted
thought and sustained effort. Without additional effectiveness in this realm, the SJE/CEI
initiative will not achieve onef its critical goals.

Some SJEs are clearly more effective than others in reaptengusly uninvolvedtudents.
Hillel needs to facilitate best practices in this aseethatexperienceof SJEs successful in
reaching the hardo-reachinformsthe work of others.

2. PREERENTIAY RECOGNIZING THEYIOUSLY UNINOLVEIMDENT CONTACTS

Currently SJEseekto reach a target of 180 student contacts each yddreCEl interns are
expected to connect with 60 studentslillel currently counts total relationships createg 8JEs
and CEinterns with students, making no distinction with respect to overlapping contacts.

As the SJEEI initiative maturg more returning students from year to yeaill have met with
SJEs and CEl interns. The method of coutgCEIl contactherefore,should distinguish
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new and veteran contactsvith thought given to the relative weiglassigned teach
especially if Hillel is to dramatically expand the number of connected students over the years.

Shifting the focusf the SJE/CEI initiative poeviously uninvolved studestrequires adjusting
expectations and the numericaleasures of successin&e reaching these students takes more

time, commitment and creativityHillelsh2 dzft R F aaA 3y 3INBF G§SNI a ONBRA (¢
who reach previously umvolved Jewish studentsGiven the likely impact on the uninvolved,
aSSAYy3a SIFIOK a Gaeg2NIKeé GoA0S 2NJ KNBS GAYSa i
Il AAYAfIFN) GONBRA(G¢ aKz2dz R Ffaz2z oS lFaaA3aySR (2
YSNBfe& aAyiSNBaAaGSRE Ayild2z aO2yySOG2NREéE | YRK 2 NJ
One response to the challenge at hand is to recruit moE interns whirepresent distinct

networks of uninvolved Jewish student§o the extent that CEI wetbemselves not involved

with Hillel, so it is likely they will provide a link to similar students.

On some campuses CEl interns are intentionally selectex $o link withdistinctive, nort
overlappingsocial networks. On these campuses the CEl inteame fewer overlapping
contacts. Hillel should consider strategies for reducing overlapping in CEI contacts.

3. DWh2LbD 4/ hBWS/ diwd{ b L %9 w{ £

One of the most interestingand somewhat unanticipatedindings is the extent to whicBJEs

have had a posive impact on transforming frequent Hillel participants into students who

seek to connect others to Jewish involvement opportunities and Hillel leaddisis is one

important wayin whichSJEs contribute not only to individual growbinit to Jewish commuity-

building on campuas well Assuming that turning the highly involved into effective organizers

is highly valuedthe practice andheory of this work need to be recognized, studied, and
disseminated Indeed, with dissemination, both their theory andrpctice could well inform
f20Ff 1AfEStaQ 20SNIff Sy3alr3asSySyid adaNrGdS3eo

4. IMPROVED TRACKINGTBEQUANTITY AND QUALIOKFSTUDENT REACHED

Tracking SJE and CEIl interns contact with students is central to the operating model of these
initiatives. Te stated gals of the SJE and CEl initiativesudea ( I G S Y Sy (inkreasiolgO K | &
number and diversity of Jewish students on campus, reaching 30,000 over fiv& years y R
GR2dzof Ay3a GKS ydzYoSNI 2F WSgAaK adGddzZRSyida NBI OK
The current ntact Relationship Managemerstystem (CRMjalledREACHJoes not enable

basic distinctions required for tracking the big picture from year to year in a reliable faghion.

order to determineprogress toward itgyoals Hillelneedsto identify, track, count and
distinguishbetween student contacts with different levels of previous Jewish involvement,

using the four part typology of students based on previous involvement and interests.
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If the CRM systensannot be upgradedbr the purpose of nuanced trackingy aternative
might be continuing an annual survey of SJE and CEI contacts.

5. PLANNING

The senior team at Hillel's Schusterman International Center, having moved quickly to

develop their chosen engagement model, now needs to take the time to step back and

examne some of the consequences of the SJE/CEI experience to daignot too early to

think about whether and how to adapt the model to different types of campus settings and

how to transition from a successful pilot program to the entire Hillel systdms. ay involve
O2yaARSNAY3I FEOGSNYIFGADBS Y2RSta F2NJ AYLI SYSy (A
well as alternative engagement models that use different paradigms.

