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In November 1972 Rabbi Matthew Clark, Director of the Board of Jewish

Education of Washington, D. C.,wna contacted by Dr. Max F. Baer of Adas

Israel concerning a.seudy of ‘the Adas' Iarncl adtnational program.

Rabbi Clark suggested th;t this una%‘&.;hbuld be made jointly by the
AAJE and the local Board. Accordingly, he contacted the AAJE and received

its cooperation.

Subsequently, on December 4, 1972, Dz, Qeorge Pollak, Director of
Community Services and Studies of tha_AAJi,iQpi Q*itﬁdivﬁropdall which
was authorired and accepted with some modification (see Appendix I).

SRR V'

Mr. Jerome L. Hezshon, consultant of :hu B J.E. 1n Whnhinston.vuur
coopted with.perminaiou from the B.J.E. to act as local consultant for the
AAJE and to work on the evaluation process of Adas Israel Religious School,

with guidance from the AAJE in New York.

Due to an intervening illness on the part of Dr. Pollak, Dr, Hillel

Hochberg, Director of Statistical Infarmation at the AAJE, acted for a time

as Study Coordinator.

The actual study process began on Februwary 20, 1973. Subsequently,
Mr. Hershon visited the school on numerous occasions, met with Rabbi
Rabinowitz, Officers of the Congregation, school administration and members

of the School Boasd, interviewed parents and students via questionnaires



o
and personal meetings. Dr. Hochberg also visite&kths community to meet
with the school adminiatration and to give a preliminary report to the
memberé of the Study Committee. The rough draft of the report by Mr.
Hershon was submitted to theaAAJE in October 1973. Based on that re-

port and on several oral communications between himself and Mr., Hershon,

‘as well as with Rabbi Matthew Clark, Executive Director of the B.J.E. in

Washington, Dr. Pollak gave an oral report of the findings and salient

recommendations o the Study Committee on November 27, 1973.

The following pages describe the findings and recommendations, tak-

ing into consideration also the content of discussions that ensued subse~

quent to the presentation of the oral report by Dt._Pollak,

The surveyor and ghe writer wish to express their thanks for the
unstintihg cooperation they reééived‘fram the members of the study
committee, from the Rabbis, and the educational authoritieas of
Eomgregation Adas Israel. They are also grateful to the leadership of
the Board of Jewish Education for its cénsent to conduct this study and for-
its permission and consent to have a member 6f its ' staff work for an

unspacified length of time in the conduct of this survey.
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I, FINDINGS

A. ENROLLMENT | o |
T In oréer to enable the cohsultants'and snbaequentiyaﬁﬁe éongreg&tion to tgke
into conai&ératidn possible altern#ﬁive approaches.to the enhsncehenﬁ of the edu-
cation of the children going to Adas Israel, it was felt crucial to analyze
the enrollment figures over the past decade. The purpose of such an analysis was
seen also as a lead to'é trend and to a prognosis for the years=uhéad upon which the
“educational plans of the‘gongréhation would ﬁe based. In the following,:sﬁch an

‘";nalysia is presénted:

4t. Compurative Enrollment Figures

In order toc see the curremt enrollment in a perspedtive, the respective en-

rollment figgres for the past»eleven years are presented in the table below:
(The figures were sﬁﬁﬁitted‘ﬁy the Adas Istael school office)

TABLE I

Enrollment figures for the years 1961-62--1972-73

DEPTS, 61-62 68+63 63-64 64-65 65-66 66-67 67-68 68-69 69-70 70-7r 71-72 72-73

¥-3 168 144 140 130 147 144 144 132 123 107 73 55

4=7 303 264 216 177 178 193 171 151 151 159 152 - 149

8-P.C. 147 123 140 139 137 128 116 107 105 121 114 128

TOTAL 638 588 496 443 463 465 888 390 339 382 338 332
TegenaT :

P.C. = Post Confirmation

Thé table shows ; steady decline of the total school population frcm the ﬁeak
year of 1961-62,1in which 618 students were enrolled,to the current'gnrollment‘df
332. The exceptiofi to’this general statement may ba observed in the years 1965-66
and1966~67,when the downward trend was bri@fly‘arre-éa&:dnd when, in“fdet,’ﬁﬁéié‘vas

a -slight upwdrd €turn in the growth. curve.
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In termy of percentages, if we take into account only the two terminal years

IOVer which the present tabulation extends, we find the follo.ing picture: .
TABLE I1

Decline in terms of pe:g;ntagls‘

DEPARTMENTS 1961-62 197273 Decline fn mumbbrs  Decline, in

Primary 145 55 ' ~90 ( 62.1)
(R-3) . Lo

Intermediate . 303 149 | -154 . 3 (-50.9)

T gm7) R

Senior 162 . q28 o =de (-13.6)
TOTALS 618 332 S w86 (346.3)

The overall decline is 46.3X of the total in 1961-62. The figure or the per~
centage decline 1s-not cxt:nordinary if viewed from the perspective of what is

- happenius in several comnunitie- in the country. (vnfottunatuly, there arc no

comparuble figures available from the Washington schools themaelves, which would S

be far more important for the purposes of this study.) As population fignrqg_in-
dicate from throughout the United States—-with the exception of some isolated

pockets~~a decline of similar proportions is taking placa in -most supplemcntary
schools.

What is significant in the figures shown above is that:

_ a) The greatest percentage decline is taking place in the primary depar£~
ment. This augurs poorly for the future of the school, for as the classes con- k
tinue into the higher grades, there will be less and less of a raservoir avail-

able from which to draw increased student population. An examination of a full
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chart of enrollment--a copy of whidh.will be found in the Appendix--shows that
new students have not joined in any significant numbers any class higher

than the first and the third grades. The other classes refledt the enrodiment
of the previous‘clﬁsp from'which‘they were prométed with seme minor changes

either on the plus or the minus side.

It should be noted that though the relative increases in the intermediate
department,when combared to the totals of the primary department, would appear
to refute the conclusions just statodg‘In reality they reflect a time lag
of 3~4 years and&ﬁﬁén 8o compared,’rlﬁmect only the increases already
alludéd tb. in the previous paragraph that”tnkéhﬁlace in the first grade
and in the éhird grade.

b) The timewlag“effeét‘can élso be seen in the absolute decline of the
interhediaée depaftment, which at the moment shows a somewhat slightef“iecline
thén the primary department~-(50.9%) vs. (62.1%), If the trend continnas, howaver,
it too will show the same rate of decline in a few years. ‘ ‘

c¢) The most interesting. finding is in the senior dgpgrtmnnt. The overall
decline there iz a "mere" (13.6%). This phenomenon may hava two complémentary

explanations:

1) The retention rate, when the school waa'expéuigncins peak
enrollments, was lower than it is at the present. That is, only a comparatively
small number of students continued into the higher grades from the intermediate _

department .,

2) The retention rate has increased significantly in the last.
few yehrs. In fact, if one compares the percentage of the students found in the senior

ﬁhp;rgnnntwu&thwphntqtn’thgﬁintﬁ$ﬁedint& department Gvgrwtﬁnvpettéd?dibihe.paat five
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years, the curve will be shaped in the fall&wing ﬁmner:
TABLE III

Retention from intermediaste to senior department

YEARS 7=6 66-69 69-70 7071 71-72 72-73
‘Intermediate n.p;, 1 s 151 159 152 149
‘Sentor Dept. 167 1 121 114 128

% of Retentfon: | 62.5 6842 79.8 71.7 84.2

. It should be noted once again that there iu a tt-. 1.3 that needs to ba tlknn
into account as.four grades are involved in each daparunnt and ahat this time hg re-
duces the actual retention rate. This, it would be fairer to compare currant en~

rollment in the senior department with the enrollnnnt figures 1n the 1nternodtato

]
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department of the year 1968-69. However, even in such comparison, the percentage
would not change very greatly,.

Another way of measuring retention is to compare th-'rdcordn'of*stuﬂenti?uho'

S

have remained within the achool prosram after their Bar-Bat Mitzvah ceremony.
TABLE 1IV.

- Post_Bar/Bat Mitzvah Retention Rates
(Includes only students who were enrolled im the school
- .prior to their Bar/Bat Mit¥wah.)

61-62 62-63 63-64 64~65 65-66 66-67 67-68  68~69 69-70 70-71 71~72
. Tumbers 29 327 3% 32 3% 28 32 i:] 30 35 3T
M. numbers 27 34 30 21 18 i8 24 21 29 22 26
etention: 91 1.06% 857 65.6 -53- 25 - ¥5 7S 96 62.8  83.8
* Actually increasing by new dtudents o

The table confirms that the retention rate into the senior depa:tment is rather
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high, However, the detailed breakdown given in the Appendix—-to'which reference
was made earlier--also shows that this retention falls off sharply after Confir-

mation.
From the foregoing data, the following conclusions appear to be warranted:

“l. The decline of student enrollment at Adao‘Istnel over the past eleven
years under consideration has been a steady and a serious oﬁc.

2. The decline appears to have aécelerated over the past two years in
the primary department.

3. The overall decline is most pronounced in the primary department, but it
will be reflected eventual;y in all departmsnts:

4. The retention rate has been uniformly high in the gﬁut-Bnt Mitgzvah years,
but it does not extend beyond the Cinfirmation ceremony. “ '

5. The enrcllment trend would tend to indicate that in the years ahead the
enroliment will continue to decline at least at the aame.rate as over the period -

under observation.

2. Geographic Distribution of Student Population
Another crucial aspect of the study was the need to ascertain the geographic

distribution and disperaai of the homes from which the students of Adas Israel
are recruited. The cbnsequéﬁces of urban mobility on the optimum location of
the school or branches of the school are paramount. The hypothesis upon which

the present policy of the aschool is based is that moving,athleast a branch of

 the school where the membership and, consequently, the potential students are

would enhance the drawing power of the school.
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For this feésan. an éxaminatian of the records was conducted and the students
were tabulated according to their zip codes to provide some scheme whereby
the scatter could be graphed. The figures so derived were then grouped into three
groups: Grgup.ilnhathin&ng gip ceda addresses. in the closest phyidical proximity to
the Adas Israel Sanctuary and School building; GrouplggCOBttinﬁﬂB the numh@riof
studeﬁti'iholéohazfiom the Rockville area and,lastly, Group 3 including students
who live in spproximate equidistance from nifhlt‘uroa A breakdown of the figures

is shown in the following table.
' TABLE V

5 e KT

Geo hic dispersal of student population

- Group X . Group 2 . Gfoup 3 ‘Total
Primary 28 20 7 53
Elementary 33 -7 377 e 26 136
Jr. High ! e 15 95
High School 36 - 22 - RIS _ 66

3 135 141 56 332

There is no clearly disccfnibla pattern 1ndicatod'£§nth§ figures available,
beyond the obvioums, 1. e., thut the nunberfef atudentn coming from the closest vi-
cinity of the Adas Israel main building is about aqual to the number of students
coming from the Rockville section. Those living equidistant from either location
account for a small number and a small portioﬁ~o£ the'studenf bbdy and do  mot
appear to be, a significant determining -factor - in. making a decision for the

ideal location of the school building.

A further ‘examination of the figures would also indicate that when examined 'not

for the total, but for.the departmental distribution, the picture rémaina pretty.
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much the same. No prédominencéd’ie evidenced by either group. If more students
in Ehe elementagyvdepaftment appear to come from the Rockville sectian, by the

same token, the majority of the pfimary students come from the Adas Israel main
buildingAvicinity, foreshadowing a change in the make-up of the elementary de-~ ‘

partment too.

At the moment there appears to be no firm policy with regard to the location
of the school. What does exist appears to be an experimental situation,yhereby
certain classes meet in a suburban location, restriicting 1ts use to four
classes. A chart that follows shows the location of the classes:

TABLE VI

Clagses meeting places in two locations

GRADES o Monday Tuesday Wednesday Thursday Saturday Sunday
Aleph s : .
Bet »
Gimmel
Dalet
Dalet
Hey
Hey
Vav
Vav
Zayyin
Zayyin
Het
Het
Tet
Tet :
Confirmation Class _
Post-Confirmation Class _ . MB
. Legend: MB = mafn building SB = Suburban building -

sB SB

SB 5B

5B §8

B &8 5 B

B B B 8
BEEEEBE5888

SB SB

REOMODEHRBENDENE

EESES

“ YA’ ‘¥he chait shows, Aleph, Bet and Gimmel classes in the primary department and
' Het, Tet) Confirmation and the Poat-Confirmation classes meet only once a week, and

they meet in the main buflding.
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0f the remaining grades, only four meet three times a week and'in each of these
grades there are parallel classes to accommodate students from Rockville at the
branch school, all others meet.at the maim branch.Furthermore, all students,
even those meeting during the week at the suburban building, meet one of the

three days, on Saturday, in the main building.

CA 3. Pacilities T T
“* As already indicated, the school population st Adas Israel meets in .
two locations. Easentially, all students havc.ghcigahogc,bcle at the main
branch of the school in the main-buildins. where. the sanctuary too is located,
as thcy all meet for at least one day there. In addition. 69 studentse-com-
ing mostly, but not entircly,f:om thc Rockvillc ccction~qmget for two days in

rented facilities closer to thcir dcmicilcs.
| Thc facilities at thc nnin building have all th. lccoutrcmcntc nccctllty
for the conducc'of formal sessions. The librcry is located in that buiLding
j : .
and the audio-viaual equipmcnt is housed hhcra. The classrooms are 1&:.. .pd

airy and generally conducive to proper learning experiences.

The proximity of this facility cc_the sanctuary and to the offices of thc!
religious functionaires permits visits that support the transmission of rcligicua

concepts.

- ~By- the same token, the rented suburban facilities lack almost all :hc above -
mentioned advantages. The chief advantage in having suburban facilities is
" the avoidance of long and tedious travel for the students whe live a fair distance

“from the main“bﬁildingaf Actually; it is not even the distance that causes
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the greatest difficulty to the students:.whpiare Unable to come to the main
building, but the traffic pattern which makes even a relatively short dis-

tance time~consuming at dismissal time,

| in adéitioh to the above rationale, the other’ underlying motivating
alement in aatablishing the branch ‘achool was that by having a school facility .. -
closulto the homes of the atudents, there wuuld be a reversal of the ‘decline
in enrollment and hopefully, an 1ncrease in new membership and children in

the achool.

The figures quoted in the population annlysia do not baar out either
supposition. The enrollment picture has not brightened noticable ﬁince the
‘e-tabliahment of the branch schobdl. The fact is that while there are par- -
allul clasaes in the total school picture. thg usual advantdges of parallel classes
do not ngat lgnsg«thoy meet.on different deys and *in-a different local.

| The;e can:be no classification of students by ability, by interest,

etc.

The surveyor questions whether the branch aphool can bg justified on any
uthex but the mast expedient basis¢ namely,that it cuts down travel time. It
cannot be juatified on the groundn that it providea better education, or that

it atttacts new students.

:Conclusions R e o e
In:light of the forsgoing analysis, it seens propar to llBUﬂl that tha school
population at Adas Israel will contipug_gg d,crguse, otfering parallul in-

struction in a branch school does not seem to be the means to arreat that pro~
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cess., However, the latter has the impact of reducing the quality and effec-

tiveness of the school program.

It appears proper to conclude that it would be more prudent to seek other
ways to provide education for the youngsters coning from Adas Israel: by fiqding
means to increase the school population, to_hﬁvé parallel classes, to bcvabil to
cater to individua; interests on & larger scale. At this point, only nniiﬂéor-
congregational or community school into which several institutions would £§¢d
their students and which would enable the location of several ntracegicaily
placed branch sthools, each with a viable itudcne population, seems to prééldo

the solution.

4.  Po tion Survey Finding *
| An attempt was -pdg to have a population gcpdy of the congrog;tion with
a view of a-écrtqinins how many students and potential students exist within the
congregatéon. A congregationsl mailing éonsin;tnc oﬁ several qqe-tionnnirca vae
sent out to all members. One of the questionnaires 1§quired wvhether the family |
_hed any children and, if having children eligible for school enrollment, whether

thnyﬁlro in Adqu Israel (br another) religious school.

From the total mailing of 1180(?), 337 replies were received. The percentage
of the returns (28.5%) is somewhat low. (The stﬁtiltically acceptable and ﬁf.-
vailing rate on mailed questionnaires is 37%;) Furthermore, in reading the results,
one must bear in mind that there is a possibility of a considerable margin of error 
aﬁd therefore one canﬁot'aaaume that either in terms of numbers, or in the opinions
expressed, they repreeekt thé'ﬁntire congregation or'paront?body.

%

* Based on data received from congregdtional sources
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The tabulated reﬁponses are presented below:

~ "Do you have children of aschool age?"
Tamilies that have children of school age 20
Families that have no children of school age 247

TOTAL 337

0f the respondents, 73% indicated that they have no children of school
age. If one were to assume that this datum is representative of the total
congregat#onal picture, the prospects for fu;uru school enrollment would be
.’inged aminoug. _It is suggested that a more thorough-going demographic study--
poésibly done within the congregation,. with or without professional help --
Ee done, because this is a crucfal aspect of the planniqg for thn_futurehpf
the congreg&tion,andhbeeausg the present data may.not be entirely reliable. For
this reason, while the writer must make use of the information, he does so

with reservations.

A follow-up question was asked of the respondents: "If you have children

of school age, are they currantly‘anrelled in a school?"

- 0f the 90 who answered the previous q&estipﬁ that they had children
of school age, 15 answered that their children were not enrolled. Since the
same parents answered that 9 of the 15 are enrolled elsewhere, there are
only 6 of 90 students, or less than 7%,who do not receive some form of
Jewish education. Of the 9 eligible students who are eﬂfoliad elseﬁhefe; 5
receive a more intensive education in the day school and only 4 are enrolled
in schools tha: are more qonvenient,eithgr in tarms‘of proximity.or lepgth of

instructional periods.
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Unfortunately, the survey was not conducted in & way that would permit the
use of the results as évidence in gupport of any hypctheeib.ﬂ On the face of
it, there seems to be no reason to believe that there are many eligible

atudéﬁta who are not enrolled in the Adas Israel éc5001 or are enrolled
elsewhere. 'Thc survéy figures taken fojefher with thﬁ enroiinant figures, as
presented above, seem to point to the same conclusion. The decline of the
student pepulatien is more the consequence of the demographic factors

- .(aging of the congregation, lower bigthratel« than of other elements.

The contention is further borne out by another set of responses culled

from the survey. " When parents were asked: "Why do you ‘send your childr.n to Adas

Israel school?® They responded as follows:

(Percenta;nl overlap. as parents checked off more than one tclpon-c)
86% out of loytlty to Adas Israel S
23%. because the school is good
172 because it is convenient
z because of the prestige of the congregation

Conclusions

axif oy

“The results would tend to indicate that in the perception of the respondents,

the quality or convenience of the school are not.even secondary considerations For
parents to hgv;«thcir children attend the school.  This permits.the agsumptions
that .even if the school were demonstrably poor, -or.inconyenient, the parents
would still send their children there and, furthermore, that'imprdvgmqntﬁ;n
etther quality or location of the facility may not make'tboaﬁucﬁ'diffetance_.,

in increasing enrollment

Thia conclusion should be examined catefully, as it has ba&rina on the ’

adviaability of having a branch nchool as . was previously stated.

[
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B. QUALITATIVE ASPECTS OF THE SCHOOL

In addition to the population picture, the quality of the school was ex- .
amined, In such an examination the following elements come under scrutiny:
1. Curriculum: formal, informal; 2. School Personnel; 3. Budget;

4., Poliecies.

in surveying the school and its pracﬁices,'the-rabbi éf the congrégation, its
presideﬁﬁ, the educational director, the instructional at#ff, the students and
the parents were either interviewed or their views were elicited by meaﬁs of
written instruments. Also, pertinent sveilable records wete perused and ex-

amined, The results are given below.

1. Curriculum
;- Goals |

Among the‘documénts of tﬁé school, one entitled:igggggl.was alﬁo sub~
mitted. . This document which contains informatien aboit:many :aspects of the oper-
ation of the school, includes gurriculetr information on the last five pages. It
18 divided into four sections, corresponding to thé four major divisions of
the schoole-Primary, Hebrew, Upper and Confirmation.~with a brief postscript for
Post-Confirmation. In each of the divisions, there are sub~divisions listing
subject matters and,under each subjectvmntter,thnre are briefly stated objec-

" tives and the textbook(s) to be used.

The general assumption with regard to a school such as Adas Israel |
would be that since it is a Conservative school, it would base its curriculum
on the Gurriculum Guide suggested by the United Synagogue Commission on Jewish

Education, the national educational body of the Conservative movement. Over
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the many vears since its issuance, this guiég has served as a basis for
the philo&ophy and content offerings of schools affiliuted with the

national movement.

In perusing the document, there was no evidence that Adas Israel
relies to any great extent on that guide. In fact, by simply looking at
the textbooku liutud. one gets the 1nprnlaion that tha booka publiahed lnd

recommend-d by the Raform movemant pr-dominate in the Adnn Iorlol booklist.

The writer fully agrees with the unstated premise. that a school
ha:Ai right to dctcrninn‘ita goals, use .textbooks that it deems most suitable
fbtlifl purposes and generally that it have autonomy over the many aspects
of its-op.ration.. fhenu!ore.» i!' lay eritictsnm  is. to' be levelled
at the curriculum of a lchool, it hll ¢o be done within the contuxt of the

atated goaln of . the achool. or vithin the contcxt of tho plrcctved neod-.

Nonetheless, or because of this, it is of great imporfance both for.:
the .initiated .and for the outsider to have & written statement ‘that would -
clearly spell out what the school wants to do, why the school is attempting
 to do what it 'wants to'do, ‘and by what means it seeks . to accomplish it.
‘Egsentially, two statements are being suggested: one that would stdte what
“the sclool hopes to seethe atudeﬁtsaachtev;~at the ‘end of some period

(semeuter. year, end of schooling, etc).‘and ope that would expxﬁ}n¢35 to -

the basis on which those goals are gelected.

In looking at the manusl; these statements are entirely missing.
- Whatever ‘follows in the manual ‘even if the contents were otherwiase above
any criticism - appears to be hanging in the:air, - as it were, without any: -

foundation of rationale.
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The writer has examined two documents that are not incorporated in
the manual, one representing Rabbi Stanley Rabinowitz's views and the othg:
the views of Mr. Wolpe, president of the congregatioﬂiiaicarpted from a
position paper that'afpearéd in NEW HORIZONS '74 (see appendix). These
suggest goals of Jewish education, presumably to be offered in the congregational
school, althéuéh‘they are rather implied than explicitly stated. Nonetheless,
from what can be discerned, the two statements differ considerably in many

respects.

With special regard to educational goals, Rabbi Rabinowitz states:
"The purpose of Jéwinh education is identity. All else is corellary. Jewish
identity is the result of an emotional feeling. We do not necessarily
transmit Jewish identity simply by feeling. We do not necessarily transmit

Jewish identity simply by imparting considerable quantities of Jewish knowledge
of Jewish History." (From the Address: "To Endow The Future"- page 4.)

(See appendix)
The curricular implications that flow from his position negate the
importance of any or all subject matters and formal structured learningh

situations.

Ihe presidéut of the congregation insists that the school should
providé a.wide rauée of suhjeet offerings that the  students should be
compelled to take and in which they should attain satisfactory competency
in order to be eligible for Bar and Bat Mitzvah--thus stressing knowledge
as the main goal and specific subject matters as the means to obtain

knowledge, leading as it were to a "commitment to Total Jewish Peoplehbod"»

As can be seen, neither the goals, nor the means by which they -

are to be attained are the same. No wonder that the manual itself lacks

specificity or even a broad delineation of educational outcemes desired at

‘the end of the educational process.
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Curiously, the manual does not even state that the school belongs
" to a Conservative congregation and therefore is committed to a particular
1deology'in the broadest sense. This may be a deliberate omission but, i1if

g0, it has implications that shouldibe spelled out.

A:furtheg exan;natiqn begra out thggcon:gp;ion that not having a sthte-
ment of objectivea and _goals, the docun.nt seems more of s mosaic of inde-
pendent pieces relating to -ubjeccu thnn an orgnnic whole having & common

purpose and rationale.

it

It bears rcitcrntion that in the opctation ot a achool of any 1deology,
| the first stcp nu.t be a statement o! :oalc nnd objactivcc.u‘ :

As to the responsibility for fo;‘hlaeiﬁg and”writins’iuc§:§ s;atemcﬁt,
one must bear in mind that it cannot be divorced from the ph;i;:;;hy rep-
resented by the cangregation itself. Therefore, while the deveidpment of
audﬁj3°§fatémsﬁk‘mly be delegated to either the school authorities or
specified persons, it is the reapon:ibiiity of the total congregation; .i:e.
Rabbis, Boqyd.of Mauagerq,‘who will gltimatelyvhave to approve it--as well

as the Ditegtor_of Education»and'his ataff and the Board of Education.

-y

‘b. Subjects *

A more detailed examination of the curricular goals reveals that a
full review of the subject matters is 'also in order. It might/ Be:quite -
* conceivable that the statemeit of goals would call for the inclusion:.of

certain subject matters which are already part of the curriculum,.

[P S
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Still, learning theory and experienée\iﬁ achools-—Jawiiﬁ and non-
Jewish thfoughout‘the country--may lead one to *queqtﬁan; ﬁar‘~ggggp1e,
the peeper- place  of histony dim the curriculuﬁ. CanAchiléreB, with
little sense of chronology, and certainly’with 1no ganardiAbackground in
history against which to see events in Jewish history, develop any
appreciation of great historic events? Can children appreciate the
difference between Abraham and Akiba and_Mnimqnides. when everything about

them was in the past that is "yesterday"?

Similaply, other subjects need to be examined,not only with regard
to their teachability, but with a view of how they serve tﬁ; dﬁjectivas

that the school seeks to further.

c. Sub-goals - Orientation

A more technical espect of the curriculum is its orientation. It
can be stﬁdentr,teacherr.or parent-oriented. From the manual it appears .
that whatever goals are stated for any class level, are noﬁ'chly poorly.
stated, but stated {8 euch a -way that the readar cannot know whose
goals they are. For example: The manual states that in classes GAN/ALEPH,
in the subject Jewish Life, one of the goals is: "To acquaint the student
with the ritual objects involved in Jewish observances..." N
1, 1e "acquainéing the students with ritual objects" a goal? What
will the student get out of 1t? It would seem to this writer
"that a goal ought to be specified in two ways: What do we:
expect the student to know, to do, to feel, to experience--or

whatever the goal may be--as a result of the learning process.
Thus, we might state that a goel gould be: "To enable the student
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to recbgﬁize a Havdalah candleM¢ (In a higher grade the gdal would
be: "To enabla the student to use the spice-box in the Havdalah
ceremony, or to know the purpose of the spice-box.™)

Another way of stating the goal would be in terms of teaching
outcome. E.g. "To teach the students that a special Havdalah
candle is used in the Havdalah ceremony..'dr "To teach the students
when, how, and why to make Havdalah.." This formulation is teacher
oriented. (The examples are based on the very first item in the
Manual.) .

2« It is never sufficient for curricular purposes to leave vague
general goals in the hands of either the parents or teachers.
There must be a set of specific objectives in order that theis
attainment might be tested and in’ order to avoid dny
misunderstanding of what should be taught in the classroom.
(Goals are not to be confused with nlthodl and are not meant
to handcuff creative teachers.)

For exampl.: "ty acquaint the student with the ritual objects
involved in Jewish observance." This is a statement that is all

teo vague for even an accomplished teacher. Since this is 8

goal for the GAN/ALEPH group, who is to decide which rituals

are the proper goalsfop.the.grade? The teachera? The

students? The parents? Also, in what Jewish observance?

Chanukah or circumcision? How much of the rituals should be taught?
Is. there to be a discussion of Mstsah in general or also of Shamurah
Mhtzah? How do you test the rnuult of such ccaching?

A similar vagueness pervades the entire outline, :gndaring it iif-
ficoltt # “$mtefpret. . E.-g., ' in class Dalet, in the -Hebrew Divison, a.
Hebrew language a goal is stated: "To review the Hebrew alphabet in reading
and writing." A review is not & goal. It is a re;nforcuﬁan:;ggwpraviqunlyjs .
learned material thus it would be a means--or method-nof r;;nforcing previogaly

stated goain. Surely, this cannot he congidered as & goal for a year 's activity?

Many other examples could be cited, but one doesn't ncad to belnbor the point.

if student achievement is below expectations proportionate to the
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time spent in study, it behoa#as the school to seek the cause by looking
at the curriculum among other possibilities. The matter of curriculum is
then not an academic problem; it has very real and practical consequences

and betokens a potential for the difference between success and failure.