In thinking about adapting the SJE/CEI model and alternative models, the dieérsitypus
culture, size, and other characteristics needs to considered much more explicitly.

A. Adaptability and sustainability

How can the lessons of the 8JElinitiative be applied wheldJRunding ends in three years?

{K2dzf R |1 AffSt aSS]7 G2 AyO2N1lERNIGS {wW9 FyR /9L
Alternatively, or in conjunction, should it seek to maintain the model of a dedicated SJE through
internal or external funding on antited number of campuses? Are there lower cost alternative

models for campuses who cannot afford a dedicated SJE?

The economics of the meaningful engagement paradigm must receive greater attention. A
particular note of concern is that the JJF SJE msdelilt on the addition of an approximately
$125,000 position to an existing campus operation, which in many cases constitutes the highest
salary position at the campus Hillel.

As the SJE/CEI initiative matures, and expands to additional campusesyithéea pressing

need to develop a business model for a campus Hillel that can sustain the expense of the
engagement operation. Such a business model must synchronize with the staffing required for
the campus Hillel's overall programming and engagemerk, and remain feasible given

other considerations for salary, staffing, and resource allocation.

B. Getting to scale

Should the SJE/CEI model be viewed method orthe Y SG K2R F2 NJ NSIoOKAY 3 | A
doubling the size of the engaged population?

American colleges and universities are as heterogeneous a collection of settings as one can
imagine¢ commuter and residentialublic and privatehighly compeitive, and not so
competitive; wiversities with tels of thousands of students andlteges wih hundreds. Some
are major centers of Jewish activity aothers areplaces where Jews feel pretty isolatesdme
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havestrong Hille$, andothersnot-so strong Hillels.It is inconceivable that one strategy or

model could fit every situation. The plactthe SJE/CEI initiative within the broader spectrum

2F | AffSftQa SRdAzOFGA2YIFf 62N)] YySSRaA F20dzASR Iy
FUTURE RESEARCH

6. NEED TO ASSESS TWHAICT OF IMPROVEMEDHPORTUNITIES

TheJJF granb Hillelis for a fiveyear period.The SJEM] initiative has made some impressive
gains in the first two years, but much remains to be accomplishédile it is not necessary to
replicate the ambitious research program of years one and some level of independent
assessment could measure thetent to which the positive results of the first two years are
being sustained and improvements are taking hold during years three, four and five of the JJF
grant. This is particularly importd if Hillel decides to implement some or all of the
improvemens suggestedn the previous section of this reportTo what extent will the changes
further improve the outputs and outcomes of the SJE and CEl initiatikas®ample of the

need for further assessmenttwo years was too short a time to fully undersththe issue of
GWS g AaK 2eayiSieEant Bleéd®rnt in the new Hillel paradigm.

7. IMPACT OVER TIME

Thistwo-year assessment has been crucial to confirming the sieom impact of the SJE/CEI
initiative, while deepening the understanding of how and why SJEs are effective. But even two
years is not enough time to probe the longerm impact of the SJE/CEI intive.

ThejuryisoutastowhetheNd y 23 {W9k/ 9L O2yidlOia NS aOKz22a
FYR SKSUKSNI GKS AYAGALFIGAGS A& O2y (0 NKbhedzi Ay 3 G2
survey of CEIl alumni demonstrates clearly that at leagte initial period after CEI, former CEI

interns continue at much higher levels of Jewish involvement than prior to their internship. The
gualitative data reinforce this finding. However, a tyear period makes it impossible to

answer questions of lonterm impact yet in the final analysis the lofgrm impact is what

matters most.