As to the argument that the details are discussed in staff meetings,
this writer has some serious re;ervafions ébout the time necessary for such
iﬁmgetiggq, about the frequency of such meetings snd about the adequacy of
qgéﬁ meetings. A curriculum guide properly developed should be sufficﬁent

on its merits without having to be“éxplnined and interpreted by'a ?tincipal.

Y

d. Opinions on Curriculum

©.In connection with this study,a survey was taken of the opinions of
the parents, students, and teachers with regard to several subjects, among them

those referring to the curriculum of the school. The findings are as

i \.v

follows.

1. Parents' comments on curriculum:

(80 out of 160 questioned responded).

44 were satisfied with the curriculum as it is

21 would like to see changes in Hebrew instruction and 1n .
Jewish Soctal Studies

*:18 would like to see changes in the teaching of Jewish values,

concepts and custom@.

10 would like to see changes in Tefillah and Bible imstruction.
(The total exceeds the number of respondents, as parcntu
made more than one comment.) ‘

The views of the parents are difficult to assess for it was not
c;ear whether they objected to a particular subject (or:approved:it) or -

to the teaching, meaning,:method, or teacher.
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2. The students were queried on the same topic and their responses

are tabulated below. (Their reactions were given in terms of'what they

"enj OY'Y . )
TABLE VII
(Responses are given in % to the question:
"Which subjects do you enjoy™)
~ SUBJECT DALED HAY VAV ZAKIN« __ENT HOOL
Hebrew 78% 36% §%¥k” 25% . 44
History 57% 51% 10X 25% 382
Israel : 532 56% arx 252 43%
Prayer. - 44X 34X 442 - 38% . 40X
C.E, 372 602 3sx 442 . A%%

The preferences for subjects vary ffoh.grddc to grade. However,
there gpeems to be a declining interest in all subjects, with the exception of

.Current Events as the gradem advance,

The unresolved question, which reqﬁi:es )ﬁﬁ@gﬁé'dclibaration, 182
To what extent must school suthorities take into accou;t the ptef?rcncéi
and likes of students in an age 3r6up,,yhich at its highest level is only
13 years 0ld? This writer states his conaervativeiboint of view that below
the high school level, student reactions and preferences should not sway
the decisions made by other participants in the curriculum construction and

based on sound ptinciplés.

- 3., The teachers also exppessed themselves on the curriculum., Their
views are expressed in the most general terms, which can be summarized as:
"The curriculum needs a better organization and a sequential continuity. It

should be responsive to the students' needs."
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I; would be more desirable to have the views of the teachers in greater
détaii”thﬁn those givén. However, the summary 1: an indication of a feelins,
,thaugh.not articulated- preparly, that the curriculum is in need-of some change.

The brevity and laconic nature of the summary may be also taken as an
indication of either lack of teacher involvement or lack of insight 1nto

the prohlems of curriculum. Elither alternative suggests remedial action;

4. Lastly, the views of the high school students are noted below, for

they are significant as well as of great intgrelt.

a. The high school students interviewed generally agreed that
-the history being taught at. the lower levels of the school is'
ineffective. In particular, they indicated that it was "boring
and "irrelevant" to them when they were youngsters.

b. They further agreed that Hebtew language should be part of the
educational system throughout the high school years. The common
feeling was that "it's like stopping in the middle of something."

c. A specific suggeastion was made regarding the history curriculum.
It was proposed that history be presented in a reverse chronological
. order beginning in seventh grade. This would mean that modern
Israel would be taught at that level, the Eolocaust be taught
in the eighth grade, and all other eras of Jewish history be
., presented in reverse order through the remaining school years.

d. There was unanimous agreemsnt that the school has not provided
sufficient programming in the areas of basic Jewish concepts
and values. This idea was expressed by the teenagers in the form
. of requests for courses in "basic Judaiem", a course in "the
purpose of rituals and ceremonies' and, in:general, courses
. ..in the "more practical things."

e. - They further suggested that the "Tefilah' program is of paramount
importance in their total educational experience.

“f}‘?it iii strongly felt that their involvement with the youth
. - program of the synagogue has played an indispensable role in their
developing a sense of Jewish identity and a fucling of clonenean
. with the inutitution.
The views of th~ Kigh‘pchool atudents are of interest because they

are the "consumers" of the educational offerings of the school and because

they have a measure of insight in making their judgement. What ig of particular



interest to thiﬁ writer ia.th#t the students evaluated the plgce of Jewish his-
tory,and the emphasis on Hebrew im accordance withAhis views. Furthermore,
they underacored the view that in developing a sense of identity, the informal
programs have been of far greater value than the formal program of the

school. The latter point is alsc of great mpori in auvcuing proper goals

for the nchéol.

e. Informal Aspectmof the Curriculum

An important aspect of the Adas Israel educational programming is the
informal tdtivit:l.es. asc brioﬂy, described in the Manual, t¢ which previous

references were made. These eoni:l.it essentially of the following:

3‘3 Retreats .
Junior Services :
-3) Senior U.S.Y. programs.
4) Camping

D ', Retreats

The program is designed for the participation of all classes in the

Hebrew and upper divisions, and for the Kadimah and U.5.Y. groups.

From the nomenclature it is difficult to differentiate between
the upper Hebrew division and Kadimah, which is said to include students
in grades 7-8, it is just as difficult to differentiate batween U.S.Y,
members who belong to grades 9-12 and Confirmation and Post-~Confirmation
classes, unless these . .denote strictly -class 'dea_igﬁat::mn. regardless

whether they belong to any youth group or not, whereas the youth group
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designation means only membera of the stated youth group. Since there are
ne precise figures available the measure of overlap is not clear. Such a
statement notwithst#nding, and asidg from the figures, the fact is that the
retreat program ie a plopeering effort not only in the community, but as
one of the few such programs in the country. This fact itself makes the
venture pralseworthy, ag it is & creative experiment. PFrom the outline,
the indications are that almost eny voungster whe i{s in the slightest

involved in Adas Imrael activities has the opportunity to become part

of a total enviromment, artificial though.this may be, that is created for him.

+. - Adminietratively, the retreat program appears to be successful.
%&dncgtiannlly, it appears that it syffers from iLita gxpgfimental
pature. a8 it 41s limited to activities that ¢he learner may
find within the schoocl situation itself and therefore £falls short: of the

goals such projects ought to have,

if thé project has the objective of providing the students with a
life~like situation in which to examine and practice the teachings of the
formal clagsroom, to create genuine feelings and interaction, to put into
action the precepts of the synagogue, then the retreat must have a bold,
imaginative, full program to carry out such intentions. The projects should
be planned properly, with specisl regard tb what ia being taught in the
school, aso ﬁhat the activities should in fact be a continuation and natural

outgrowth of the learning process.

These observatione are made with the awareness that the retreat

idea needs refinement, more experimentation and planning.
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The reaction on the part of the students and parents has been quite

positive and Adas Israel ought to be encouraged to continue with it.

2) ' Junior Congregation

Currently, the members of the classes (Dalet, Bgy and Vav) meeting
on Saturday morning have an opportunity once & month to worlhip with the
adult congregation. On other Saturday meeting days, the classes meet for

junior congregational services where they worship by thcnlclyos.

| The notion of junior cohgtcg.tién and seryiccs il that it is &
training ground both for thg asqgnption of certain con;rng;tional»:gqypnsibili:ies
and leadetnhip positions  and,equally impoitant, for participation %n ggq}g -
services. itlio seldom a goal unto itself,(that is to say,, pnrticipntion in

it qua wp:phipiq ;

Insofar‘as congregational rcsponaibilttieé are concerned, if the
junior congregation operates with a set of officers, Gcbbaimﬂigg;lgy Koreh
and Hagignip. it would serve a uleful functiqn. The cnrry-o¥fy_yg;9e might
be limiteq, but_none;heless it uodld provide opportunities for young pcoplgltp

practice skills that so few of our students ever acquire.

' 'However, with regard to the goal of training students to participate =

in adult services, the proposal lacks validity according to many educators.

In the first place, the training for a real thing must have the
nature of the real thing. The junior service would have to have all the

features of the adult service in order for the student to become acquainted
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with and habituated in Sabbath services. The fact is that virtually nothing

in a junior service resembles the regular service. It doas not have the

prayers of an adult service ., It does not have the features of an adult service. It
seldom has the desired decorum of an adult service. It is, to all intents and
purposes, an "ersatz service". The learning experience is a questionable one,

for the carry-over value ig very limited. What the students see at junior
services, and what thay learn there under the best éircumatancas, are usually quite
different from ﬁhat they should know anﬁ how they should behave in an

adult service.

It is the same fallacy that pervades the "model Seder’ and the other
vicarious observances that are quite different in the real world than in the

makewbelieve situation or in faesimile.

it is the firm belief here that the only way the students will learn '
the adult garvices and will be able to adapt themeelves to them is by regularly
attending tham;mwith their parents, who have to be the axample setters.
Otherwise, while one may hesitate to discourage the present practice
altogether, one is given to the melancholy prophecy that it will not lead to

the goals envisioned for it.

3) Kadimsh and Senior U.S.¥. Program
4) Gamping

- Not having been able to make visits to actual programe, and in view
of not having precise information about participants, one must rely on the

examination of records and survey results.
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The Kadimah and senfor U.S.Y. programs are outlined in the Manual,
They appear to be as fully programmed as eny well organised congregational
ngth group anywhere. The conﬁent and attendance of these programs cannot

be judged for lack of on-the~spot cbservation.

The reaction of the parents surveyed was overwvhelmingly positive.
64 endorsed the retreat program and 52 indicated satisfaction with the youth
program, '(80 parents respondad.) The youths interviewed reacted in the |
following manner to the programst 482'01 all students in youth programs
prior t9 their Bar or Bat Mitzvah indicated that they enjoyed the youth
activities, and 452 of students participating in their post-Bar/Bat Mitzvah

period indicated the same.

The reaction of the youth leaders was alsc quite rcvcalinglddd
1nteres;1pq, Reviewing the history of the Adas Israel Youth Program,
;hey,indicatcd that approximately 10 years ago there was a very strong program
in existence. 4Then. for a period of 5 years, there was virtually no youth
program to speak of. During this period, parents attempted unsuccessfully
to run a program. It was agreed that the most significant factor influencing
the relative success of the youth program was the personalities of the

professional personnel involved.

It was further suggested that among the most significant reasons for
the”gyodgp of 1a;ge numbers of young couples from the congregation was the
inadgguagy of the youth program. The group as a whole spoke very highly

of the success currently enjoyed by the youth program at all levels. One of the
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key factors identified was the close personal relationship maintained by

members of the school and youth staff with the participants in the program.

Much time was devoted to a discussion of the position of the youth
program within the general ‘context of the program of the institution, It
wasg stronsly felt that youth activities must be supported by “solicy"
of the Board}of‘Menagers, not only by financial"subsidy. (One step in
this direction miéht well be to suggest that there be teenage representatidn

fer

on the Board of Manasers.)

It was agreed that the affective experiences of the youth program
ten&iggﬁbrbvidéwsupgért’for'the academic program 1tself. 1t was strbngl?jféit
that theﬂthrée-day-§~w§ek brogrém i; not the iaason foé'atérifion in énféiiﬁéht.
Onfiﬁésééhtfarﬁ,wit was felt that a atr&ng youth program removed the excuse
used by many people that they were leaving the congregation because of a poor

educatinnal progrtuling.

, mhg\yauRS“?ePplezalsouatatﬁd“sbmé”of the specific difficulties:
encountered duringthe current program:

. In the Kadimah group there are some serious problems with a aocial
‘gap between the 7th and 8th graders and the persistence of .
eliques within these groups.,

b. The U.S.Y. advisors suggested that the 9th graders feel like
“"orphans' and are isolated because of the public school
. structure, which designates them as high school students but houses
them together with junior high school students.

£ 0

c. It was further suggested that one of the weasknesses of the
U.S8.Y, program is the absence of any aignificaut dcgree of social
. action progtcmming‘km, ;



£. Conclusion

Rabbi Rabinowitz stressed in his position paper the importance of
developing in the students a sense of Jewish identity. Mr. Welpe phrased
it differently, but he too wishes to see a commitment to the concept of K'lal:
Yisrael., The overriding concern with such outcomes raises a fundamental
question: 1a the aghool the proper instrument to bring about a set of
attitudes, to creat;uamot;onal involvement, to habituate young men and

women in behaving in certain specified ways, to inculcate beliefs and tenets?

This wr;par,haq;cerious doubts about the efficacy of the pchbol
in the areas cited which are usually refcr:od to in the uduc;tiong})jarzon
as "the affective &omain",in contrast to the "cognitive", which d;gngop
knowledges and skills. The writer holdslshnt‘gﬁ best, the school cﬁn teach
-!£22£ these areas, b:iqs tq‘the‘attentiqn of tﬁo students information
relating to them and - even attempt to evoke -noﬁional responses.
However, the éoalc cannot be specified in obserwable behavior;; there are
no con:rois along the wayj there are untold numbers of factors outside the
school that may counteract the teachings of the school. Tharefore, it is
submitted here that school agthoritieabaanothers involved in rethinking
goals for the schools ought to give serioué"ghdught to what is feasible,
what is doable, what can be charged as the reqppnaibility of a school
and what goals, desirable as they might be, ought to be assigned to other

instrumentalities,

The high school students correctly perceived that the informal

activities provided by the congraegation may have been more effective
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than the-formalfprogrnms~1nw£nu&£&ling_1n“thnh a-sense of identity. Thie has
programpatic implications. The camping and retreat ideas are excellent means
to bring students together, to provide them with a laboratory of actual

living in a particular manner and style in accordance with certain

religious values. Vieits to lIsrael and time spent there in studies is another
guch attempt. Such activities, it is hoped, will develop in the atudents

some lasting effect in terms of commitment or identity or loyalty.

Day -schools, with opportunities for & more imtemsive "liwing together"
# and exampldfied styies ogqudkﬁﬂﬁéﬁqpﬁﬁdoﬁus,emumbilashopevtaaacéompliah

some 6f the goals In the affective domain.

However, when this view is recognizcd and stated, it must also be
stressed that loyalty, identity, and commitment which is not based on knowledge
hardly qualify for more than superstition and prejudice. We have a
'résponsihility also to provide the students with an amount of knowledge and

skills to serve as foundation for thelr feeling and behavior.

The fallacy of stressiﬁg one to the excluasion of the other is that

without proﬁer knowledge there cannot be proper action.

Therefore, it is urged that the classroom activities tied to certain
standards be retained and informal activities be provided as additional

dimensions and supplements in a total program of education.