JJF and Hillel should give serious thought to the possibility of commissioning a longitudinal
study that will track a reasonable number of students over the next severalngeancluding
an annual survey and interviews of CEIl alunamd SJE contacts
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CONCLUSION

In conclusion, the SJE and CEl initiatives are still in the initial launch phase with a steep learning
curvethat is naturallypart of the process of refining, impving and distilling realistic

expectations. The twgear evaluation process finds with the beginnings of a sophisticated
understanding of what the SJE and GHktivesare doingon campusand how to measure

success. Further refinement of this pess as an integral part of theitiativescontinued
development is vital for stabilizing and further propagating the meaningful experience

paradigm for reaching young adult Jews on campus.
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APPENDIX ONE: CAMASSFOR EVALUATION2M8/9 AND 2009/10

2008/9

SJE+CEI:

University of California, Los Angeles
University of Texas, Austin
University of California, Berkeley
University of Chicago

New York University

honE

CEl:

University of California, San Diego
Ohio State University

University of Kansas

University of Virginia

5. Northwestern University

o

Alternative campuses

1. Columbia University

2. San Diego State University
3. Indiana University

4. Muhlenberg College

5. University of Michigan

2009/10

SJE+CEI campuses:

*The 4 campuses covered by qualitative evaluation
1. NYU
2. Ohio State University
3. Tufts University
4. UC Berkeley*
5. University of Delaware
6. University of Maryland
7. University of Kansas
8. UCLA*

9. University of Pennsylvania*

10. University of Texas*

Other CEI campuses:

6. Brown University
7. Princeton University
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8. Northwestern Univesity
9. University of Chicago
10.UC San Diego
11.University of Washington
12.Virginia Tech
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APPENDIXWQ SURVEY METHODS AANNALYSIS

Estimating of the effectiveness of SJEs and CEIl interns depends in large part upon comparisons
between their contacts and thosgudents whom they have not met. The latter are

represented by the respondents recruited by Hillel professiorfal.A & & I Y LJ2S/ (2 O GdayE 2 y
consists disproportionately of those more amenable to completing a survey on Jewish subject
matter. If so, relatve to the entire universe of Jewish students who have had no direct contact
with an SJE or a CEl intern, they would be somewhat more highly engaged in Jewish matters.
Insofar as such is the case, this sample would tend to narrow the gaps in Jewish eagagem
between contacts and nenontacts, thereby reducing the estimate of the impact of SJEs and

CEl interns upon Jewish engagement. That is, if we could obtain a true random sample of the
non-contact population, their rates of Jewish engagement might welidaver than that

displayed by the nomandom sample we obtained (those who could be reached and induced to
complete a Jewisthemed survey by the local Hillel). Thus, owing to possible sample biases, we
provide conservative estimates of impact.

At the sane time, the presumed campus bias would result in an uretimation of the extent
to which SJEs and CEl interns fail to reach the least engaged with Hillel and Jewish life.

Measures

All the indices consist of items whose answers tend to correlate with etteer. The relatively

high interitem correlations speak to the likelihood that these items (and the index they

comprise) are measuring a common underlying factor, such as intensity-cbflegie Jewish

background, or level of Jewish learning activit009, or even something as novel and

O2YLX SE 4 dWSHAEAK hoySNBKALDPE { dzNBSe Fylteai
more reliable than any single answer. A spelling test with ten words is much more reflective of

I LISNAR2Y QA G2LISKE VY Halaya KSNI G2 aLIStt 2yS 62N
In like fashion, to measure piepllege Jewish background, the special circumstances that may

lead one person to attend day school or another to attend Shabbat services in theyaaen

are less important than the overall tendency to have been engaged or to have been unengaged

in Jewish life before attending college. Against this background, we offer the following

schematic rendition of the Jewish engagement scales (or indiced)inisee analysis.

We measured preollegeJewish backgrounavith a variety of items pertaining to parental
Jewish engagement, childhood Jewish education (both formal and informal), and adolescent
Jewish engagement.

We measuredewish learningseparately for last year and this year) with items connected to
participation in an academic course, an informal Jewish learning group, and meeting or learning
with a Rabbi.
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We measuredewish organizational activitfiast year and this year) with a ety of items
regarding Hillel or Chabad engagement and a leadership role with a Jewish organization or
project.

We measuredlewish personal involvemenfast year and this year) by way of Shabbat
celebration, Israel activity participation, talking or réagl about Jewish matters, and listening
to Jewish or Israeli music.

We measuredChange in Jewish activiffearning, organizational activity, and personal activity)

08 adzoiNFXOlAY3 tlFad &SINNa a02NBa FTNRY (KAa @
We measured (selberceived)Jewish growthwith a variety of items pertaining to seaiéported

changes over the last year in: confidence regarding Jewish knowledge and skills, the number of

close Jewish friends, time spent socializing with other Jewish peers, and frequelssyish
group activity.

We measuredlewish ownershipwith a variety of items connected to Jewish knowledge:
YSIYAYy3 RSNAGSR FTNRY WSgAAK o6St2y3IAayas O02YYAl
peoplehood belonging, importance of Jewish friendships,temng Jewish involvement goals,

YR F¥SSftAy3a | o02dzi WSgAaK @GFfdzSa Ay 2ySQa AT
Since this concept BparticulaiA Y @Sy GA 2y 2F | Aff St Qa { OKdza i SN¥I
STTFSOGSR SalLSOAlffte Of2asS 022LISNI dfeguéstiand (0 K (K
that would constitute the measure of Jewish ownership.
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APPENDIXHREEDEFINITIONS OF VIAIBLES FOR ANALYBISSURVEY

DATA

Index/Variable Questions

Sex

Age

Jewishness as ehild/teen

Been to Israel

You are... (Male, Female)
In what year were you born?

What is the main source of Jewish schooling you received
between age 6 & 13, if any? (None, private tutor, Hebrew or
religious school that met once a week, Hebrew or religious
school that met more than once a week, Day school, other)
During highschool, did you spend any time with a Jewish you
group?

Have you ever been a camper or counselor at an overnight
camp that had Jewish educational content?

When you were about 14 or 15 years old, about how often, i
all, did you personally attend sygague or temple services?
(Not at all, Only in the High Holidays, A few times a year, Ab
once a month, Two or three times a month, about once a we
or more)

Referring to Jewish religious denominations, in which of the
following were you raised (if aryOrthodox, Conservative,
Reform, Reconstructionist, Other, No denomination or Just
Jewish, Not Jewish)

With respect to the people who have been most significant tc
you as parents, was each raised Jewish, Jewish and someth
else, converted to Judaismi, not Jewish?

How important is being Jewish to you when you were 14 or ]
(Very, Somewhat, Not very, Not at all)

During high school, among the people you considered your
closest friends, how many were Jewish? (None, Some. Abot
half, Most, All or almostlh

Have you ever been to Israel?
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Index/Variable Questions

Jewish activity level last yeal

Jewish learning level last
year

Jewish organizational
activity level last year

Hillel activity last year

Know a SJE

Friends with an SJE

Frequently met with an SJE

Know a CEl

Friends with an CEI

l
l
l
l

= =4

E

Last year did you celebrate Shabbat in some way
Last year did you do things related to Israel culture or politics
Last year did you talk about Jewish matters with yioends

Last year did you read any Jewish books, magazines, or
newspapers

Last year did you check out Jewish websites on the Internet
Last year did you listen to any kind of Jewish or Israeli music
Last year did youelebrate Jewish holiday(s) at home with
family

Last year did you celebrate Jewish holidays with friends

Last year did you take a course(s) on a Jewish subject (e.qg.,
Jewish history, Jewish thought, Hebrew, Holocaust, etc.)

Last year did you participate inJawish learning group of any
kind, not for credit

Last year were you in a class with a rabbi
Last year did you meet with a rabbi or Jewish educator

Last year did you spend time at the Hillel building
Lastyear did you spend time with Chabad

Last year did you take a leadership role with a Jewish
organization or project

How often did you participate in events sponsored by Hillel
during Sprin@009? (Never, Rarely, Sometimes, Often)

Do you personally know the SJE

About how well do you know this SJE? (Not at all, An
acquaintance, A friend, A good friend)

About how many times thigear have you spent time with this
SJE, either onen-one, or in a group? (Never, Once, Twic®, 3
times, 6 or more times)

Do you, personally, know a Campus Entrepreneur or a CEl
intern?