The content and the form .should be determined by the premises that

will be stated in a statement of goals to be developed.
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2. Sdhsol Personmel

It is & truism that no school can be better than the personnel that
it employs and which serves the students. In assessing & school, therefore,

pext in importance to the edué&tibnal’philolophy;and'curriculum. some

“evaluation of the staff must take place.

The process of evaluating staff may take into account several.
elements: Their formal training and background, plus relevant expericncc;
odﬁfhn-cpot observation. and,lastly, feedback infornation from tholo conccrned~~

superiors, colleagues, students, and parentc.

In almost all types of schools there has been s controvoray ro;nrding
tho.qﬁuriflchtibnn of good teachers and d&minilﬁfatbts. Knowledga of lubjoct
' gistter taught, pedagogical skill, retations to ntudan:o and othcrs in th‘ ptoceae
of education and many othetrs are listed as pr.rcquicital for the luitability
of "én individual to occupy a position on af.- 1nncructionnl or adminilttative
staff. This issue has paréiculhr import in gruntihs or withholding tanurc '
and in the ongoing evaluation of staff. The claim 1s often made that since
taaching.is more in the nature of art than skill, formal qualification
" needs not be the most decisive criterion. The argument further'asuerts that
one ‘may have all the formal training in the world and yet be a poar teacher.
while dridther may have little or no formal training end still could b& -

most effective educator.

i* i Without efitering into a full discussion regarding the merits of

the argument, one may state that the public ﬁchbollaystdma have ﬁui it to rest
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by asserting that merit evaluation is much . teo subjective

to be trusted, .. Therefore, they ins#st on what prima facie is the most
objecttve critefion: #vidence of formal training and of the attainment

of a level of competence as manifested by the possession of a college

degree, such as a B.A., etc., and compliance with state requirements. Today,
no one, even those having attained a most extrsordinary reputation as mentors,
can obtain a job in public achools without meeting state certification

requirements.

In Jewish education, the game controversy has teignod over che
iears; The proponents of the "merit" nyatnm. 1. e.. thona who advocated
that formal education is secondary, had their 3reatest ally 1n the fact that
few people with the formal trainins necesaary in Jewish teaching hlve been

available for the positions that needed to be filled.

Still, central agencies,and teaeher training schools continued to
stress the neod for qualified people who, like the public school teaoheré,
have obtained teacher's certificatea in Jewish education. Experience too
has indicated that while occasionally there ware people in the teachiog field
who did exceptionally well in their chosen work without the formal requisites,
they were in such a minority that they strengthenod the rule by being the
exception. It is now the accepted norm in educational circles-——even though
it may not be universally adhered to-~that a good teacher must have a teacher's
diploma or certificate to begin'oith. Experience and guidance will shape

the eventual efficacy of thelir service as time goes on.



%, Inetiestienal Staff

The chart on page 33 describas in sunmary manner the background of

the staff.

As a cursory perusal of the chart indicates, only one out of a
staff of 14 has a Hebrew teacher's diploma. The rest of the staff has
good gecular training and mnot possess undergraduate college degrees
and even graduate degrees in related fields. Pndasosically,thofoforq.moot
would seem to qualify. However, uo far as Jewish bnckgtound and formal |
training is conoornod, some have no sore than a Sunday oohool confirmation
background, some Hobrew high school and others-~chese are 1n the highoot
category of proparation—-coursee on adult level in some collogo or adult

education progrln.



STATUS OF PRESENT STAFF (1972-73
TEACHER CLASS HEBREW QUALIFICATION SEGELAR QUALIFIC&EIOH JEWISH TEACHING - {PROFESSIONAL
{Cert., Dipl., Lic., {Teach. Degree, Aca~- EXPERIENCE STATUS
; : Degree) ’ _demic Deg., P.S. Lic.)
Howard Fisbhman Educat. Dir. Courses at Yeshiva Univ. |B.A, Temple Univ. 1952 | 9 Years Teaching Educat. Dir.
No Diploma or License M.Ed. Tulane Univ. 1968 {11 Yrs.Youth & Admin,
Berman, Helen (1) |[Gan/Alef 1 S$.S. Confirmant 2 Years Collegé 3 Years Housewife
Norris, Marjorie Gan/Alef 2 NO INFORMATION
Yitzhak, Lina (4) (Bet/Gimel 1,2 S.S. Certificate B.S. in Education 6 Years Housewife
Paine, Debbie (1) (Daled 1, Chet 1;?Eeb. E.S., Adult Courses |[B.A. in Psychology 3 Years Housewi€fe
Levin, Sharon (1) |(Daled 2 Heb. H.S. B.A., M. Ed. 3 Years ' High School Teacher
Arons, Lynn (3) Hay 1,2 {Heb. H.S. Hebrew Course |B.S. in Elem. Ed. 6 Years |Teacher
in College ’
Kende, Dalia (&) Vav 1,2 {Diploma - License B.A. in English, 12 Years Hebrew Teacher
[Political Science :
Creen, Marshall (1) {Zayin 1,2 Talmudic Academy B.B.A., M.P.D. 2 Years High School Teacher
Gelman, Mel (1) Zayin 1,2 Jewish Courses in Gen. |[B.S. 5 Years Research Meterologist
ollege~El, Heb. Sch.
Hurwitz, Davis (2) - .S., Talmudic Acad. 5 Years {Student Teacher
Suchman, Elana (2) Pniv. of Jerusalem B.S. in Education 4 Years Student Teacher
1t. Hebrew College
Haber, Alice - Nursery ¥O MQRMATIN
Jgwobs, Stephanie |Rursery
NOTES:
1. Do not consider Hebrew teaching as their profession

2.
3.
4.

Intent to remain in the Jewish teaching field, but do not pursue their studies in the C.J.S.
Six years teaching in Jewish .schéal, but made no effort to obtain a certificate or licenmse.
Fully licensed to teach in a Jewish school



Furthermore, it is obvious that ggly one considers teaching in the Hebrew
school a full-time pfbfession. Others on the staff teach either as an avocation'»

or as a sideline.

The length of experience of the staff members varies from two years
to tunIve.years, but it is difficult to assess uhqt experience in this cont@xt o
meand: Does it mean steady advance in learning how to teach, or does it
niaﬁ merely a rote teﬁcti;ion of mistakes couhi:téd from the bdginnin;:
of their careers? That it is the latter would appesr from their own
complhintl that th;y i;ck.and need guidance, :inn;tot which will be

discussed below.

" The indications from the perusal of the extérnal evidence are 'that

'Adai‘Icra.i staff coulﬁ‘bqpcfit from in~service training programs.

The classroom visits and on-the-spot observations by the B.J.E.

consultant bear this contention out.

The surveyor visited and observed 6 classes:at the branch schodl:

a. A Zayin class in Hebrew

b. A Vav class in Dramatics

¢, A Daled class in Current Events :

d. A Hay class in Customs and Traditions

e. A Zayin class in Current Events

f. A senior Sunday School class in History

In all but one class, the classroom behavior was found good,
participation varied, but classroom participation was passive, mechanical.
A sample of creative, inveolved learning was found #n #n upper:clasl on

Sunday, but this was not a sdhosl-wide phenemenon.
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On»th; whole, sample observations nubutdhtiatod the persomal
interviews with teachers and students as they are described in the report.
Setting aside methodology of teaching, the exercises and questions employed
in the classrooms were indications thxt;chtldranwachiav-d-msnscr~gnd,inadeQQ;te
_iywwv@sﬂgnp “kﬁr°‘€9§§$ﬁivnti0n§wllfac§m¢qalg.e££¢a&$vq,a1t was-on the elemen-
‘tArysdevels ofyrecald. s ...

If one were to grant ubilitics to tunchera to teach cffcctively and
to atﬁﬁ.nta to 1earn wﬁzl, the uurveyor would ‘have no choice but to conclude
that tha poor performanccs wara moutly duc to thc 1naffoct1vc and too scnnrcl .
stat-n.ntn in ths in:tructional objocttvun.‘ Buc it 1- also truc that thu L
teachers did not appear to have nlstory of thair aubjccts_in nddition to |
not having recogniszable goals. Thcrofére,vn.,fnr as the general question
1s concerned —-"Were the teachers otherwise qualified?” on the basis of

observed clasaroom behavior the surveyor must reserve a positive answer.
b. lddiﬁiufrntiou

. The Adas Israel imstructional staff is headed by an Educational
Director whose profile shows that he has formal training in secular universities
and poacai.‘s a Master of Edueution degree. His Jewish background seems to

ke

conni.t of coursen ac(Yeshiva Univer-ity, hownver not sufficiant to qutltfy him

R3dsh

for a H.btcv tanchar'n certificatc. mneh lcoc £or a n:braw principal'

ccrtificatc.

B myes bence ‘condists of nine years of classroom teaching and

eleven years of work in youth activities and administration.
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The formal gualifications of the Adminiltutor of the:Adas Israel
school are far below those demanded by the National Board of License. The
lack of formal training in Hebraica and Judaica cannot but have immediate-
conséquences for the effectivensss of the school. In making this
ltdt@éﬁf,’*"éﬁe“ﬁuﬂ in mind that efficient adwinfstration of a school and -
providing educational lesdership are two distinct responsibilities. The '
fomr conniuto of providing the ftm within vhieh thc_ education progrn
opcutu. it :l.ncludas ochidul:tng. budgct:l.ng, ordcr:l.n. ‘ﬁtcrul. nupnrvum
fsc:ll:!.tiu. ctc. VWhile a Amu of. undcratanding ud ok:lll 1. nccuuty tor

ST

overseeing .uch an op.ution. 1t iu wcly thc shhm md not tho .oul. o! o

the job of an oducationﬁ% dir.ctor. _ e
N e A A

‘The latter consists of des’:Lgnins goals for the schoolj; engaging:: -
supervising, trainisg or i'itnininseinitructimlww ; updatiag the 5.
contents of instruction maintaining 'rc-lct':l:onlupn' with staff, students, parents,and
congregational leadeuhipi interpreting Jewish cduution to thou comcrnod.
overseeing activities, and accounting for the stewardship that; :lnhtru 1n
being the highest -rénkin'g ‘educational officer in the congregation. These

do not exhaust by any means all the tasks of an educational director.

L In view of tha above, it 18 therefore far more 1mportant: to ouninc
whethet the functions of education,sl 1e¢dership d.scribcd above are urried
out satisfactorily than to find out whethgr the buses are running on | (

time--important as this too may be.
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Reference was already made to the fact that the school has no stated
goals and adequate curriculum guide. Undoubtedly this is a responsibility-~
shared with others--of the educational director ,and it requires knowledge of

the field, an understanding of what is implied in the undertaking.

The recruitmenc of the staff is also a responsibility of the school
administrntor. though hia role is in selecting and recommending candidatas,‘
1eaving it to the lay board to apptove the hiring of staff. However, his
judgement is manifeat and success or failure inheres in his recommendations
as to who should teach in the school. While there is élwayg a caveat that an
educational director may have done his best in raciu@ging the best candidates ' -

available,wnonatherhia;?the'Eesﬁlta stand dévevidqnce?y

b ey B N TR e TR
~§~<-.,T~c(‘_ PO AN TR 4

It is the responsibility of the educational director to seé to it that o
when he has less than adequate staff,to provide them withn(or help them
to participate glsewhere iJQ.duﬂﬁiﬁﬂnhMIﬂtraihiﬂﬂ .programs on an on-going basis, -
There is no eviderice that the staff of Adas Israel is the beneficiary of such

a program.

The educational diréctor must make an neseslmagé of his staff not ..
only on the basis of .the ﬁféiiﬁiﬁify 1nterviéw and baaié‘qua;ifications, but ... .
also on the basis.of oﬁ*gbinéﬁéupervisioﬁ. -ﬁé must be available for
guidance, for conferences and other means of aiding the staff. On this score,
the reaction of the staff, culled from auxvojr findings was th“,mml.
there was qp}qxcnllann'pernona}rgoletibnuhip between the director and staff,

there was no supervieion and guidance emanating from his office. In fact,
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the educational director himself is cognizant of this shortcoming, but he
explains this insufficiency by the burdens of administration, which leave;
him no time to pay the necessary attention to his other duties. In a

somewhat - contradictory manner, teachers also indicated that "when sought,
they received guidance". The point that needs to be stressed here is fhat
the educational director ought to be able and should diagnose educational

problems before the teachers themselves become painfully aware 6f them.

COroilary to this'evaiuation. it is suggested that 1f, in fact,
thévedﬁcational director is overburdened with adﬁiﬁiattation. then fclicf
must be accorded him, It would be a grievous error to squander the tims of
a competent person in what 1s called derisively "administrivia', in ede-:

cational citcles.

' It was altcldy suggested that the educationsl director has fine
rapport with hij staff, This is also true with rdslfd to the student
bodf, particularly.ii the higher grade levels. o

The parents interviewed before the summer also felt that the
current administration is superior to previous ones in the rscent past;
though they complained about the poor quality of the education program

that was blamed on the administration.
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What rapport there exists between the. educational director and the lay

and tabbinic leadership cannot be assessed from the observed facts.

c iy

In the area of moral leadership, which is another aspect of ﬁhe work of
the educational director, the concept of.serving‘aa;a_modol of what the school
is teaching is g matter for the more intimate: evaluation of ' the highest

circles of Adas Israel.

3. The Budget
The budget of an educational institution is the foundation on which the

programs are buflt. It is a fair baroﬁeter of the commitment of the sponsoring
body to the programs included in and fonded by the Bﬁdget. - In addition, the
budget is also an indication of prioriiiea; 1t betokens administrative skill

and the prudence,or lack of it, that pervades the operation of the programs.

An analysis of the budget should also provide information regarding.the
relative strengthe and importance attached to the programs subsunmed under the

| overall budgetary heading.

- These general statements apply.to all budgcta, including the budget of
Adas Israel., However, in specific regard to Adas Igrael, one must differentiate
~.in treating the income and expense parts of the budget. As far as the expenses
are concerned, an attempt will be made to analyze them and to extract from the
useful information. As far as the income aspect is concerned, an analysis is
much more difficult. flrdtlf} bccéusc;theéc arewittmo'that'nhoulhzEcﬁééoatod
under policy, e.8.4 tuition fee income from non~msnbers; secondly, there are ’
i no figures as to how many of atudents enrolled in the school are children of

nan~mambers, how much income is derived fromﬁfeas from non-membara. etc. it
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1s the view'ofuthie observer that while such information might be of interest,
they are not crucial for the purpose of this study, and therefore the income

analysis 1is omitted.