About how well did you know thiSampus Entrepreneur/ CEI?
(Not at all, An acquaintance, A friend, A good friend)
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Index/Variable Questions

Frequently met with an CEI

SJE;Talking about general
topics

SJE; Talking about Jewish
topics

SJE, Talking about going on
Birthright or Alternative
Break

CEl interng Talking about
general topics

CElnterng Talking about
Jewish topics

CEl interg Talking about
going on Birthrightor
Alternative Break

Jewish ownership feelings

SJECEI Assessment Two Year Summary
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E RN

How many times have you spent time with this CEI intern?
(Never, Once, Twice;3times, 6 or more times)

Inthe past year, have you and the SJE spoken about any of
following? (Sports, music, movies, things we do; Studies,
academics, classes, professors; Career goals; Relationships
boyfriends/girlfriends, family; Important issues related to thei
lives)

In the past year, have you and the SJE spoken about any of
following? (Jewish life or being Jewish; Jews in parts of the
world other than Israel or the US; Jewish questions | have;
Jewish texts, Bible, Torah, etc.)

In the past year, have you and the SJE spoken about any of
following? (Going on Birthright Israel; Going on Alternative
Break; Israel)

In the pastyear, have you and the CEl intern spoken about a
of the following? (Sports, music, movies, things we do; Studi
academics, classes, professors; Career goals; Relationships
boyfriends/girlfriends, family; Important issues related to thei
lives)

In the past year, have you and the CEIl intern spoken about ¢
of the following? (Jewish life or being Jewish; Jewish questic
have; Jewish texts, Bible, Torah, etc.)

In the past year, have you and the CEl intern spoken about ¢
of the following? (Going on Birthright Israel; Going on
Alternative Break; Israel)

| feel knowledgeable about Jewish life

Being Jewish addseaning to my life

| have a strong sense of belonging to the Jewish people
LGQa AYLRNIIyG G2 YS G2 KIg
| feel a special connection to others who | meet who are Jew
| want to be involved in Jewish life after | finish school

| see Jewish tradition as relevant to my life

Jewish values help guide my life choices

How important is being Jewish to you?
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Index/Variable Questions

Extent to which R feels q
he/she grew as a Jew

E |

Attachment to Israel 1

Number of friends who are q
Jewish

Jewish activity level this yeal

—

Over the past year, has your confidence in your Jewish
knowledge and skills changefiicreased, Stayed the same,
Decreased)

Over the past year, has the number of close friends that you
have who are Jewish changed? (Increased, Stayed the sam
Decreased)

h@dSNJ GKS LI ad &SKHNE KIFa GKS
with Jewish friends at sclobchanged? (Increased, Stayed the
same, Decreased)

Over the past year, has the frequency with which you
participate in activities sponsored by Jewish groups changec
(Increased, Stayed the same, Decreased)

Over the past year, has the number of Jewishdbifyour
definition) you do changed? (Increased, Stayed the same,
Decreased)

Over the past year, has your sense of belonging to the Jewis
people changed? (Increased, Stayed the same, Decreased)

Over the past year, has seeing Jewish tradition as relewant t
your life

changed? (Increased, Stayed the same, Decreased)

Over the past year, has Jewish values helping guide your life
choices changed? (Increased, Stayed the same, Decreased

How emotionally attached to Israel are you? (Naaly A little,
Somewhat, Very)

Among the people you consider your closest friends, how m:
are Jewish? (None, Some, About half, Most, All or almost all

This year did you celebrathabbat in some way
This year did you do things related to Israel culture or politics
This year did you talk about Jewish matters with your friends

This year did you read any Jewish books, magazines, or
newspapers

This year did you check out Jewish welssite the Internet
This year did you listen to any kind of Jewish or Israeli music
This year did youelebrate Jewish holiday(s) at home with
family

This year did you celebrate Jewish holidays with friends
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Index/Variable Questions

Jewish learning level this { This year did yotake a course(s) on a Jewish subject (e.g.,
year Jewish history, Jewish thought, Hebrew, Holocaust, etc.)
1 This year did you participate in a Jewish learning group of ar
kind, not for credit

This year were you in a class with a rabbi
This year did you meet with rabbi

= =4

Jewish organizational level
this year

This year did you spend time at the Hillel building
This year did you spend time with Chabad

This year did you take a leadership role with a Jewish
organization or project

=a =4 =9

Hillel activity this year {1 SincelJanuary, how often did you participate in events
sponsored by Hillel? (Never, Rarely, Sometimes, Often)

Jewish activity level growth Jewish activity level this yealewish activity level last year
this year

Jewish learning level growtt Jewish learning level this yedewish learning level last year
this year

Jewish organizational level Jewish organizational level this yedewish organizational level last
growth this year year

Hillel activity growth this Hillel activity this yearHillel activity last year
year
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APPENDIX FOUR: REBBEH WORK CONDUCTHHIDM 2008 THROUGH12D

2008/9

T

Observations by one researcher at Hillel Engagement Institute August 2008 and August
2009.