Thé analysis of the expense items of the budget follows:

a4, Overall Budgetgggggggiturgu

(A copy of the full budget of Adas Israel School is found in the Appcndix )

The budget of expenditures can be sﬁmmariacd as follows:

Administrative $29, 000(rounded to the last hundred)
Teaching Staff . 36,300
Youth Activities 14,800

Chai Weekends 11,200
Transportation 15,000
Miscellansous  __19,400

TOTAL $125,700

Upon further examination of the sub-categories, it appears that two items

are wrbngly included in the category: Miscellaneous.

There is an item readinc. Social Security (assumed to be paymnnta on bchnlf
of employees) that should rightfully be listed under the categoriea wvhere salary”
payments are listed. Secondly, there is an item listing acholarships and stipends
for Israel and for Camps Ramah that should be listed in a special category,as it
canndt‘bé charged to any other expense as it affects only & small number of stu-

dents.

Furthermore, examining the component elements of the budget, it appears that
administrative salaries comprise about 25% of all aalnriés (a conservative figure);
therefore such a porportion of the Social Security payments was allocated to that
category (8700 out of a total of $3,100) with the remainder allocated to teaching

staff salaries.
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After affecting these changes, the corrected listing would read as

follows:

Categories Sums %Z of the Total Budget
Administrative $29,700 23.6
Teaching Staff 38,700 30.8
Youth Activities) 14,800)
Chai Weekends ) 11,200) 20.7
Transportation 15,000 12.0
Miscellaneous 11,300 8.9
Scholarships 5,000 4y

$125,700 - 100.0

A further examination of the budget reveals that the programs fall into
three categories: &) Formal school acﬁivitics; b)-.Infdmualfand Youth programs

and e¢) Scholarships.

A breakdown of the figures’'into such categories assumns the following:

The administrative expenses must be allocated on a proportioual
baaié; The same rationale is applicable to the miacellanenus items A perfect
allocation of respective costs ia not possible on the basis of the given data,
but it is made on the basis of approximation, with the caveat that a margin for
error is possgible in makihg this estimate. With this view in mind, the writer
assumes that approximately 25% of these two items, administrative and mis-
cellaneous, can be ascribed to Informal and Youth Activitiea, the remainder -

" to school activities.

_ The other 1tems are self-expllnatory.
Aftor nffecting corrections in line with the above reaaonins. the figures

would read as followe.
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Formal  School Informal and Youth
Categories o sSum 2 Sum Z
Adminiatrative $22,300 26.4 $7,400 20.4
Teaching - 38,700 45.9 co
Transportation 15,000 17.7
Miscellaneoua 8,500 1C. 2,800 8.8
Chai Weekend 11,200 - 31.8
Youth Activities - 14,200 ©  41.4

Sub Total §84,500 100.0 886,200  100.0
RECAPITULATION
‘ e . Sumss z
Sub Totdls: - Formal School Expetises $84,500 ... 67.2
Informal & Youth Expcnaes 36,200 28.8
Scholarships - - U ~ 5,000 ; 4,
c---_ﬂﬁ- D e e
GRAND TOUAL $125,700 100.0

et R

Jd t SR

It would bc uscful for the congrnsation to know how nnch 1: costa to pro-

vide the lervicco subcumad under thc above three major catcgorics.

1) Scholarshigs

As far as the smallest item is concerned, & scholavship is the most open to
examination; as ‘etipends- are-allocated to specific students and therefore a
list with amounts given should be available from the administration of the
school. One coitld argue about the adequacy of the scholarship fund, as it consti-
tutes only 4% of all the sums disbursed for education and only 1/3 of the monéys
spent on transpuxta&ian.but this 18 2 matter for the leadership to decide, based
upon senaible preaentations made to 1t by those best acquainted with the student
body and poasibilitiea for extending such programs in the school. It should be
noted here that the sige of scholarships and the effect upon the student body

of having such a program over a period of time is not evident from the records
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available, and a longitudinal evaluation of the program would be needed in

the future..

2). Informal Activities

No one consulted in the school was able to provide pracise figures re-
garding the number of youths participating in the vafioua activities sub-
sumed under this‘heading: Therefore, not even an estimaﬁe ie attémpted here
to suggest what the per/user cost might be. In general, it is the writer's
view th;t 29% of the total budget is a respectable portion of the total monies ...
spent in informal activities. This figure however, has to be viewed with cer-
tain policy decisions in mind. If the notion is embraced that informaldeducation
has & é%géter impéct on the learner than formal education, then the figures will
be seen as much too small, (It should be noted that to the best knowledge of |
the writer, the new camping program and the attendant expenses are not included
in this accounting.) If, however, a conservative educational philosophy is

maintained, the proportion will be seen as proper.

Therg appears to be a decrease in the sum allocated to. the Chal program
by about one-third of.the budgetary figure. It is not clear whether this .~ , . .
reduction in the program aspect is a4 shift in emphasis or merely a reflection .

of what the actual costs were in the previous year.

By the same token, there 1s:a 150% increase in the sum allocated to y;utﬁx
activities. This ﬁéy be taken as an expression on the part of the Adas Ioéadl"Jy
leadership of the iﬁportance attached to this kind‘of>§rogrlming.  81ncg tﬁis‘w
represents anlébvioﬁé ahift in the thinking of the congregation, the results

will have to béﬁcaéégﬁli§ monitored to provide grounds for reassessment.
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As for the sub-categories with the informal and yoﬁthhgggetAitself, it is

difficult to make a judgment regarding the proportions. For exsmple, if the
program had no relaﬁionahip to the school, but was a self-asustaining program,
one would be inclined to asay that 20% of the budget for administration is not
high. (Thie sﬁatement must also be qualified by the ignorance of the writer

regarding the number of youths for whom the program is administered.)

As it 18, however, the administration works through and with the school's
formal program, and, therefore, justification of the percentage figure is open

to question. '

Unfortunntoly. there are no comparublc figures available tran prcvioualy

conducted stnilnr studies to give us reliable guidelines.

" As for the remainder of the informal budget, the rationaJ..cﬂdjuutifiéa-

tion must be found in the need and success of the program.

3): Formdl: School Budget

In general, two items are of interest. Firstly, the percentage of the
budget allocated to administration. It is more than-a fourth of cvery educa-
tional dollar spent by the congregation. As it will be sean, the per/pupil
cost is approximately $400. Approximately 26% or more than 8100 of this
amougt'is spent on administration. It can be safely p:gdictod that as tpe
achooi‘population‘declines further, this percentage figure is not
going to be less, but is going to increase. This means that the operation
of the gchoel_will be adginiatratively overbalanced. A4s a rulg of :ypmb,
when the aﬁminiq;ﬁgtive expenses begin’to exceed 25% of the total budget, an

examination of the situation is in order.



45~

" Another striking figure is the amount~-—or percent of the budget--
spent on transportation.. While it is realized that it is an effort on the
'part of the congregation to attract and/or maintain student population, one
must also realize that the amount of money spent on this item has nothing
to do with eﬁucation iteelf *in the ptoduetive sense and serves other than
. educatianal ende. The queacian that the ccngregatien will have to ask itself
is: Up to what peint will an aexpenditure of this kind be justified? (it
is fully realized here that the trensportation figure is ‘smaller when the

income amount ia deducted. However, the fec: remaine that the gggenditure

i "of ‘unprodictive money is part of ‘the budget and has political implications.)

One might venture the opinion thet 1€ parents are willing to pay money

for unproductive purposes, the money might also be available for conntructive

Touse.

The amounts spent on teaching staff and other inatructional material
must be seen in relation to the points uade above. The percentage appears
‘to be'high, in fact it amounts to approximately 46% of the total school
budget. ‘While there are no comparable statistics and guidelines in the
Jewlsh schools, according the the general educational literature dealing with
general school budgeea, the average instructional portion accounts for 51-58%

of the total. ,

N

It should be pointed out that the current total.for.this postion of
the budget is $7.000 leea than the cotresponding figure in last year's budget.
(Both without the allocacion of the Social Security payments.) In view of

- the fact ;hat there was no draetic decreaee in the number of pupila during
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this period and, furthermore, as there are normal increases granted from
one year to the next, this change cannot be explained. The total budget
ftself ieg only slightly less than the one from the previous year and therefore

it does not offer guidance for this decline.

The last item in this analysis is the actual per puﬁil cost. ’An
a rule, it ig difficult to extrapolate the figures when there is an'adiixiute
of students attending onespr three-day sessions. The costs are obviouily

different. The crucial question is: - How different?

If one is to arrive it any approximate figure, cartain assumptions must
be made. It is assumed that three days' attendance in the one-day department
would be the oquivalontu;f one dny'i'attnndsqcolin the three-day department.

It 1s further assumed that all coatsiapply in th§ llin proportion té ﬂli *

students.
The arithmetic of this assumption will them bolau foliows:

There are 149 students in the threeday deparsment. In addition, there
are 183 students in the one-day department. On the basis of the above
assumption this would be‘tﬁe‘equivalent of 61 three-~day students, making ihe

'total the equivalent of 210 students.

The total school budget for Adas Israel is $84,500., If we divide this

figure by 210, we get approximately $400.

One more statement must be made with regard to the budget. There
are many items that are not included in the educational budget as submitted,

e.g., heating, lighting, maintenance, repairs, etc. The rental of the branch
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- school is $750-and it covers 69 students forntwo days per week for a

school year. It would be easy to extrapolate a proportionate amount for all
studenta and to arrive at an éstimate. Howaver, it would not be nearly correct.
The questioms that needs to be considered here are: Would the plent have to
open during the weakdays ware: 1t not for the school? Would it have to be
heated in the winter? How much light could be saved? Could one or two less
maintenance persons take cars of the building without a achoolé ’Theaé

figuresn wuuldigive anﬁapproximaticn of the hidden cost of the school. If all
thgne costs are estimated to be a :odnd figure of $10,000 (a fairly

rctlistic escigqge), then the true per pupil cost of every student would be

apprcximu;u;y $460.

(This figure is arrived at in the following manner: 80 three-day
atudanti: plué 69 students atfending one &hy at the main branch, plus the 183
true one~day students. Thus, 252 one-day students, making an equivalent of 84
three~day students,plus the 80 true thfee~&¢y students atﬁenaingvﬁhe main |
branig! adging.ﬁp to 16$$§deents‘: The. 510,000 estimated hi¢¢an cost divided
in this manner would bring the pes pupil cost up §60 in addition to the,,
$400 alraady:mentioned.) )

The §460 per pupil cost in itself does not indicate whether it is tbo i
much or too little. As a general rule, however, one can state that the
bigger the school, the smaller the per pﬁpil costs tend to be and the l_lllct

the school, thz higher the per pupil costs tend to rise.

In submitting the present analysis, the surveyor also has in mind a

yardstick by which future expenditures aan be evaluated and by which any possible
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community or intercongregational school costs might be estimated. Current
comparative figures from other sehools which might put the cost of Adas Israel
in some perspective are not readily available; - those that are available are

from community schools and therefore not germaine.

Finally, e word needs to be said about the cost of educating a student

at Adas Israel and the cost to Adas lsrael itself.

Since there are costs charged back to parents, the true cost to Adas
Israel is less than what the extrapolated figures above iﬁdiéatc. The amount
by which_thc cost is less depends whether the dtudent is a child of a member
or of a non-member. Tuition fees, book costs, registrations, Chai Weekend fees
and transportltiqn fess reprgsent %:con; items amountinz.tb about 40% of the
total educational budget. While it would be unjustified to say that 60X
of the per fupil cost is bqrne by the congrﬂggtion. it is proper to say that

60% of the ﬁéﬁnl educational costs are subsidized by the congregation.

The surveyor would like to conclude this section by suggesting that
it would be of interest to the congregation to learn what percentage of the
total congregational budget is spenf pn the educational subsidies outlined

above,



«49~
4., Policles

There are several policy items that have significance in evaluating

the education pilcture at Adas Israel.

a. Three-Day School’

One major pclicy ~area is the lgngth and intensity of nttcndance in

the Hebrew School .

- Reference was already made earlier to the fact that Adas Israel is a
Conservative congregation. Consequently, it must be assumed that the national
Conservative ‘notms relating to attendance in the Hebrew School are subskribed

to by the congregation.

After a number of years of evaluation and experiaences, the Conservative
movement has sdopted s rule thit students in its affiliated schools must attend
at least five yéars in the relfgious school and for at least six hours per veek
in order to qualify for Bar or Bat Mitszvah ceremony in the sanctuary of the
hcongregation where the Rabbi officiacne. v1rtunlly all consregntions belonging
jto the Unitud Synagogue have acceptnd thic norm and 1nailt upon it. The |
rationale for this decision is that it is 1mpoasible for the school to ncéamplinh
anything worthwhile in 1ess time than that sptcificd. In fnct. the United
;Bynasogue Connission on Jewiah Education doas not accrudit any school chat docu

not abide by this rule.

The foregoing recitatiou of the rule is relavant at the moment, because

Adas Israel 1- considering alternatives to the three-day cducation of the students
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and there are suggestions of alternative informal programs that are recommended
for the supplanting of the thrice-weekly attendance by retreats and other

programs.

The writer accepts the fact that a congregation has a right to
determine its own policies in all respacts, Hoﬁlner. he also believes that
the original rationale of Fhe Conservative Movement is still sound and that
forvany kind of education.ﬁo be &ffective. it must hawe adaquatg tiq. allocated
to it in addition to all other requirémnnt.. The fact that & paéficul;t educational
experience may not be satisfactory should not lead one to the conclusion th#t it
‘can not be made into a satisfactory experience under any circumstance. S8Such
failure may be attributable to many factors in addition to those listed in

this survey and may range from cugriculum to staff and to $mprobable pgoals.

Specifically, the writer wishes to urge mot only that time is necessary
for good education but that the position of Adas Israel on this issue may have
consequences for all other supplementary forms of education in the community

which may emulate its example.

Tha‘writer wiaﬁea to make clear also that havdoea not consider formal
claa;foom education és the only way to bring about the attainment of the goals
set for the students. Informal activities are as important potentially and
a;tually as the formal activities. The crucial point is: What goals Are get

for each?

The position of the writer is that for too long the congregational
and indeed all supplementary typeé of Jewish schoole have been overburdened with

tasks that they camnot poé;ibkp lccampliaﬁ. There are nebulous concepts that
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defy definition but which have been made the'bdrden §f thn uchéol. The
following are but a few examples of the msny that could be 1ik¢wise cited: -
Loyalty, {dentification, committment. which are attitudinal golls, belief

in God, which is doctrinal; integrity. honelty, love of neighbor, etc., wﬁ;ﬁh
are éthical and moral. A11aofttﬁggeare desirable outcomna,vpgtﬁhey cannot be
tested and measured éndkfhey' cannot aven be specified f;r the purpose Pf'
writing educational programs. Yet for too long theﬁééhool_was charged with the
kind of indoctrinational iééponsibiiity which wouid lead to some maﬂifeat success

REEEWI 4

in these areas.

L The writar suggests that schools areiat best: insttumentalities for
limited objectivea that can be spe¢ified, and for the outcomes . whiél¥ can
be measured. The attainment of goals that fall into realms othéf than knowledges
and skills should be entrusted to agencies that are related to and Which suppogt
the achbol—msuch as the sanctuary,bhame, or artifici11 quironment such as &
retreat or camp, etc.—but not to the school itself. The f?}e qf the school

can be made into g aupportive one, but its main rcle should be seen mainly as

transmitting knawledge.

| Having said this much, the writer also wishes to poing out that knowledge
is easential for attitudes and all other desirable outcomes, and no commithnnnt 1
or Jewilh idcntity can be based on ignorance. Formal learning has always
been 1nportant for its owp sake as well as for the results to whileh 1t can lead.
Time and opportunity must be made available for.it. One day a week ¢annot” :

do it. ~Thg experience with Sunday Schools teught us that much if nothing else. }
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Anotheé point must be said here with reference to the three-day vs.
the one~day school. ﬂhile it appears that potential members would rather join
congregations that limit their requirements for Bar Mitzvah or Bat Mitzvah or
for Jewish education generally, the competition on such lowest demominator
‘cannot lead but to the sacrifice of every principle that a congregation stands
for. It is not even warranted in the light of the findings presented above,
vhere it was indicated that members join Adas Israel or send their children

to the school for reasons other than either a one,or a three-day progranm.

b. Non-Msmber Privileges

The perusal of data from the budget and other sources indicate that
the congregational school enrodls students from the community who are not
children of members. The only difference between the two types of students

apbiira to be in terms of tuition that thai a:d required to pay{

It shoulq be pointed ocut that in 1light §f tﬁa budget analysis, the
payment of higher tuition and registration fees nowhere compensatestithe
congregation for the actual cost of educating the children of non-members and
therefore there is actual subsidization of such students in the school. It
| can be argued that fixed costs would not be less ifuthc.non-mambct students:
would not be enroiled and therefore their cnroiiment eases the congregational
fiscal burden. Without entering into argument, 6nd'wiah¢s merely‘to point
to the logical en@ of the #rgument; i.e.,‘if the énrollment»of non-members
will increase significantly the cbnsresation will be an agency providing a
convenient form of education for those not wanting to join a congregation.
This may be a praiseworthy idea, and therefore this study merely wants to

drawv attention to it.



It 1is ;nbﬁher questidn whether the children of non-members would
contribute to the lowering or elimination of standards of attendance with
regard to Bnr/Baﬁ Mitgzvah requirements. If such be the case, if exceptions are
made for theée students, the foundationa of the structure of Btlﬁd‘tdlkﬂill be

seriously undermined and eventually destrpyed.

c. Congregational vs. Intercongregational or Community School

The declining numbers, the rising costs and other considerations
pertaining to the community inevitably raise the question: Should the congregation .
insist oii having its own school or should other means for educating the students

coming from Adas Israel be considered?

Historically, the education of the Jewish child was not a congregational
but a communal responsibility. On the American scene the picture was the
same. At first the organizéd achools were under tha'cammnnity'n auspices. With
the rise of the~congregatioﬁal influence, particularly in the Conservative
_siovement, education of the young -became a congregational responsibility.
However, the pendulum appears to be swinging back towazdé the community school. ;
In given communities this development is sometimes merely on an intdrqongregutional leve
other times on a total community level.The contributing elements are the same
as those that Washington in general and Adas Israel in particular are
experiencing loéally. The iorces are such that 1“,!?1" of ingrained attitudes
and 1nte;oatl. £ha‘pi;§natic condidarationavgake coggrggat;onnl read justments

necessary.



There is & move afoot in Washingtom, too, that would combine the student
population of sevetal congregations to-form a large; viable school withu
lesserned financ%gl ?urdenn, with more adequate staff,and possibly with an
improved quality of education, while at the same time accomodating the students *

coming from the various parts of the city. o RS

The advantages of such an approééh to solve the several problems in
Jewish educatiogwiquhggﬁgg;on are outlined in the proposals submitted to tﬁe
potential partiéiﬁantllana therefore it is not necessary to repeat thcn-h.rn;
The main objectidns to ths proposal seem to be the following:
ant. v 1). The combined school will ot come into existence in the forcs...ple

e AR

futureantl2r A caldrsuo

The rebuttal to this argument is that it depends upon the potontial'

partnars. and :the willingness ofi the part of uuch to. cooporltcinaumtunlly ldvuntaggous

R FRA%

R B v

solution, Catagoric rejection of the notion vill not speed it and 18 not
warranted. 3o ' .
2) The congregation has a stake in the education of its young. An

tyeye

intercongregatiénal school will not $afeguard tﬁi Eénsregational interests.

On the face of it, this argument is correct, though historically it is
not well'founded, as was pointed out,ip_g previous paragraph. The stake that
a congregation has in the-e&ucation qi_;ts young people could be spelled out
in the statement that "we want them to worship with us, to participate in oﬁr
programs and eventually join as ndultu our congregational roatcr." 1If one examines
dispaasionately these hopes and claims, one finds that none of them'is fulfilled..

as a specific outcome of earlier education. People join congregations for a
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variety of ressons, and having received their childhood education in that _
congregation 'is usually not a telling point. By the same token, having observed
their Bar/Bat Mitzvah Confirmstion or having been wed in-the congregation is
usually more ;mportgnt.y\pf course, one of the moat important reasons for
joining 1a‘fnmi;f)gradition-~in established congrdgitioﬁsn-aﬂd,not léist. the
social atatu; bélonging confers is & utrﬁng ﬁﬁciﬁ#tion{ HThesé'fiﬁdih@;%hré
clear from sociological atudies conducted in the area of congregational
membership motivations. They have little te do with the objoctivwnclaimed

above.

3) Theéte is the argument that the intergongregational or cqmgunity
school may not be able to 'transmit “the objectives and philosophy .of ;hg;

1

congregation. e

The argument needs to be answered both in terms of intercongregational

and/or community school proposals.
B

"'In the case of the former, since the intercongregational school currently
proposed would be formed by participating Conservative cpngrggations.‘it”youQQ
seem that the objection based on grounds of incompatible philoaophy is irrelevant.
The joining congregations have the same common core philosophicnl outlook and

objectives.

“In the case of the latter, it is possible that a certain number of yq?gq
or classes be set aaide specifically for the purpoaa of transmitting the -
congregational point of view. This answer, however, is relatively uninportant
in light of the fact that the writer already stated that the school should not

be made into a vehicle of ideological or other indoctrination, but into a force
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for transmittal of knowledge. The other tasks should be entrusted to the
informal activi ies which could well remain either under direct congregational

auspices or und r intercongregational auspices, as bpat suitable or attainable.

4) stil another argument is tﬁat if the congrdgatian does not have
a school, no ne members would join the congregation. The writer already
alluded to the act that members join the congregation for a variety of reasons,
and providing'erucation for their children is only one of them. However, the
choice of the c ngregation they join is motivated by other things than the school
or the quality - f school. The f;ct‘thaf Adas Israsl enrolled children of
non-members ind :ates something too, namely that for education, people do mot
have to join a :>ngregation; they can get it without membership. Furth:tnp:i,
experiences froy communities such as Indianapolis, Louisville, Minneapolis,
Tolo&é,‘éhd man; others indicate that'ﬁ;oﬁlé join a congregation even when
it does not havi a school of its own, but is in a consertium @r parunetihip
vith others in (ymmunity schools. If a congregation has nothing else to commend
it to new membe;’ but a school--which may not even be of the highest calibre—

it has indeed vi'y little to sell,

In sum, he arguments quoted above are traditional and they are neither
novel nor uniqu¢ to Adas Israel. By the same token the rebuttals are also well '
known. Therefor: in the balﬁnce it will be the emotional quotiant‘that will
determine the d¢ ision of the congregation more than the rationality of the

arguments.
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In light Qf findings in the many aréaa. this ;rittr unaQﬁivocally
recommends that it would serve the 1nt¢rest'of the students beat if they had
an opportunity to become part of & 1arge student body such as might be
called into existence via an intercongregational or community school, with

all its advantages.

One more point’ought to be ttruh:ed.on this scorew: When the
writer argues for a shared reépancibility for Jewish education, he envisagea
asiéartnefa nbt only ﬁhe parents and the sponsoring congr;satioﬁ;, but also
the community at large, which has & stake in the future of the young Jews coming
from whatever congregational background. This shared interest also means an
acceptance of a share in the financial underpinning of the agency which would
be called into exiatence.to serve the educationnl interest of the young people.
The writer is prepared to Qake aﬁpropriate suggestions tb the Board of Jewish
Educationw;ndtéo the Pi#ﬁﬁing Committee of ﬁhu United Jewish Appeal for |

financial support of & school such as suggested 1# this document.
II. RECOMMENDATIONS

Essentially there are two main alternatives for Adas Israel to

consider with regard to its educational plans for the student ?opulation:

1) Continue with the educational program.is.condycts.
2} Plan intensively for a speedy merger with other schools in the
community. V

1. Continuation of Present Program

vathe former is considered, again.seﬁerél alternatives prasent

themselvesn:
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a. _Hnintain two facilities,

b. Concentrate all students into one central location.

It was pointed out on the foregoing pages that the branch school -
accomodates ‘69 students, some of whom may even be closer to the main branch
than to the branch zschool. In view of the other findings, which will not
be reviewed here, it is the considered view of_the surveyor that educationally
the maintenance of the branch Qghool cannot be .uppoftc&; 1f for reanoné other
than education tﬁe branéh sghool mhor be kept 6p¢n, the surveyor has no opinionll@

to offer.

¢, - The concentration-of @ll students in the main school building has . . -

the advantages that were outlined ‘on previous pages. B

In auch an cventuality, the -urvoyor rccoumsndn:'

1) nevelopment of soall and objectivel nlon; :hn linen daacribed
in the discussion of the cutriculum. _ '

2) Upgrading gh; taachins staff .1ther thrcush 1n-aervice training
programs in which the Board of Jewish Education can-play a significant role or by mak-
ing :judicioqq rep;acements as warranted by the joint insight of the educational
authorities at Adaa Iarael and the BJE. | {v

3) Adjust the meeting time of the classes to overcome the
difficulties arising from the transportation of students from thefRockville
area, More aspecifically, it 1is suggested that instead afi«busing the students,'
taxi squads ought to be organized for the purposa of reaching more students in . -
shorﬁer periods of time, even though a taxicab will be able to bring fewer

students to the schocl. In addition to the adjustment of mneting time of the

claases involved, this will also mean a higher subsidy cost for the consregation,

\\\\\
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for it is not suggested here that parents should be taxed with the additional
BE ARG I ' e
expense. If, however, the congregation is so inclinnd, the only way to solve

the transportation problem is via the taxicabs.

4) As the Educationsl Director complained that he had no time to-
fulfill those responsibilities that pertain to instructional improvement--be *°
it either in terms of content or supervision--it is recommended that appropridte
staff be engaged to fulfill educational sesponsibilities. (This recommendation
is made in full realization of the comments made above regarding adlinistrative

costs that will increase the per pupil costs already deemed fairly high.)

5) It is recommendad and urged that the school be seen as aﬁy:‘
1nsttumentality that has &t best limited capabilitiea in fulfilling expectationn
vested in it. Therefore, it is recommended that in setting goale fot even
the community schocla. its responaibility he met primarily in the area of
knowledges and skills, goals that can be set with a fair degrae of accuracy, and
the attainments of.yp;ch can pe,ygasgred fairly accu:ate;y. Thﬂa. knawladge
of factual informatipn, language skills, ritual akilia;prewseen here as quite
appropriate goals for the school and they can be taught with little regard to
external factors. However, such goals as. loyalty, idqntification. compittment.
_ete., which are attitudinal and such goals as belief in God, which’ia doctrinal
and behavioral, and lastly integrity, honesty, léve of ﬂcighbor. aﬁc'.. whd:ch ‘
are cthical and moral--all of.which are desirable outcomns; but d-fy measurement
and even proper definition for educationnl purposas (other than knowledge gggg_
them) nhouid«ba ‘left to congrcgu:ionnl and home indoctriaat;gn thxggsbtghatevgr

means are deemed appropriate.



The recommendation submitted here is a departure from what might be
found in similar reports emanating from other sbﬁréas‘ There would be those
who would vigorously argue that the most important gﬁais of the school are in
the "affective" domain with stress on ;ttitudec, loyalties, feelings and iden-
tity, quite in opposition of the position taken in this report. In fact, the
recomﬁendation contained in this document may appsar to be a throwback to
the old Tal;ﬁd Torah with its stress on knowledge.

| The issue is moot and debatable. The comparison is difficult to es-
cape. If, in full realiiation of the present educational currents, the study
still makes the foregoing contention, it is because there is a growiﬁg fiﬁli—
zation on ébo part of the writer--though shared by others as well--that re-
gardless of what one may think of the Talmud Torah, its icconplinhméntl were
superior to‘ﬁhooc of the modern schgél with its goals. Thprctoro. without
wanting to c.nitto the methods and the means of the Talmud Troah, perforce,
one's attention is focused on the sonli and accomplishments of the school
that had a ﬁodicun of success. L

It should be added that the writer is not now concftnca with the mea-
surable outcome of the kind of education 1mpli¢d in the f;éonnnndation. He
contends that when there is a sense of accomplishment, ihigh may come from .
purguing properly:ithe goals advocated, it can haﬁe consaquenéal onﬁthg in-
tangibles~-such as feelings and attitudes--which are Yagrettably only a;ﬁil;ggj—
the~whisp at the moment in all but a few instances. . .

.. {Thias argumentation 1is actually out of plnce in a document of this kind,
and since it is but an elaboration of the wtiter g theory and educational pre= .

scription, it is included with the proper apologies.)