All four principal researchers attended Hillel's professiamaiference (PSC) in

Baltimore in December of 2008. We made contact with all fifteen potential campuses,
meeting with senior staff from each campus, and meeting with directors from several
campuses in small groups. We also attended sessions with thex#bEke goal of

trying to understand their experiences and challenges during the first semester or
guarter of work. After meeting with representatives from all campuses, all but one
campus chose to participate in the research. A replacement was latedfo

We built profiles of all 15 campuses, describing the nature of each campus, Jewish life
on campus and the local Hillel operation. The profiles served to provide background for
our discussions with Executive and Associate Directors.

Online survey oftadents from 15 campuses. The SJEs and CEIl interns recruited their
contacts, and Hillel directors used a variety of means to recruit students who are
beyond the personal scope of the SJEs and CEl interns. 2846 responses.

A survey of CEIl interns was cootld, largely replicating the student survey in content.

Of the 126 CEl interns in the system, 93 (or 74%) responded.

Reach Data System. REACH is the Customer Relation Management system employed by
SJEs and CEl interns. Initial analysis was compleksbmary 2009, and during campus
visits in February, questions were posed to SJE, CEI coordinators and CEIl interns about
use of the REACH data, in order to understand how the data collection system is
implemented in practice. The research team decidetint use of the REACH data to
counting the number of contacts made by CEIl interns on each campus. For the SJEs,
their contacts counts are drawn for this report from the y«gud report provided by the

SJE director to JJF.

Campus Site Visits. Memberistioe research team paid site visits to all but three of the
fifteen campuses. Each visit lasted from one to two days during the months of February
and March 2009. The goal of the visits was to learn more about campus culture, the
work being done by S3ad CEI interns (or the engagement strategies on the alternative
campuses) and to observe staff and students involved with the engagement work. We
conducted interviews with SJEs; senior Hillel staff including Executive, Associate, and
Assistant DirectorsCEI Coordinators; Engagement Directors and Israel Fellows; and CEl
interns and other students. We also conducted limited participant observation in CEl
intern group meetings and other CEI intern interactions with the SJEs. In all, a total of
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79 interviews and 13 additional focus groups or observations of teaching were
conducted as part of the first round of research.

1 FollowrUp Phone Interviews. In July 2009, 15 foligvinterviews were conducted with
senior Hillel staff on the SJE and CEI campuse=vibws included all five SJEs and
some of the Executive or Associate Directors and CEI coordinators.

1 Interviews with SJE and CElI directors. An interview was conducted with the SJE Director
FYR 1 AffSftQa 5ANBOG2N 2F ueHikIPNISIionalT h NAI y
Staff Conference in December 2008 and again in February 2009 in preparation for the
2009 campus visits. Two follewp conversations were conducted with the SJE Director
after the campus visits in March and April 2009. In additiao,interviews were
conducted with the SJE and CEI Directors in March and April 2009 focusing on the
ONRBFRSNJ Aa0GNFGS3e 27F | Aff St disthe®BRHaadiCEINY I vy L
initiatives.

2009/10

1 32 indepth interviews with 20 studentat Berkeley, Penn, Texas and UCLA
1 19 indepth interviews with 13 Hillel professionals

1 Engaged in 9 days of observation at the four campuses, including personal interviews,
and observing SJE interactions, SJE teaching sessions, and CEIl meetings

1 Acquired sdtreports of SJEs, and of CEl interns (the REACH data system)

1 Student survey
o0 Surveyed SJE student contacts and CEI student contacts at ten campuses
o Surveyed the Jewish student population at Berkeley, Penn, Texas & UCLA
o 1309 completions

1 Surveyed CEl interrag 17 campusesl49 survey completions, 87% response rate

1 Surveyed CEIl alumni from the previous three ye&Bsurvey completions, 25%
response rate
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