2. Planning for Merger

The surveyor recommends the second alternative. In light of it, he

makes the following recommendations:

8... 4t {8 reconmended that the Adas Israel school be joined with qthg:v4”
congregatienal schools in the community to become yart,oﬁ a community or
intercongregational school or network of schools in order tg}ptqvidc.fo: a
frame within which the children coming from the membarship of this congregation

would be ensbled to receive a conventdnt and improved formsl education.

The foregoing recommendation seeks to alleviate the following

praoblems:

'i}wﬁﬁé greatl& diminished enrollment of Adas Israel school-—which
may be due to several factb:se-cannot‘support parallel programs at two or more
locations that might be necessary to accommodate the geographic location of t@e
homes from which the students come. Only a school or a network of schools
embracing a large number of students on each grade leval can provide for a e
sufficlently differentiated program to satisfy the different needs bo;h on grg@e

and age as well as on interest levels.

2) By the same token. .only a suffietently large school sy:tan _
can .provide for a better qualified instructional atuff and for 8 corrunpondinsly
better paid staff. (Implied {8 an evaluation of the current»ptaff. to be dealt

with in the full study,)



3) Ecoanomically, the smaller the school, the heavier the per
pupil administrative expense which.aftér reaching a point, can no longer be
Ju-tified,‘unlessAthe school has access to unlimited funds.

b. Joining a comﬁnnity acﬁooi or network of community schools has

several implications:

’ 1) A community school is one th;t has a governing board that
represents the elements participating in the school and also the community-
at-large, which too has a stake--educational as well as financial--in the welfare

" of such an institution.

 2) The essential philosophical underpinning of a commnity school
1|.tﬁqt it be an instrumentality fo serve the interest of the ltudcnfc while
l.:ving‘the 1nterest'o£'tﬁi'£ot¢1 commun;tyééx'1:1“Yiirlcliiaauume ‘Tesponsibility
for the educational task implied, benefit  both the congregational compoments
- and the parents, without becoming just a hnndlliﬁjtq'fotn.r individual entities.

"3) A community school is entitled to cn&l'upon.tha Eotal "
resources of the community for such aid as might become nacessary--both-human
and hatirial—-provided that those who benefit from\thc commuﬁity school are
.also willing to assume their share of responsibility required to maintain the

" proper operation of the school(s).

~ 4) The educational policies and operation of the schoolfs) Adas
Israel is urged to join will have to be worked out cooperatively and to the
”ltﬁiéfaction.of all concerned in a process in wheih the Board of Jewish Education
'xiad'offet invaluabiéyhélp.
c. It is urged and strongly recommended that in either eventuality,
vhether joining a community school or retaining independence (or any form of

it), Adas Israel maintain basic standards for students coming from its ranks.



Thege atandards should include:

1) Six hours of weekly instruction--or its equivalent~-for
all students desirous of having their Bat or Bar Mitzvah at Adas Israel.
(This recommendation takes cognizance of the fact that students whose parents
do not belong to Adas Israel are currently receiving the privilege of having

these rituals performed in the sanGtuary of Adas Israel,}

2) Similarly, the etandards of at least five years of instruction

prior to Bar or Bat Mitzvah ehould be maintained.

The foregoing recommendation is essential for the followiggn

reagons H

nrieag) It 18 inconceivable that anything less than the normn
advocated for: length and intensity of attendance can provide a minimal .
education. The rationale need not be ape&led out} the United Synagogue zeaolucions
- and requirements of accreditation designed yeare ago and preoumnbly accepted
by all Conservative congregations,of which Adas Iarael is one, are valid and
fully self—explanatory. (The recommendation, of course, dssumes a |
satisfactory education system and not mere hours and years spent in tedfum.) -

b) There is nothing revolutionary in educational technology or

methodology or indeed philosophy that would warrant the chenains of the u
assumption that such minimal standards are necessary to impart baoic knowledseo
'and skills (cf. edembration of this point below).

‘e) Adas Isradl's position in the community makes it all the
more important that it adhere to the standards reiterated above ! firstly
because of the intrinsic reasons; secondly, because by virtuo of ite etetue in

,,,,,

the comnunity,the example set by Adas Israel will have incalculable impect
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on other gongregations' polictes and,not inconceivably,may have national
implications. The responsibility borne by Adas Israel in this regard inheres

in the principle "Noblesse Oblige".

d) This recommendation does not in any way preclude such supple-
‘mantary congregational programs that will prepare pupils for ritual observances
{Bar and Bat Mitzvah, Confirmation) or for the experiences in actual Jewish
living incorporated in retreats and elnping. These, howtvcr. are in addition
to and apart from the program of the formal aspect of schooling 1mplied in a

community cchool. )

As a iupplumantary note, thn writer wishes to append the follawing.

In a nulbcr of communities vhere intarcongrngntionnl or community

schools w.r.~!otnnd from aeverdl'indcpondcnt congregational achools, there are

various practices in force.

. In some communities the "inheritor" school assumes responsibility for
the entire instructional program‘regardless of the number of days or hours .

involved.

In & number of others, the congregations retained the right to have the
students under their own jurisdicfion for one of the three instructional days

of for a specified--but fractional--portion of the hours.

These optional arrangements satisfy the following goals:
1. Students retain ties to the "mother" - congrepatise,
2. bﬁhefe different ideological schools combined, a period for . -

ideological indocfrination is needed and is thus provided for.
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3. Cenfirmation classes—-in junior high schools--that need to be
instructed by the rabbi of the congregation where the parents belong, can

be accommodated in this manner.

In advocating consoclidated schools in whose program Adas Israel is
urged to participate, the writer suggests that if it be more congenial to
the purposes of the congregation, these practices be part of any forthcoming
discussions with other congregational or community authorities and a modus

operandi be developed based on practices elsewhere.

]



APPENDIX I
STUDY PROFOSAL FOR ADAS ISRAEL CONGREGATTON

The following proposal to study the educational system of Adas Israel
Congregation in Washington, D.C.,3is based on an orai requast fransmitted
to the American Associaticn for Jewish Education by;Rabbi Mgiéhaw Clark,
Director, Bureau of Jewish Zducation in Wﬂshington;»b.c;; on behalf of

the congregation.

The AAJE recommends that the study should address itself to the following

areas:

1. Existing Programs of Zducation

An ev§1uatioggqf all levels of education is suggested to inélude
pre~school, elementary, high achool end adult education, extending to -~ -
supplementary progreme in vouth activities and others that may exist in

the congregation.,

The evaluation would take the form of class visite, youth meetings,
studying the available written material pertaining to curricula, teachers®
profiles, administrative practices, program announcements and other
relevant doéhmenﬁs‘ The @ﬁrpmaa of the@é axplaratidhs will bégﬁo‘ﬁbtain
a qualiﬁative picture of thaéémisting é&déational bféarings in the

congregatiéﬁ.
. . Loy

2. Participatory Trends

Special attention should be paid to the geographic dispéraion of
the membership in Ehe'congregation and to its effect on enrollment trende

in the formal achool, youth activities, adult programs, with a view of
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assesging any possible need for facilities, transportation, decentralization

or centralizetion.

3. Attitudes and Feelings
An attempt should be made to obtain a tone of feelings towards

the existing programs and needs felt by thc manbers of the congregation in
the areas of education. To thie end, it is preposed that interviews
be conducted with the rabbi, professional staff involved with education,

with a sampling of the youth, Board of Education, and a sample of parents.

4. Recommendgtions
It is suggested that as a result of the findings, thers will

emerge recommendations :6: short and long range planning for the

congregation.

5. Process
The AAJE recommends that the study be con4uctad conjointly by
the staff of the Bureau of Jewish Education in Washington and by a comsultant

designated by the AAJE.

The role of the Bureau staff person will be to obtain specific
- information from the congregation, to be the resocurce person with regard
to the geo-sociological elements in the study, to coordinate meetings

and class visits, to participate in evaluative activities, as suggested

in the foregoing and as requested by the AAJE consultant.

The AAJE consultant will visit classes and activities and will

conduct interviews, ae necessary.
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The results of the study will be submitted in the form of a
written report by the AAJE consultant in consultation with the staff member
designated by the Bureau of Jewish Education.

ol ey
L V-

1e isvth understanding &f the AAJE tha@_thg Bureau staff mgmbe:
will participate in the study while on lea¥e from his normal duties from
the Bureaw-and will be subject to direction from the AAJE, as will the

consultant from the AAJE.

By the same token, the AAJE will hold itself responsible for the

‘report and for the entirety of the project.

6. Cost Elements

It {8 estimated that the process described above will require
approximately ten days, during which interviews and class visits, perusal
of documents, etc., will take place. Writing and editing the report may

require some additional time.

The cost of the total study will be based on a $150.00 per diem,

assuming an eight hour working load per day, plus expenses.

The AAJE will assume financial committments to participating

professional educators.

7. Date of Study
Upon approval of this study proposal, the AAJE will engage the

services of a consultant and will, through the Bureau of Jewish Education
in Washington, ascertain mutually convenient dates for the requisite field

visits,



8. Aﬂfhorization

The AAJE reqﬁeets. that if the foregoing outline meets with the
approval of the congregational authoritiu, & letter of authorisation
containing formal committmen: and budgetary nlloution be unt to the

AA.JE, permit:t:t.ng t.he commencement of the project.

Respactfully submitted,

By ‘

Dr. George Poliak, Director

Departaent of Community Serv:l.ce
and Studies
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APPENDIX TII

Posgition Paper A
TO ENDOW THE FUTURE

A REPORT TO THE TASK FORCE ON LONG RANGE PLANNING OF THE ADAS ISRAEL
SYNAGOGUE

By Rabbi Stanley Rabinowitz
February, 1973

I P

Our education system isn't working.
””Dispité'dﬁr efforts, enrollment is down.
4 Ouilkihdéfgarten class has 11 students;

We consecrated 30 new students while Washington Hebrew consecrated

-129,
Our total enroliment is down to 320 from a high of 700 a2 few years ago.

T shall not bother to refute the charges that we.have,pooriteachers,-
poor administration, etc. This is sheer nonsense. We have anhexcellent and
committed school administration. To look for scapegoats is to- engage in

self—destruction.

Nor should we find any consolation in the fact that othér Conservative
synagogues are suffering as badly as we afe. bhr Kodesh is down f;omlsoo
to 200 students. B'nai Israel is down. Tifereth Israel is down to 30 ..

students., Temple Israel has gone ddwn from 700 to 200.

The only two Conservative synagogues which have increased their enroll-
ment are the two suburban cpngregstiogsg"one on Colesville Road and the

other in Potomac., - L e an

WHAT ARE THE CAUSES? Cg

‘The synagbgues that have lost enrollment share in common the problem

of poor location plus the compulsory afternoon school.



The year which shows the greatest defections is the year in which the

children go to the three-day Hebrew School.

It is the three-day Hebrew school that is the greatest reason for
defections from the congregation, and is probably the prime reason why so

many people do not join the congregation in the first instance.

The compulsory three-day school is not working. We can no longer depend
upon it either for the transmission of Jewish education, or for the preser-
vation of our synagogue. This is our problem, and this is what we must

correct.

Several alternatives suggest themselves. . i
-1, Let's move the synagogue to:the suburbs.

2. Let's build a branch $¢hool and keep the synagogue where it is.

3. Let's join in a cooperative school sponsofe& by the community.

.. 1. A NEW SYNAGOGUE?

It would take us far afield if we debated the pros and cons of moving'
the Synagogue. In my opinion it is an unwise plaﬁ; and one that is impossible

to achieve.

- It is impossible for the synagogue to follow the next generation
into whatever area it may choose to live, and it is impossible for the school
to follow its students into the areas where they live., .The.community is

fragmented; you-cannotfput the chicken back in the egg.

Children no longer‘live in the neighborhood of their parents and



grandparents., We can no longer expect them to send their children to the
same school, or even to belong to the same synagogue unless we become a
different kind of a synagogﬁe. Howevér, we can retain their loyalty if we

become a different kind of a synagogue and a different kind of a school.

2. A NEW SCHOOL?

Building a branch school will make the location more convenient
for some people, but we will find no place which is convenient to everyone
because our suburban membership is widely scattered. Note the geographical

~ distribution of student population appended to this report.

Furthermore, even a branch school offering education two afternoons

a week will not resolve other cﬁallenges to the afternoon school.
These are:
B A. Thg,growth of privaée school educatiogﬁzwhich ﬁeets until
5:00 p;m.
B. Busing for integration

C. Enrichment programs which conflict with afternoon school.

D. ‘Increased home work load in public school.
E. Increased extra-curricular involvement.

It is not only location but the houré ofvschooling'which'thr;atcn

our well-being.

3. A COMMUNITY OR CONSOLIDATION SCHOOL?

We will wait a long time if we wait for the communify to solve bur
ﬁroblans. I have yet to see a community system that doesn't want to take in

the totality of the child's loyalty, and this is self-defeating.



There is room for cooperation with a community school system if it
leaves room for a child's loyalty and participation in the program of the

individual synagogue with which the parents belong.

In other words, the éommunity program may be a supplementary program.
It will be dangerous and hazardous if it becomes the tbtgi program. We should
seek ways of cooperating with the community; however, we cannot abdicate our
children to the control of any commundl group or any joiﬁt synagogue group --

not for reasons of prestige, but for reasons of effectiveness.

A child graduateé'from a séhcol;'hé must not graduate from the

synagogue. Schools create alumni associations. We need trained and parti-

. cipating adults. - SRR

1S THE CLASSROOM EFFECTIVE? . . . .

; A S L - g

‘There is still another problem. The classroom's effectiveness presumes
the cooperation of a Jewish home, but we can no longer count on this cooperé-
tion. We can no longer depend upon the classroom alone to transmit Jewish |

education. The.missing ingredient is identity.

The purpose of Jewish education is to deepen Jewish identit§; All else
is corroiarv. Jewish identity isﬁthearesﬁltvéf an emotional feeling., We
do not~nq¢¢§sarilyhtransmittJewi§h identity simply by feeling. We do not
necessarily tfansmit Jewish idenfity simply by imparting considg;g?ie quan«
tities of Jewish knowledge or Jewish history.

We have been successful in:;ﬁe past Seégﬁse’we assumed thﬁé khen the -
child came to ﬁs; the parents haétélreQdy instilled a sense of qewish‘belong-

iﬁg or ideﬁtit&. 'Téday this is a %Allacious assumption. :



I would propose the following adjustments:

A RETREAT CENTER

The acquiszition of a camp site where --
A. Classes of children can go for weekends.
B. ‘Family units may spend the Sabbath together.
C. Summer instruction can be ofﬁeréd in'aﬁday camp or overnight
camp setting.
THE SCHOOL
I would maintain a weekday school, but I woulé make it voluntary
for those who are motivated to attend it. We would streng%hen our youth
program-and encourage children to continue their education in the teenage

level.

COMMUNITY SCHOOL

We should look with favor upon any cooperative effort to establish
a2 branch school any place in the community, or to engage in any joint program
of education in the community, on condition that it would be limited to two
afternoons a week, and that it would allow children to come to our synagogue

under our auspices one day a week -- either on Saturday or on Sunday.

There is no point going into a joint venture with any other group

if it is going to demand these childreﬁ on a three-days-a-week basis.

FINANCING THE PROGRAM

1. Testamentary bequests -- a bequest of a substantial sum is now

available to us. Further bequests should be solicited.



2. More astute solicitation of endowment gifts which would be geared

to specific projects connected with the synagogue. This requires the appoint-

ment of a committee that will be alert to the possibilities of solicitation.

3. The development of a Youth Endowment Fund, which should have a
goal of $100,000, proceeds of which should be used to send children to |

Israel in the summertime.

4. Youth Endowment Fund fee which should be added to the cost of
every chil@'s maﬁriculatioﬂ annually, to be paid wiph the tuiti&n, to the
amount Qf $25 per child, payablg annually. The monies payable under this
. assessment plan would bé returnable to the child in the post-confirmation
. year so that, in effect, a child who goes through our school from kindergarten
through confirmation would have a'fun§ credited_to him or her of $250 plus
interest, over aﬁ&éibove the $200 inducement scholarship. In éffect, we will
have a situation where no one will bej;ble to resist the bargaiﬁ of accepting

a trip to Israel.

CONCLUSION
--We remain a strong synagogue with a promising future.
- «=We have not exploited our strength.

-=The s&nagogues that héﬁe the foresight and flexibility to adjust to

new conditions will survive and thrive.

--The synagogues that spend more money doing the same things that worked
Sefpre the demographic upheaval will withéf‘and fail.

--fe dare not fail.



We have .expanded our Israel Program.
We have more children going to Camp Ramah.
More children go to the Solomon Schechter Day School.
We have a nurséry school on our premises.
We have established the weekend retreats and proven their effectiveness.
Our youth activities program is popular and effective.
We have added to our activities{
A. A Havurah
B. Sabbath Eve Seders
C. Downtown Study Groups

D. Home Study Groups

A NEW PROGRAM

e N A

What is needed is a system of education which will include the class-

room but which will be supplemented with total immersion programs.
I would retain and strengthen the following:

The Nursery School

The Junior Congregation

The Youth Activities Program

Camp Ramah ‘

Cooperation with Solomon Schechter School
The Israeli Summer Pilgrimage ‘
Study Groups

Sabbath Seders

Havurah for experimental worship



APPENDIX IIT

Position Paper B

Excerpts from a position paper "The Urban Synagogue in Transition,
Adas Israel: New Horizons '74" by Mr. Donald Wolpe, President of

Adas Israel,
THE HOUSE OF STUDY

~ No‘challenge has tantalized more synagogue leaders - professional‘aﬁd
lay-than that imposed by its religious school. I believe it is time for a .
new approach. The synagogue school should ¢ ogglement - not coggete.

I believe our current approach is rear-end backwards. We formulate a
curriculum in anticipation that our students will receive a satisfactory,
comprehensive Jewish:education: that will_ gualify them for Bar (Bat) Minzvqh .
and Confirmation. . We impose attendance requirements that are unreglistgc to ;
a student body geographically removed from the school's buildings. We” vary
our study sessions between afternoons, Saturdays and Sundays,. We ip ttatetl,
junior congregations and sometimes integrate children into regular 8 gIt
services. In short, we're inconsistent as hell; we mis-direct.our chi Id%enngf‘
we ignore the realities of secular public. and pgivate schools that merit i
our children's and their parents' prime attentions - and we wonaer why
Jewish education is in a slump!

There is a feaéible, const;gétive alternative. It is time we considereé.};.

The synagogue should adopt an established, uniform, minimum standard
of academic achievement which must be attained by each student to qualify
him (her) for Bar (Bat) thzvah and Confxrmation - in the same manner that
the student qualifies for matriculation from secular school.

)

\Onca the requirements are set forth the synagogue mst program thc
courses and curriculum to make available to each student thé opportunity to
conveniently fulfill his religious educational requirement. The offering
should embrace ev subject in every educational resource available in the .
total community inc uding.but not limited to:

l) the Hebrew language taught in any congregational, public, private, parochial
or professional school or in courses offered by the Board of Jewish
Education, Jewish Community Center or any competent educational facility
or private tutor. The synagogue should urge the includion of Hebrew



as a foreign language option available in every school - public and
private - where foreign languages are offered and Jewish children are
enrolled;

2) contemporary Jewish history, ethics and such required major subjects
that may be tanght in any congregational, public, parochial or private
school or facility or by private tutor; ,

‘3) congrezational skills, Teligious practices. liturgical music as may be
required and as available in any congregation, congregational school,
educational facility and/or by private tutor. .

Achievement shall be measured and confirmed by uniform testing proccdures
administered by our synagogue school authority.

Courses shall be offered on a comprehensive basis madc conveniently ;
savailable to any student without regard to synagogue affiliation.

. Courses should be made available in our religious school, at weekena'
retreats, in local summer day-camp sessions, at summer-in-Israel progrims, '
at Ramah and other camps as may meet synagogue minimum' educationcl stcndards

or be pronulgated by our own energies and ingenuity.

 This childhood educational concept should be regarded as a crlsh-program '
without parochia) limitations to energize a new revitalized commitment to N
make Jews out of all our children without requirement or worry’ “about syna-
gogue (non) affiliation. Our concern for minimum Jewish childhood education
should be addressed to Total Jewish Peoplehood! " .

- Out of this approach could grow a total-community commitment to chisﬁ
religious education. Out of this approach can evoive a living, iasting
~ Jewish religious experience which every Jewish youth can share.r

Our own congregation will thus become a moving force in meaningful aud
revitalized Jewish education. We shall be teaching many courses, in many
buildings, at many hours, utilizing every of our resources - physical, financial
and human - rabbi, cantor, director of education, director of youth activities,-
professional teacher and lay leader. o o



REVENUES:

Tuition & Fees
| Registration

.. Books & Supplies
Tuition .

_ Chai Weekends

4 :tation ‘
Contributions

" Sisterhood

- Subsidies

’ . P . .
ce
OTAL REVENUES
» . B .

" APPENDIX IV.

ADAS ISRALL RELIGIOUS SCHOOL

COMMITTEE ON EDUCATION AND YOUTH ACTIVITIES

- PROPOSED BUDGET 1972-1973

9,600,

$ 9,000, _(2)

'8 2,000,

 § 42,600. (1)

[ ee————tae

L8

4,800,

o . 8,000,
1L L o -~

$ 9,500,

£ [so




-

"', v o :‘J{{"”

| ' pupeEr ESTIMATED BUDGET
DISBURSEMENTS: 7172 ... ., "TOTALS 172.73
Administrative . ' |
Dir.of .Ed. - Salary - § 20,000, $ 20,000, $ 21,000,
Pénsion - 1,400. 1,400, 1,470,
Secretary 5,720, ‘ 5,720, 26,8000
Sun.0ffice Assistant , 500, : . 500. | : -

Total  $'27,620, $27,620, . . $28,0%.
Teaching Staff - . - o '

" Primary Division $ 4,980, $.3,7%.,  § 8,870,
Hebrew Division 29,300, -~ 24,481, | 24,176,
Upper Division - 4,580, : 38,080, . 9,240.

.. Bar/Bat Mitavah 4,480, - ___4,900. 218,000,

| . Total  § 48,340, $ 36,251, $. 36,288, (3)

Youth Activities e T T ,

N " ' T IRE 2 . . .
Advisors : $ 4,000, $ 8,800, - - § 6,680,
Program Subsidy 2,000, 2,750, 8,200,

,  Total § 6,000  § 6,880, 14,850

Chai Weekends = $ 16,000, . $ 11,000, . $11,200,

Transportation $ 16,000, 14,144, 15,000,

. 8/1/72
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PROPOSED BUDGET 1972-73 | | Page 3

DISBURSEMENTS (contd.) | | |
| |  BUDGET - - - ESTIMATED - BUDGET

‘ : ' Sortn i 17172 -~ ». TOTALS -', 172.78
Other R . . e i o ' e . .y T o ——————
Books & Supplies $ 6,000, ' $ 6,000, $ 6,000,
Equipment . 1,000, ‘ 1,000, 500,
Food & Misc. - 550, : 800, BT,
Social Security . 8,100, 2,400. - 8,100,
- Librarxy . ' 2,000, : 1,200, . ‘ 1,500,
Teacher Training 750, _ - 500, 750,
Scholarships 3,00()‘ - 3,000' ‘ BN By 5,000.
High Holiday 450, ‘ 450, 500,
Branch School 750, o - 750, 750.
Advertising 500. 800, 250,
Poatage & Printing 1,000, ' 1,000, 1,000,
$ 19,100, $ 17,400, .§<19,350, W)
TOTAL DISBURSEMENTS $128,060. 112,965 $12s,6s8.

L
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'PROPOSED BUDGET 1972-73

(1) REVENUES: TUITION AND FEES

Current School enrollment is 339.

enrollment of 350,

FOOTNOTES

Page &

The figures presented repreaent an anticipated
Several programs, including a consideration of scheduling all

Primary Grades on Shabbat morning, ‘should enable us to achieve thie enrolllment

| - goal.
Proiected Enrollment'

Tuition In¢pme

.I. Pr:lmagx Divisio

Kindergarten
Alef

Bet

Gimel

P:ojected 'l'uition Income
Members
Ron-membera
11. Hebrew Diviaion
. Daled
Hay

- Vov
Zayin

Projected Tuition Income:

Members
Non-members
Pilot .
Home Tutorial

III.Upper Division’

Chet

Tet
Confirmation
POBt—COhf )

‘Projected Tuition Income:

Members
Non-members

Sme12 1971218
.8 Y
.18 15
24 ~ 20
22 .m0
- |
ss @' $50.
17.@ 75,
41 . 8
4 . . . 4
33 L 40
38 | 30
152 : 155
104 @ $120.
30 @ 180,
13@ 7.
3@ e6o0.
8% 37
33 27
83 83
18 81
1
123 @ $60.
5@ 90,

‘TOTAL TUITION INCOME

$ 7,380,

$ 2150{:

1.218. |

450,
’ [ ]

$30,890.

N -



'PROPOSED BUDGET 1972-73
FOOTNOTES (cont'd.)

Projected Revenues: Registration - 350 students @ $5.00 $ 1;750;-

' Projected Revenues: ' Book Fees

_Primsry Division - 72 students @ $10, B ‘ '$ 720. .

' Hebrew Division "-150 students @ $15.
- . Upper Division - - 128 students @ $10.

PmJeéte&-Revenuea:' Ch’ai Weekends .

14 weeks -~ 28 participants @ $18,00 - $ 5’,79'6. _

(2) TRANSPORTATION - CURRENT USAGE
Round Trip (2 days) Membérs -
Round Trip (2 days) Non-members
- OnesWay (2 days) Members
" ~OneWay - (2 days) Non-members
Round Trip (1 day) Members

Transportation qusidz
- '2/3 rds of the cost

S |

44'@ $125. , $ 5,500.

6 & 200, 1,200,

8@ l0o. 800, ,
6@ 62,50 378, X

‘ 3/;‘/72



"PROPOSED BUDGET 1972-73
g : Page 6

FOOTNOTES (cont'd.) , *

() gaumiEs : TEACHING STAFF | ,. |
rojected salaries for returning teachers include scheduled increments accord
to the pay scale adopted by the Committee on Education and Youth ‘Activiti::fding
_ Other projected salaries are estimated according to projected needs. The number -
in parentheses indicates the number of class sections at each grade level,

" - BUDGET . ESTIMATED . BUDGET
LM N A Ty 4 TOTALS : ' ogg?gg .
PRIMARY DIVISION . D | s‘-'*—-———, B
- ergarten. - 405, £lg 405. (1) - - i20. (1)
Alef ooty 0 e ot e
Bet | 01,1400 (2) xe 650, (1) . 670, (1)
Gimel ' ‘ - 1,485..(2) C 835. (1) - 860, gl)
T“ching Assistants ) ) 350; 1) : 300. 1 g . ”mo':{l)
‘Music I : - 850. (1) 300, {1 300, (1)
" Primary Congregation 350. (1) e300, (2 300, (1)
$ 4,980, " 0§ 810, s 8870, -
HEBREN DIVISION o -
“Dated . $ 3,212, 2; , $ 3,212, (2 $ 8,344, (2
tay - . 1,000,-(8) " . 6,640,(8 5,720, (2}
Vov - 7,730, 3; 6,279, (8) .. - 65476, (3)
Machon =~ - =~ - 2,500, (1)  eam (1) Cmwe (1)
| § 26,442, $ 21,821, - $21,978,,
Specialists | |
Arts-Crafts, Drama $ 160, $ - 160. : $ 800,
Teaching Assistants 600, - - 400, - - 800,
Music | S 600, 800, S 600,
Substitutes B : __1,500, 1,500, 1,500,
§ 2,860, . $ 2660,  § ‘3,200,
8th Grade $ 1,080 (2) $ 1,240, (2) '$ 1,280, sz).
- 9th Grade - 800, (1) . 1,840, (2) 1,960, (2)
Confirmation 1,350, - e N
Post- Confirmation . 1,000, - .. e -
- $ 4,580, $ 3,080, 8,240,

3/1/72-



" " PROPOSED BUDGET 1972-73 Page 7
FOOTNOTES (cont'd.) | |

(4) ANTICIPATED DISBURSEMENTS

Equipment Cost of repair of equipment
Social Security Base for Social Security increased from $7,800., to $9,660{
Library Books § 900, | '
Salary 600.
$1,500.
Teacher Training Cost to attend meetingk |
_ 3(610
Scholarships Anticipate tﬁistudents going to Israel @ $200. $45000,
Ramah -1 students @ $200. ;

High Holiday  The ritual committee will abolish the service in the Chapel., The
cost to conduct Teenage and College Service, with rabbinical student
conducting, not to be part of School Budget.

Branch School Rent

Advertising 2:31 advertise in local neighborhood newspapers instead of Post
Star. : '

.8/1/72



